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OVERVIEW 



enthusias tTc~recep^ioH pf ' .tRi Tlrst ^a£t''of the 

. , ' *\ \ ■ ' ' " ' 
Suggested .Learniiigs; Consider and -Homemaking -Education • 

prompted this project to Be undertaken to further examine 

and evaluate 'the guide, leaking it avaiXa^)le for 'teachers 

in Illinois. 

Competent personn'^1 for a revievz 'committee wqis sought 

/ . . . - ■ ' • 

through fcorrespondenc^ and foanned to . finaXi^ge means of 

obtaining infoarmation regarding the guide. ^ This committee 

' , • ■ "*\ * 

approved the f drm ^f or obtaining comments^ frojn liomp 

y 

* qconoraics teacl^rs- /for additions, deletions, qh^nges p,nd 

> ■ - , ' / ' 

suggestions. Many teachers (those x^rith foindbd and non*- 

» ' « ' . ' \ 

funded consumer* '^nd^^oraeraakprng olasse|) 'xflrillingljj^ supplied 

^ their wri^tten si/ggestions/ whicli' were then tabulated, 

considered by th^ revievr • commif^te^ ana\^^ into 

. the present Si/ggested Learnings; Consumer andNj[om^aking 

Education. / ' ' , 

Mrs* Dorothy Jldmdndson and Mrs. Bettye Swanson, 

.authors of the first draft of the' Suggested Learnings; 

Consumer and Homemaking Education , and Dr. U^ilma Wai^ner, 

Director of Evaluation, reviewed all changes made puior 

to the printing of* the guide. • , ^> 

It is our hope that this refined* guide will be ox^ 

. assistance to the home economics teachers^ as they ^dapt 



^ - the material tQ theip respective" communities -and the 'varied 
local needs. We tru&t this guide will co;^t^ribute to. the . 
further development o:^ consumer and homemaking educatic^. 

^ . : H . ^ . _ ^ 
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Wilma^. Warner , ' . Director 
Evaluation 6f Suggested ' 
Learnings: Consumer and 
\ ' Homemaking^'Education ^ 
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; , . -V . r, ^ INTRODUCTION " " jF 

* <a- ' . . . " * 

* * ■• 

V ■■,♦»•• 

•■-A . « ■ • . • 

\ . ■ . ■ . e ' ■ ■ • ■ . . ■ * , 

^ Jlojne JScohomics teachers have been actively involved 
in bonstoiet ^e^lucation for years ^ but not as .an independent 
course."'* The -iConatmier anxi Homemaking prpgram.vras initiated 
into the* -totai^ Home 'Economics program v/ith the Vocational^ 
Technical "Efducatidn A^^^ of '1953 and the Vocational Amend- 
SidflitSs^ 196-8; . Since its inc^eption^ . the Illinois State 
Board f or^V^^Ltiorial Education and" Rehabilitatip]^/ Division 
of Vocational I^^d TeejSnical Education, has worked 
Illinois .home econSinics' teachers to crfeate a competent 
relevant program.* - * 

/ The Consumer and Homemakirig program is indeed. a unique 

development ill the total Home Economics scheme. Courses 

. • *. ■ , ■ . ' ■ 

can be offered separately for boy's and gir^ls in th$i,. school 
curriculum. It places upon the .teacher the. responsibilxty . 
of aiding the student in,, understanding and becoming in-* 
•volVed in the wise uSe of resources* as a person in the 
dual ^role of employment and home responsibilities (a role 
v;hich almost eveiry stuijent, ' both boys and girls, v;ill * 
undertake),. ' . - . ^ 

The program should be based oh demonstrated need and 
designed to aid the student in adjusting to the present- 
day world. This enables him to utilize all available 



resources in obtaining maximum satisfaction within the. 



family unit* The Consuiner and^HomeinaJcin^ 

correXate textbook education with the vrorld o^ work) artsvr<5r- 

questions^ give real*^lif e q^camples^ and develop skills-a— — 

■ • ' ' ' ' ^■'3*1 . • ■ -^J' * !t " 

student can use- in present ■ 7^ 

• The teacher of the Consuiner aiid Homemakifig 'procfram ' 

is in a unique situation*^ • f^'r individual Instructors 

••• ■ " ' • ' ^ . . . ^. ^ - ' ■ -A ■ . - ; 

be, competent in the subject matter areas ^arid be able to 

■ , ... ' <f ■ . . .* . - • ■* . . ■ • ■ # ■ 

design a program specif icajly to meet the. needs of the / - 

Students , utilizing ^ available comrhunity facilities'. 



■if. 
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.PEVELOPMEN.T OF THE SUGGESTED LEARNINGS;- 

f ' 

C0NSUI4ER- AND HOMEHAKING EI^UGATION 



The develapment of . this guide was the result of many., 
xnguxries for assistance to aid the classroom teacher in' 
constructing a r.eletaWt/' innovative Constuner and- Hmer- - ' 




ma^ing\ pfS^^^ Background* information was. gathered using 

the follbx^rli^g metholis.: reviewing current «oine Rconmics 

, . " ■■ " ^ . ^ >f , ^ ■ . 

literature -and ciirriculuiiy guides r observing ' Consumer and 

''«'■'■ • ■ • ' . • ■ ■ ' -.\ ' -. • ' 

H6meraa]^ing: progtams' in^ action; intervievrind teachers and 

: ' . ' ' '■. ■•■ • • ' 

.a<aininxstrators participating in the Consumer, arid Home- 

making program, ^irid mailing questionnaires to purvey all 

tjtie Illinois 'school systems participating ;j,n funded Con- 

sumer^and Homemaking programs at this time. Schools and 

\ ' \ • • • ■ ■ . , " •■ *,, , 
• " ,1 ■ • ^ ■ , 

prdgramB investigated covered a broad spectrum: small, 

me^ium^r 'and, large sbhools; rural, tov7n, and non-rural^; 

and . inner cit;^ and depressed area youth.,. The mailed 

questionnaires and interviews gathei^d' information dealing 

with the 'depth :and^ sequende of subject matter areas; out-^- 

standing., ^nd unique features o£ individual programs; 

stru6ture of the.|>rogram in relation to the student needs; 

„ * * ^\ • ' 

and relevancy of the program to geographical and regional 
. Character j.stics. The answers frcSm the' questionaires returned 
Wer^e. as; Varied a"s the program investigated. q?he main Insight' ^ 
gained from' tliese questionnaires was the importance^ of " 



designin<^ an individual prpgram' to meat the need of the" 
student in each classroom situation-. A ' * ' " ' \ 

-.^.^.—MLtJx^th^V;^ f ronv/-tke ^consolidated 

onf oxmatxpn ^s^tXx^iki^ A^Toii^^^ tresearcli. ihe^ ' 

authors have attempted \tjo^ design a guide/which will aid . ^ 
and stimulate tl^ individiaaa Consumed and Homemaking 
teacher to plan a program specif ically |or. the s^phool 
sys tern . This material 'is in no vayvintendgd to dictate 
the method ojf presenting, mater&al^ J^ut should be used as 
a point of. ref^ence^ • i " ' ^ 

The authors V7ere greatly assisted in the ^repaSratiori 
of -the guide by ten consultants. representing *fehe various' 
schools surveyed-, and tv;:© possessing .a specxaliz^' under- 

standing in a particular area of education. Their knc?i^le( 

. ' ' ' ' * ' " / . ■ " " ■ • 

in -the area of Congimer Education and experience in tlie Jtype 

of problems encpuntefced by classrpcsfin teachers" vt^s^^^ 

^It is through their ''evaluatiT>ns ' and recomeiiji^ti^s .fchaV th^ 

/ ■■ ... .. V* A t ' ^ X / ^ ... . 

authors 'were able ^to produde a usable guide for the teacher" 
involved in Consmtier/ajid Hoipemaking 'educa-^ion. ^ 




i " . DESIGN 

. • . ■ . ■ ■ • 

The sections are placed in alphabetical order. Each 

section begins with ^ a general purpose statement, follbvred 
by. the objectives to be discusrsed dn relation to the suJy- 
jectV and a listing of ^special subject references for the 
stud-ent and teacher. . ^ 

The body of 'the guide is divided dnto six Columns: 
the concept; class;rdo4 experiences; possible resource 
persons / related, experiences ; a,, list of reference books ^ 
pericdicals_and pamphlets; and a Column" for the teacher to 
evaluate the unit in relation to particular ciassrocm 
situations . . V '[ r. ' \ : ' ' 

■ . ■ ■ \ - CODING design; ' . , - 

. - ' . ; ^ ■ ■ ' .. . " ■ ■ , ■ ; . . • ' ' 

. " r ' ■ ' " . ' > " ■ ■ ■ ' • ' ' ' - 

S.^ student- ■;. ; \ SI|S Senior .Higrh School 

■ .; ■ ■■' '■ ■ . v - ' ' , 

T— TeacKer ' r - / . jus - Junibl: Hlgli^chool 



Advertising 
Appliances 
Clothing Purchasing 
Consumer Purchasing 
Credit ^ 
Esta1:e Planning 



Furniture and Accessories 
Housing 
Insurance 

Management of the Dual Role 
Money Mana^emeht 
Recreation , 
Responsibilities, Obligations , and 



Protection of the Consumer 



Food Buying 




Savings 



and Investment 



Taxes 



Tranapo:ftation 



Appendix 



References 



y 
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ADVERTISING 



Generalization; Advertising stimulates the economic 

growth in the marketplace through various techniques- 
,and appeals by directing the flow of the consumer's' 
dollar. With a critical evaluation of advertising^ 
the consmer can make better use of aval lab 1q; infor- 
mation in utilizing his resources. ■.' ^ 

... " . • - • • • ^ V' ■■. ; - ■ ■ 

Objective: Pesign experiences which will enable the 
student to: . ' - 



1. , Identify the function of advertising^ t,o^ the manufactur 

afid the value of the information provided the consumer 

2. Explain the; responsibilities apd bbligations of the 
manufacturer ijti advertising and the consumer's rights 
and responsibility in the use of information provided 

. Describe the various advertising tefchnigues used to 
influence the consumer's spendindr 

•; ■ ' ' 

4. Illustrate the various psychological appeals used in ^ 
^advertising media * . ^ n 

5. Identify misleading fpms of advertising and devise 
methods the consumer might use to avoid deceptive 
prac,tices ' 

!6. Become aware of the various consumer^ protection 

agencies available to the^amily unit. . ' 



student References : - - 

••Be Sharp! Don^ t Be Cheated"' ; 
Consumer Education Series Book 5 
Ginn and Company ^ ' . , 
Tea<5her*s Guide " ' 

^ JHS, Remedial 

' "Bevrare of /Bait and Svriltch^" 

Federal Trade Commission . „ . 
JHS, SHS, Adult ; 

' \ ' ' ' ' ■ • 

Married Life .. . 

Chapter 12 . 

Riker and Brisbane . ' * . , 

' .cria^. A. B^nn^tt Co* ^ Inc. 

"Your Protection Against Fraudulent Sales 
Advertising, and^ Loans" 
William J. Scott 
Attorney General .of Illinois 



Teacher Reference's: 



The Permissible Lie: The Inside 
Truth About Advertising " * 

Sam Sinclair Baker 

World Publishincf Company . 

Let the Seller Beware . * ^ . 

James Bishop, Jr. , and Henry Hu^atd 
National Press Incorporated 

T he Hidden Persuaders 
Vance Packard 
David McKay- Company, Inc. 

"Curriculum Enrichment Materials" ^ * 
Charlotte Qarr 

rllinbis StSte University , 1971' 



Educatioh Servijce Bureau^ Consumer's Unison 

Consumer Iivfomation Bibliography> Superintendent 
of ^DodumentS/ U. S. Government Printing Office 



Federal 



Trade commission 



IjLlinois |7lttorney General • s df f ice 
Chamber of ^ Commerce 



1- 



Better Business Bureau / 
Consumer • sAResearchv Inc i 
Local communications media 



Concept 



Classroom E^iperienees 



Resource Person 



Divide Glass intd**teairis and/ 
using charades game/ have students 
3ct out coTOuercials, 



^Function of 
Advertising 



/ 



Take severaJL adverti$enJents>/^ 
cpver brand names / and have 
stu'dents ider5?tify ^ptoducts. 

Why do manuf apturers advertise? 
(Function of advertising in 
marketplace). 

1 . To inform , 
. 2. o To create sales' 

3.. To develop .brand loyalty/ 

Teacher may elect to discuss a- 
short histbVy of advertising,/ 

Discuss, the three realms of 
marketing ♦ . . 

1^ Market r^aLnti 

A^. packages 

b. advertisements 

2 . Consumer . realm , , 
a. experts V . 
b*' friends 

3l No-profit realm 

a. \ federal & state agencies^ 

b. ^con^umer G^tganizatioris 

Using varxousj advertisements/ 
decide the value of each to the 



Local Advertiser 



consumer. 



.1. 
2. 
3. 



4. 



Information obtained 
Age' group 
Realm of ref erenjce 
a., endorsement 

status symbol 
6* . sexual appeal 
Psycholdgical arid* emotional 
appeal 



Discuss. sH;eps leading tq^ product 
adoption. ' • 

L. Awareness of prodmbt. existence 

2*, .Interest in product 
' 3 . Evaluation of product 

4. Trial 



V 



Related Experiences 



Teacher-Student 
Refer gnces 



Teachey EvaJ^u^tibn 



Intervievr advertiser and' ^ 
local conimunications media. 
Why does one advertise? What 
approach does one use? VJho 
writes the advertisement? 



S-Wilhelmsr Heimerl, 
and Jelley 

■S-Schoetifeld and 
Natella 

S-Levy, Peldman/i 
and Sasserath 

T-Gordon and Lee 



^T-Trolstrup 



T-Warmke, Wyilie,\ 
Wilson, and Eys-|:er 

TrBrltt . 1 



Collect and analyze 
advertising sampli^. 



T- Illinois Teacher ^ 
U. of Illinois^ '* 
Urbana; Illinois 



^ 1 
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Concept 



ClaasroAm Experiences 



Resource Person 



^Responsibilities 
of Advertisiiig 



Are there other agencies served 
by , advertising?^ / 

X,; PubML'c. welfare 

2. Technical data ' ' 

(FDA FTC) 

Using same .bidvertisementS/ what 
*inforination can the consumer obtain? 

f . ' . • 

What infdrmation would you like^**' 
listaQ ^ ^ product? 

IVhat responsibility does the ad- ^ 
'vejErtiser have to the consumer? 

What responsibility- does the 
consximer have to the advertiser? 



Methods of 
Advertising 



v 



VThat responsibility does the "con- 
sumer, have to government legislation? 

Game: Match sloga^ to product. 

\ ' or - ' " 

Quiz Game: Given ^ slogan, the 
Contestant must name the product. 

Hov7 many forms of advertising does 
one heafr or see in /a day? List 
on hoard, 

Usin^ one produqj:, list all the 
various ways it xs advertised. 

flaj or. sources -of advertising: 

1. #v;- 

2. jRadip ^ 

3. Ne^papers^' 

4. Magazines 

5. Billboards ^ ^ 
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Related ExpQrienoes 



Teacher-Student 
References 



Teacher Evaluation 



Does your family use adver- 
tisements? How? ^ 



4- 



Intervievr local communications / S-Wilhelms^ HeimerJ.^ 
media. What resppnsibility do and Jelley ^ 
they exercise? , ' \. 

^ \ . , ' ; / - ,^S-Levy^>FeldmaAV and 

Group Project: T^alk to local 
* Goifsximer groups^ about what they 
are- doing to aid the consumer. 



Sasseratl/ 
T-Gordon and Lee 



Group Project: .Devise a game ^ 
skit/, or case study to shov/ how 
each^ferson is iiifluenced by 
advertising. :> \ 

An evening wi-i-Ji TV. * • 
(1) Watch and time one com- . . 
meroial. (2) Turn the sound 
off.. Did you understand the - 
message? (3) Turn your back 
and just listen; 

Watch one progrMi: " (1) How 
many commercials? ('2) How mtfch 
much time was devoted* to 
commercials? 

Group Project: Using one of 
the major forms of advertising: 
1. What percent is devoted 

to advertising? 
2* What percent is devoted 
t(3 factual information? 
_3. How is, the I consumer ;^ 
treated? 

4, What appeals are used? " 

5. Would ydu purchase it? 

^ring in illustrations of as 
many forms ..of advertising as 
possible. . .. ^ . 



T-Wa?:mke^ Wyllie^ 
Wilsonf and Eyster 

S-Wilhelms/ Heimer^^. 
-^'ahd Jelley ' 

S-Schoenf eld and 
Natfella 

S-Lbvy^ Feldman^ and 
Sasserath 

T-Gordon and Lee 

T--Warmke^ Wyllie^^ 
Wilson^ and Eyster 

T-Pitzsiininons 

T-Britt 



Concept 



Clasgfroom Experience.s 



Resource Person 



Minor sources of adver tidying :^ 
1. Cpupo^iiB 

' a. 'mail ' / 

* ftiagazin^a % ^ " 

c. newspapers ' ■ - 
^ 2* Free aamplea ^ . 
a. . in store 
b^'' mail 

3. ' Packaging 

4. Diaj^lay . 

5. H^dbills , 

' 6, McarA of mouth 

TakQ, one product and find 
illustrations of each; type of v^, . 
advertising • 

Small Groups: Have the studentj$ 
design an -advertising campaign for 
real or imaginary product using 
three major and two minor i^brms ' 
of advertising./ These raxght be 
presented to the class ^ with the 
best ones used for display or 
exhibits in the hall. 



Appealing -to the^ 
Consumer through' 
advertising 



Small Groups: Give each igroup r Faculty Member.^ 
3. to 5 products • How would they , f .Teaching 
sell each to four different a^eg>^ ^ * Advertising ' 
and types of people? ■ • 



or 



Select five advertisements * \ To 
What group is the advertisement 
appealing^ and what technique is 
involiyed? 



Discussion: Different psycho- 
logical appeals of advertising 
(si^ow examples as illustrations^. 

1. Endorsement 

2. " Peer group implication 

3. Sex appeal^ 

4. popularity 

5- Masculinity-femininity 
6. Power or prestige 
7 • Irritant 
8* Success 
9, Fears 
10. Desires 



8 



Related Experiences" 



Teacher-Student 
References 



Teacher Evaluation 



Have poster contest for 
coming school event. 



Make a collection ofe the ; 
different /psychological 
appeals for one product. 

Have students create collage 
of advertisements. " 



Group or individual project: 
Devise advertisement using as 
man^ ap^eals^ as possible. 



S^-WilhelBis , ' Hfeimer 1 , 
and ffelley , 

S-Schoenf eld and 
Natella 

^Levy/ Feidman, and 
Sasserath " • * 



T-Gordon and L 



T-Warmke, Wyllife, • 
Wilson, and Jlyster . 
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Concept 



Recognizing 

Misleading 

i^dvertisij>g 




Protection Against 
Deception 



Clasarbom BKperianges 



Raeource Person 



Vlh]^ do advertisers use these 
• psychologipal appfeals to; 
influence consumers? 

-3 See hovj many- and xvhich types 
of advertisements use^ mor.e ^ 
than one appeal. , . . 

' Haye students look at the various 
sources of advertising, Hov; does- 
the placement of these affect the 
^consumer? (Right vs. left side of/ 
. page> ^ c^>lor vs • black and t*;hite# 
time of day/ prbgr.am association.)' 



Prom a' collection of advertisements f 
have students select those which are 
or cquld be. misleading. * What makes^ 
them rriiisleading? 



Cpmmercial 
Artist 



Forms 6f^ de9eptiYe advei^tisiij' 

- 1. Bait and'S^itch-^ 

2. Mail frauds 

3. Limited supply 
'4. Contests 

5 . ^ Gaines 

6. * "Free" gifts, 

7. Si^e- and shape of 
• packaging 
8'. Chaj^n letters 



State^Attorney, 

General'^ 
^ Office 

Local Postman r 
\ 



Student demonstration of o 
deceptive advertising 

Qontes't oh deceptive, or mis- " ^ 
leading advertising. 

Advertising acceptance -leased on' ' 
the,i(taga2ine^s reputation. 

Have students devise check list tp * 
avoid deception in Shopping through 
advertisements* * - 

1. Be aware 
V .2. Be-' informed 

3. Shop befolre you buy 

4. Complain to the seller and/or 
^ company and/or consumer 

protective agency 



Related fecperiences 



Teacher-S.tudent ^ 
Referencfes 



Teacher Evaluation 



i t z s irampns 
T-Qppenheim 
T-Britt 



Investigate cost of placing, 
an ad in 

Xp Local newspaper 
\. 2. f^etropoiitan newspaper'' 

3. Radio , ' : 

' S; Handb^^ls - 

Locate- any misleading adv.er- 
€isem,ent9 and bring to class* 



^S-Wilhelmsr Heimerl 
^ -and Jelley 

S-Schois^f^ld knd 
Natella 



S-Lev;i^; PeJdipan/ • 
and Sasser^i:ti . 

:\S-Greer and Biggs 

Q 

T-Gordon and Lee 
T"Trols'trup ' 



T-Warmke.^ ^Wyllie^ 
Wilson^ and Eyster 



Prepare a written com- 
plaint objecting to , 
Receptive- advertising. 



•S-Schoerifeld ^'and 
Natell^ .0 . 

S-WilhelKhs,; Heimerl, 

and JqiHey ' 

' '. . ■ " . ' '-. ' ' - . 

S-Leyy, F^iditian, and 
Sasserath 

T:-^Gordon^ and Lee 

T-Warmke/ Wyllie/ 
/Wilson/ and Eyster 

T-B'ritt . 



ERIC 
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.eigseroom EKperiencee v 



Resource Person 



6 



H&ve^ 3 tudanrts report on' - 
regula-feory ageft'cies:' 

b. loeax c6inmunicatioria% ' . 
/ ^ jnedia * • 
c» voluntary consumer . agencies 
d. Chamber of Coinmerce 

2. State ' » ' 
•a. consumer organizatioits ^ 

b. Attorney General ^ 

3. Federal. 

a. PTC' 

b. Voluntary Code of news 
. media - ' . . 

c. FDA 



1 



Summary 



Give students, three^ advertisements 
to analy^je (one should be ■ 
deceptive) ♦ 



< 



, ' 'V- 
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Related Experience^ 



Teacher-student 
References 



Teacher EvStiuation 
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7VPPLIANCES 



Genera^lization: * In order to obtain a high degree of 
satisfactionr the individual as a person engaged 
in th^6 dual role should correlate the fullest v. 
utilization of available resources and inahagem^nt 
skills^by carefully selecting .and efficiently 
operating all available eguipjrient. 



Objective: Design experiences ,v?hich will enable the 
student to:'' V ^ 



1. Describe the function and use of appliances' in the 
^family unit ' \ 



2. Develop a selection criteribn for appliances 

3. . Determine the probable quality ^of ah appliance . by 

gathering accurate information by testing agencies 

• ■ ^ V- ' ' ■ ■ -. \ • ■ '4 

4. Determine the need and ugb of an appliance in terms 
of individual or ^family ^oals, values, and standards 

5. Identify the relationship of management skills, the ; 
dual role of wage earner, and homemakjer/ and family 
resources in selecting and -purchasing home appliances 

6. Survey the maintenance and operating costs of appliances 

7. Understand and evaluate the internal and external ; 
^ influences exerted on the family unit iji the appliance 

marketplace. *\ 



student References; 



"How TdlSelect Majof Home Appliances" ; . . 50 for $2.50 
Sears Roebuck & Co. ' • " ' • 

• JHS, SHS, Adult, , 

. Buying Appiiarices Part of series 

.^^CQftBMmer Education Series, Book 3 . ""^ 

GinnAand Company ■ / 

^ - ''Your^g Dollar^V . Part of series 

i • I y^*p«av Management Inst it^ ^ . , 

<^ Houaenold Finance 

^' ' / . ■ ' ' 
Teacher Jteferences: * ^ 



"Brighter Washdays Resource ManuaJ." $1.00 each 

Consiamer Information^ Dept. 703 
- Sears Roebuck & Co. 

?New Horizons" 4 ; • $1.00 each 

Association of Appliance Manufacturers 

Young ^ Homemaker * s Equipment Guide 
Louxse Peet 

Iowa State Univers^^ty Press 

Buying Guide Issue * ' 
Consumer Union, Inc. 

Household Equipment , 5th Edition , 
Louise J. Pe^tr Mary S* Pickett, 
Mildred H. 'Arnold, and Use H. Wolf - ' 
John Wiley & Sons ^ , <p / 

■ » - 

Maytag Cdmpany 

Newton, Iowa ' 



Teacher References : , (continued) 



Equipment fqr. Modern Living 
Betty Jane Johnson 
The Macmxllan Company 

Equipment in the House ' 
Urenkranz and Inman 
Harder & Row Publishers 



Films and Filmstrips : 



"Small Wonders in the Kitchen" 
Rubbermaid, Inc.. 
JHS^, SflS . V . 

"Teflon in the Kitchen"' 
bupont 

JHS, SHS ° . 

'•An ^Electric R^nge" 

Edison Electric -Institute 
JHS, SHS; Adult / • 

"A Thought or Two About a Po*^ or Two" 
Aluminum Company of America " 
JHS, SHS ' 

"Focus on Cookware" , ' 

American Iron and Steel Institute 
JHS, SHS, Adult • ' 

"Gar-A-VanJ' (36 min.) 

Whirlpool Corporation ' 
• Dist. by Modern Picture Services, Inc. 




:.S0 16 



Additional Sources of Information; 



"Cohgumer's Report" ' ' 

Consumer's Union, Inc. ,• 

••S^onsumer ^ Information Bibliography" - 
^Superintendent of Documents . 
Government Printing Office ■ • ^ 

Teaching Aids in Consumer Economids « ^ 
New York .State Council on Economic Education 

' 1 * 
Constimer Educ^tion^ Materials for an Elective Cours e 

The University of the State of New York "'^ " 

The State Education Department 

Bureau of Secondary Curriculiim Development 

'"Portable Appliances, Their Selection and Use" 
Sear^ Educator Resource Series 
Sears Roebuck & Qo., Dept. 703 

"Forecast" 

"What's New. in Hc^e Economics" 
Feder^il Trade Commission - 
Local power company 



A 



Concapt 



Classroom Experiences 



Resource Peraoh 



Fuription ancl Use 
of spersonai 
Appliances . 



Have students bring to class^ one 
personal uappliance - there should, 
be several, examples of each 
product (electric shaver^ hair > 
dryer/ heat setter) * - 

^Groupi^ppliances and hav^ each 
student tell how the appliance ' 
was obtained. 

Discuss the selection criterion 
of each product,^ ' 

Haye each student discuss advan- 
tages and disadvantages of his 
or' her appiliance. 

Compile the above* inform^ion to 
develop a selection criterioii,, 

0 . 

Using one product/ Have class test 
each model and rate according to 
selection criterion. 



Awareness oi 
Quality of 
Appliances 



What do they actually know about 
their product,' anji what would 
they 'like to knov7? How might 
they obtain this ormation? 

Evaluate the* various sources of 
information. " / 

1. Friends 1^ • 

2. Seals of ^approval 
3r Guarantee^ and warranties^ 

4. ' PubliCfations 

5. Private testing, 
organiaatibns 



Discuss the accuracy- 
information. 



^Discuss the value of 
approx^al. 

Look at different priva^l testing, 
^organizations in t^rms of what 
:heir test criteria are, how pro- 
lucts. are selected, and sponsorship. 




friends ' 



of 



Representative 

from Local 

Uti li ty Company 



erJc 
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Related Experiences 



Teacher-Student 
References 



Teacher Evaluation 



Students may v/ish to inter- 
view several persons ,to aee' 
what criterion was used to 
select. a personal appliance, : 
and the advantages and dis- 
advantages discovered with 
Use. . . 

Students ,t might apply t'his 
same test at homfe on othf r 
appliances * . . 

Questionnaires might be used ''^ 
to determine this among 
community families to see 
what was done, and whether 
any investigative process 
was followed. This might 
lead to a class project of 
devising ways to inform ' 
commjanity. 

Locate examples of products " 
having s/^als of approval and 
determine what they really 
mean. . ^ 

Using the information gained 
from the questionnaires,, the 
students might develop giroup 
projects to demonstrate ways 
of informing ' the public, 
locate any trends or patterns 
in family investigation and 
buying, habits or testing ' > 
methods for various appliances, 



S-^Levy, Feldman, and 
Sasserath 

T-Pit2simmons 



S-Levy, Feldman, and 
. Sasserath 

T-Fitzsixnmons 

T-Gordon and Lee 




<0 O 
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Concopt 



Classroom KKperiences 



Resource Person 



Criteria for 
^appliance Selection 



'^Have students repprt on 
various publications • If any 
have seals or guarantees ^ what 
do they really include. (sponsor- 
ing group/ testing^ criteria^ • 
validity, etc.y? 4 



Discuss the criteria. for deter- 
mining^ need and use of an 
appiianoe to inclii'd^: / " 

1. Worlc intended.! 

2. InitiaJ. cost 1 

3. Life span 

4^ Storage \ 
5. Operatiiig costi 
,6. -Maintenance & jjepair costs 
7* Values / goals & standards 
8 . Management of hWian and 
non-human resources . 

Determine need and use of an 
appliance. 

1. Values/ goals & standards 

2. individual and dual role 
3» Management skills 

4. Available funds 

5. Limited resources 



Discuss available power sources 
in relationship to cost and 
convenience. 
1 . Gas 

a. natural 
bi synth^etic , 
Electric ^ 
a « A • 0 • 

b. D.C* 
Wood 

Coal / 
Ker6sene 
Oil 



2. 



3* 

5. 

6. 



Discuss legal aspects which might 
affect appliance selection. » V 

1. Locax building codes * 

2. Governmental vriring codes 

-. 3^ a?rade association standards 



Local Government 
Official 



34 
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V 



Related EKp^riences 



H^ve' students create display 
qn -bulletin board or display 
case using information from 
their reports i 



Teacher-gtudent 
References 



Teacher Evaluation 



or 



• Prepare short consumer infor- 
mation sheets. . . 

Small Groups:. Devise criteria 
fbr determining need and use 
for; ^ • 

1.. Personal appliances 

2. Small appliances 
a. kitchen 

' b • workshop ^ _ 

c» home-work Oriented 

3. Major appliances 

a. kitchen - 

b. workshop 

c. entertainment t 

d. recreation 

The same groups may wish to 
add individual 6r family needs 
and uses to the above criteria. 



S-Leith and 
Lumpkin 

S-Levy, Fejdman, and 
Sasserath . 

T-rPit 2 Simmons 
T-Gordon and Lee ' ' 
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Concept 



Classroom Experiences 



»Re§ource Person 



Purchase of 
Appliances s 



Cas^e Study; Conflict ^ong ^ 
resources whi6h might be. solved 
by purchase of equipment. 
Student solutior^ should inducts 

1. Retail outlets 

2 ^ Ihf 93nnation 

3. Increase' of management 
skills v/hich would yield 
. reduction in, tension 

4i» Repair and' maintenance 

^Cojnpare the increased need for 
equipment in the dual role of 
v/age earner and homemaker. 

Reviev; principles of planning*^ 
consumer purchase as applicable . 
to appliances . •* / 

1. a; Determine need based 

, on' yaiueS/ goals and 

standards • 
b. Devise selection 
criterion . 

2. Gather information ,v 

3. Comparison shop 

4. Consider additiona^l "hidden 
costs 

""a. repait and maintenance 

b. operating' costs 

c. interest charges 

d. installation costs 

'e. additional equipul'ent r 
needed for operation 

5. Prepare- file of manuals jof 
car^ and guarantees 
Multiply {fees o£ appliance 



6. 
7. 
8. 



Panel of Career 
Woman r Home- - 
oriented Woman, 
and Nawly $arried 
Woman ^ 



Dealer ^s reputation. 
Sources for purchase 
a. catalog ^ 
•b. wholesale house 
c», discount house 
d/ appliartce store 



Have students report on home 
activity of selecting a piece of ^ 
equipment for the home or personal 
use. . * 



S6^ 
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Related EKperiencos 



, Teacher-Student 
References * 



"Teacjher ..Evaluation 



Have students create ski ta/ 
case studies^ or role playing 
to represent the conflict 
among resources'. 

Using selecti^)n criterion 
developed in class and the^; 
methods of determining need^ 
select one piece of equipment 
needed for the home and 'do a , 
compatison study.^ This could 
be don^^^ on an individual or 
^student team'ba'sis. . 

Have students do a cost com- 
parispn ^tudy based oji the 
Family Pixvancial Plan.^ Dis- . 
cuss the advantages, and .disad- 
vantages of different methods 
of purchasing or renting/ ; 



Students indiVidually or in 
teams might demonstrate equip- 
ment having mliltiple uses vs. 
single nsB, and the factors 
involved ^ ^choice-making . 



^S-L^vy> Feldman/ and 
Sasserath'- 

S-Schoenfeld and 
;^ N^tella- 

T-Fitzsimmons 
T-Gordon a;ad £ee ■ ' ' 
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Maintenance and 
Operating Cbg;ts of 
the Appliance 



Classroom EKperienceg 



Take field trip to ''manufacturer 
appliance dealer^ - 

Have students survey the mo6,elB 
of appliances: top of line^ ^ 
middle and bottom* Determine 
if added features are worth the 
increased purchase price* ' 

Using infprrtiation gathered about 
the individual piece of equipment 
for the home or, self /have / ; • 
-students report on: ' , 

1. ^ Eas^ of operation ; \ 

2. Individual upkeep vs »;^ \ \^ 
prof essionar upkeep 

3. Projected repair and 
service"" heeded ^ , . 

4 . Oper^tihg^ costs 

5* Warranties • 

6. ^'Guarantees 

7. Convenience of storage 



Ipsoutce 'person V 



Demonstration: /show the irapor-' / 
tance of ea^y operation # readabil*- 
ity and ease of understanding of . 
instructions I location 'ofe instr^c-* 
tionsi use of accessories/ and ^ 
storage n^eds (use examples of ^ 
good and poor choices) • 

Discuss the relationship of value 
judgements and actual performance^ 
/ 1* - color V , 
2. Design ' 
Bm Trim ; ' 
4« External influences 
(advertising) 

BUS2 Session: What types, of 
repairs* could the average person, 
do, and which would require pro- 
fessional assistance? 

Have each student investigate ' 
what it Would *cost repair one 
"piece of equipment. ^ 



Repairman or 
Service 

Representative 



Industrial 
Education and 
Technology 
Teacher 



8' 
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Related EKporiances 



I Teacher r Student 
Reference'^ 



Teacher Evaluation 



Have students' look over equip- 
ment found in home. What types 
are represented , and hov; often 
are they used? How. long have 
they liad the equipment?. VJhat 
are the operating costs? How 
of ten has it needed repair, and 
what type of repair has been 
.needed (major or minor) ^ Where 
are *he instructions? t^hat 
acces&sories ar,e involved, and 
how well do tiaey operate? This 
might ,bfe done" Using a check- 
list method.. 



- S'-Levyr Peldman,, and 
Sasserath 

T-Pitzsinjmons 



M^ke a community survey, to see/ 
what influences the. consumer and 
tp what extent. A chart of the 
results might give the class, a 
new insight and provide addiizion- 
al discussion ideas. 

Using the information from the 
hc^e equipment survey, devise 
charts showing which equipment 
areas will require the most^re-- 
pairs and which the least. < The 
factors involved should bfe 
considered. ' • - - 



SO 
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DisGUss the importance, of 
knovfirjg that service needs 
and repair coBts a part 
of* the 'total purchase price. 

Have each student bring in a 
. wari/anty or .guarantee. Evaluate 
each one in class. 

1., Cpverage ' , 
. 2. , Time limit 
* 3. Limitation clauses , 
4. Charges to make warranty 
*ef f ective/ ^ . 

Discuss the true value of^ a 
warranty or guarantee .'v ' / ^ 

' Compare differences^ between 
. warranties arid guarantees • 

Use' examples of warranties and 
guarantees to see the number of* 
limitations placed t)n each. 
Students may then rewrite one 
.or:;^ more .as they would like 'to 
have it appear. * • 

H^e students estimate what it 
^ would co§t to operate ^^^e 
• appliance/ and compare with 
actual cost. Use as lead into 
discussion on the necessity of 
knov7irig operating costs before 
making the .f inar ptirchase. . 



J- 



Suraroary 



rlivide class into, teams, of two 
/ or three. Have each team select 

a major app^iancei 'small appli- 
. ancei or personal appliance "on 
^ which to report to the Whole 
class in .a step-by*-step' evalua--- 
tion of the product. ' 



ERIC " 
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/ ^ 



Related Experiences 



Teacher-jStudent 
References 



Teacher Evaluation 



Survey the class and/or 
coiranunity to ascertain: 

1. How maxiy actually use 
the warranties and 

. .. guarantees?' ; v'* 

2. Do they retain these'' or 
throw theirf aw,a^? 

3. How well is tBie con- ^ 
sumer informe^d about the 
value of warranties^ and 
guarantees? 

; What are coranon clauses 
found in each?. 
^ 5. What is the average time 
limit? 

\ 6. What costs' are involved 

in making these oper^le? 

This information could be com-- 
piled into usable form for 
. consumer use* V • 



interview people directly - 
connected with .appliances to 
iJetermine pperating costs ^ and 

^prepare charts ^ bulle-bLn boards 
or fad^l sheets which i'Plustrate 

^thevtrti^ cdst of an appliance* 



41 
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. CI.0THIN(3 PURCHASING . - 

Generalization: Choice-making done by the consuiner in 
the clothing market may be a result of available 
resQurcep'.^ 3ociologiqal * factors^ (knowledge of 
fibers, fabrics ^fabrxc finishes^ care, maintenance, 
/ required, and coni^umer' s needs) , psychological and 
physiological factors. , 



Objective: Design experiences which will enable the 
* student to: " * • ; ' 



Comprehend the interrelationships of the pjhysicaX, 
social, arid, psycho logicalv influenqqs on clothing ' 
purchases * ^ " . 



Identify the use of fibers, fabric finishes, afcid 
textiles a^- a guide in purchasing clothing- 



Describe ^techniques involved in care and maii^tenance 
of clothing. 



4. Explain , various teclinigues the dpnsiimer .mighjt use to 
\* obtain the fullest satisfaction in planning and 
^•spending the clothing dollar ' , 



5# Illustrate the necessity for planning ^nd pifpcchasing 
the individual and family wardrobe 



Determine the influences on the consumer injj the 
clothing marketplace 



7. \ Explore major resources and pbssible alternate 

solutions in meeting family and personal clpthin^ 
- "- heeds*. " ' ^' '-^ * ^ ■ 



student References; 



"How To Select Youjig Underf ashions" 
Sears R®ebuck & Co. ' . 

•JHS, SHS> Adult 

Also^ has accompanying film strip. 

' "Splecting Fashions" ' 

Sears ^Roebuck & Co. . 
' srHS> SHS^ Adult 

.Free film strips available fpr , 

fall and spring. 

"Your Clothing poliar" 
« Money Management Institute, 
Household [Finance^ v * 

; ^'Dtes^: Well for .liitiile Money!" • ' . 
Consumer Educa^tion Series/ ^ook^^ 1 
Ginn andrcdmpariy 

ypu- Are a Consimier of Clothing - * ' 
. Pauline Garrett and Edward Metzen 
Boston Gihn ' ^ i i 



^ GIRLS. ONLY 

$6.00 f or ;unit 
GIRLS ONL^ 
^^50 for $2.50 

Part of series 

Part ot series 



Teacher Refer enges; ; 

"Accent on Clothing" : . Z^' 

Illinois Teach^ers for C6ntempor;kry Roles 
Jaiy-August^ 1971 . / ■ ' . 

TTpte Mayta:g Encyclopedia of Home /Laundry . 
Popular Library ~~ ■.. ■! . 
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Films and Fi 1ms trips ; 

• V" Your Wardrobe o and You" ' 

. Money Management Institute . ^ 

Household Finance 

f ■ ^ ' ■ ■ _ ; 

"The Textile Scene" ' 
Celanese ^Fiber Manufacturing Company 
Kit also .aval lalDle, 



Additional Sources of Tnformati'on: 



Consumer Information Bibliography 

Siiperintendent of Documents 
'.Government Printing Office 

^ Consumer Confgr'ende Guide; „ Clothing 

-Chamber of Commerce of the United States 

Federal Trade Coiranission 

National Cotton Council 

Leather Industries of America 

Private industrial testing organizations 



30 
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Concept 



Classroom Experiences 



Resource Person 



Function and Purpose Buzz Session: Why do we wear 
of Clothing - clothilig? (Psychological reasons 

•for clothing purchases 

■ *• . ■ ' ^ ■ ' 
. ' ' s . ^ . . or 

Ask students to indicate if 
they dress to impress: 

1. Themselves 

2* Opposite isex 
/ 3* Same sex 

« * Conduct an opinion poll of ^ 

vairious students to determine 
^ . clothing fads ^ reasons for 

clothing selection, and buying 
habits to ascertain if there' is 
any relationship between age 
' and clothing selection* 

^ Social reasons for- clothing 
purchases: 

■ _ ' . . 1/ Social acceptability 

^ 2. Male-female roles 

3. Peer group 
^ '4, Social functions 

5. Traditions 

6. Cultural background 
' * ?• Environment 



Interpersonal reasons: 
1\ Values 
2* Goals , 

3. Standards^ 

Give 'pre-planned short fashion 
show to demonstrate: 

1, Craze 

2. Fad 

, 3/ Style* 

4. Fashion 

Be sure to include both men's 
and women '-s clothing. 
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^^^^ 



Related Experiences 



Teacher-Student 
. References 



Teacher Evaluation 



Trace the history of clothing. 

Demonstrate hov; clothing style 
changes^' have been reflected in 
the ecbnomic marketplace over 
a period of years. 

Efave students observe a set 
number of people indifferent 
situations (v/oirk/ . play, school, 
social occasions) and tally 
the types of clothing' repre- 
'sented in e^ch function. 



S-Wilhelmjs, Heimerl, 
V and Jelley v ' 

S-Levy, Feldman, and ^ 
Sasserath 

T-Gordon and Lee 

T-Tfolstrup 

T-Oppenheim^ * 

T-Fitzsiimnons 



\ 



Trace a craze or fad from 
its inception to the point 
it, becomes an acceptable 
style (e*g*, ladies* 'slacks) 

.- * 

Group Project: Devise a fad 
item td illustrate school 
spirit and see if it. can be- 
come an acceptable style . 
within the school system. 

Make a bulletin board display 
of pictures of students' 
mothers and .grandmothers to 
illustrate classic styles wh^ph 
have remained popular. ] - 
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Concept 



\ 



Textiles 



Care of Clothing 



Clasarodin EXpariengea 



l?esource Person 



Make a display of the latest 
fashion lodl?is^'f jrom current 
magazines ♦ Evaluate each look 
in terms of: 
!• Popularity 

2. Cost 

3. Durability 

4. . Acceptability - 

Have an^"I Goofed Day." Have 
each student bring in a shopping 
error and let class discuss 
possible solutions. ^ 

Discuss factors influencing 
clothing purchases for the 
individual family members: 
1. ;Cost 

2» Durability <^ 

3. Maintenance - 

4. Fad or style 

5. Versatility 

6. Occupation 

^. Geographical area 

Apply each of the above in- 
fluencing factors to specific 
fibers. This should include the 
four major fibers .and some of 
the more popular synthetics. 

Demonstrarte basic identification 
tests for fibers and fabric, 
finishes (e.g., alkaline^ b^rn/ 
waterproof , wrinkleproof f etc • ) • 

Make chart of basic advantages 
and disadvantages of each fiber 
grouping / and where each might 
. be used, o 

Questionnaire: What do the 
fabric finishing terms mean to: 

1. Manufacturer 

2. Consumer 

Have students bring in clothing , 
hang tags and labels. Discuss: 
1. Usable information given 
2* Maintenance instructions 

3. Legal requirements 



Textiles Teacher 
Fabric Buyer 



Students 

Salesclerk 

Homemakers 
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■• . Teacher-Student '■. . 

Related Experiences References . ■ Teacher Evaluation 




Group Project: Devise a pre- 
test checklist^ or questionnaire 
-on what to look for v/hen making 
a clothing purcHase, 



Bulletin Board: Fibers, their 
uses, and where each commonly 
occurs. 

Experiment: What is the effect 
*of improper care of a fabric? 
1* Washing a fabric which 

should be dry-cleaned 
2\ incorrect v;ater tempera- 
ture » 

3. Inqprrect dryisr tempera- 
ture 

A. Rough handling 

5. Too alkaline soap 

6. Others 



5 W 



S-Levyv Peldman/ iand 
Sasserath 

T-Trolstrup ^ 

T-Oppenheim 

T-Fit2simmons 



Devise a card which could be 
carried /and easily used to 
keep the consumer informed on 
the fiber and fabric finish 
terms • 

Devise a record-keeping system 
for hang tags to include cloth- 
ing care, date andr^^^iSce of 
purchase, and fiber content. 
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Concept 



Classroom E:c:periences 



Resource Person 



Using information from hang tags 
and labels, how would you maintain 
ga3cment? 

What additional information do you 
need I and how' could you obtain it? 

Discuss"^ how fiber content will 
determine life of garment, with 
emphasis on proper care; and the 
relationship between fiber content 
and cost of care. 



Getting -the Most 
for the Clothing 
Dollar 



Using five gaannents from various 
seasons, list the care each would 
require: 

1. Storage 

2. Cleaning 
^ 3. Repair 

What is the cost involved? 'Why 
vrould this be a factor in 
clothing choices? • 

Suggest methods of obtaining 
needed clothing: 

1. Home constructed 
^ 2. Store pu3;chased 

a. regular price 

b. sale price 

c . time payment 
. d. layaway 

3. Thrift shop (used) 
4^ "Hand-me-downs" 

5. Gifts 

Discuss advantages of each 
and ways to obtain maximum 
benefit from each* 



Mother of Several 
Children . 



ilalce list of various retail 

clothing outlets : 
1. Specialty shop 
2« Department store 

3. < Discount stpre 

4. Catalog — 

5. Independent 

Discuss advantages and disad- 
vantages of each. 
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Related ExperianceB 



Teachfer^Student 
Referendes 



Teacher Ev&imtion 



Evaluate a collection of 
hang tags And labels. 

Research Project: Obtain 
information concerning govern- 
ment involvement In consumer ' s 
interest. (E.g., cara in^ 
structions on permanent garment 
tags'- mainly on children's 
clothing; Flammable Fabrics 
Act; National Safety Council.)- 

Experiment: Use different 
soaps , bleaches , enzyme pro- 
ducts on a variety of stains 
and fabrics. 

Make a chart of the results and 
possible variables (soft v;ater, 
v/ashing method, etc.). 



^S-Levy, Peldman^ and 
Sasserath . 

S-Greer and Gibbs 

S-Schoenfeld and 
Natella 

T-Trolstrup 

T-Oppenheim 

T-Fitzsimmons 



Using several garments, demon- 
strate the advantages and dis-^ 
advantages of garments which - 
are: 

1. Constructed at home 

2. Commercially constructed 
This should also include equip- 
ment, maintenance, costs, etc. 

Have each student make an in- 
ventory pf 'his own v;ardrobe 
and bring to class. Using 
students* inventories, deter- 
mine clothing vrants and needs, 
and discuss* how they might be 
obtained. 

Essay or Project: If I had 
$ i I v;ould spend it 

on 



S-Wilhelms/ Heimerl, 
and Jelley 

S-Levy, Peldman, and 
Sasserath 

S-Greer and Gibbs 

S-Schbenfeld and 
Natella 

T-Trolstrup 

T-.Oppenheim 

T-Fitzsimmons 
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Conaept 



Classroom Exporlanoag 



Resource Persbn^ 



Shopping for 
Family Members 



Have students in^^entory own 
wardrobe and 'discuss ways of 
updating oj: Btretphirig It: 

1^ Now acceaab^ies 

2, Dye . 

3» Intorchanging components. 

4. Up-dating 

5* Alterations 

6. Remodel present clothes 

?• Repair • - 

8 • Available' alternatives 

Small Groups s Have each group ] 
list clothing needs for various - 
age groups within the family 
unit, . . 

Forum: bo's and Donets in 
selecting. available clothing 
alternatives. 

'Using above lists / how does the 
life cycle affect the family 
clothing expenditures? 

Discuss additional factors 
determining family priorities 
in the use of the clothing 
dollar^ alternating major- ■ 
family purchases'. ^ 

Role Playing: . Conflicts > 
arising from demands on the 
clothing dollar and, the value 
judgements involved . 

Bring to class several garments ' 
of the same size to demonstrate ^ 
variations existing in sizing 
, Standards. / \ 

Discuss the importance of trying 
on garment before purchase. 

Interview mothers as to how they 
select clothing for pre-school 
children/ teenagers, and adults.^ 



Fashion Model or 
Buyer 
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Related ExDeriencee 



I 



Teacher-student 
' Ref eyences 



Interview itiothers. about 
alternatives used to, stretch 
the clothing dollar 



.AW 



Teacher Evaluation 



Survey clothing neecjs of family 
itieilrtbers as seen by mother and 
compare to class-devised list. 

Considering occupations^ geo- 
^ graphical area and family 
values^ deternvine percent of . 
family income which would be 
used for "clothing and hov; it 
j,would be appropriated in a ' 
'fateily^ situation, based qrf 
ageSf sex,, occupation of ^ 
father and/©r dual role of ^ ] 
mpthfer/ ' ' ' 



S-Levy, Feldman, and 
Sasserath 

S-Greer and Gibbs 

S-Schoenfeld and 
Natella * 

T-Trolstrup - 

T-Fitzsinittions 



Interviev; clothing buyer to 
f'ind out: , ^ 

1. Varl^tiops in sizes 

2. * Consumer knowledge ' . 
-3. Buying habits * 

^ 4. ^ Suggestians for the 



consumer 
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Evaluate - the fitting criteria for? 
1^ Children (boya and girlis)" 

a#- infante • . 

h* toddler e -r* . 

c. pre-sahool * 
/ - d. -^irW . * . ^ 

Q. . boys ; , ' , • 

f^^r eubteene s , ^ 

g^ teens ' , , ( 
2'. Men / ^ r ^ 

3: -Womfen, ^ 

a. misse*5 , 

b • women ' { 
• . c. half %±zo^ . b. 



Dd*s and Don' 4:0 of 
Clothing Shopping 



Split clasiD into four teams^ 
Haifa two teams create list of 
shopping DoV^ ^nd tvjo teams a 
list of shopping Donets. Which ^ 
team made the best list? Compare- 
lists and devise- a master list. • 

Discuss the value of each item on 
-the list in terms of: • 

1. Individual consumer ' - 

2. -Family consumer ^ 

.-Role play: Responsibility of the 
' consumer (changing sizes — one size 
top hith another size bottom^ care 
i., of clothing while tryjLng on; return- 
ing merchandise) » \ / ; ^* 



Summary 



Have students review their clothing'' 
-inventory and select one needed item^ 
then describe steps and influences in 
making that selection. 

' * * ^' " ■ ' . , 

Role play the decision-making process 
involved in clothing purchase f 

Iv 'Mother - daughter ^ 

2p Mother son 

3*,- Father daughter 

4. Friend friend - * 



After master list has been 
completed^ interview others to 
to obtain their views and 
Suggestions. . 



S'-Wilhelins^ Heiinerl 
and Jelley . * 

S-Levy^ Feldmah/ and 
Sasse3:ath 



T-Trolstrup/ 
T-Opbenheiiti' 
, T-Fiezsiiranons 
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CONSUMER IPURCHASING 



Qe'JieralizatiQm^/ Internal and exteyrnai influences affect 
. individual and f amily sp^dingv . These forces may 
determine the degree of satisfaction the consumer 
reqeiveis from the product .\ 



Objective: £ie;^ign, experiences which will enable the 
si;;udent >tb: ^ ^ ' 

1. . Determine the exteirnal influences eKerted on the 
consumer? s decisions in the marketplace 



2. E^^luate the various re t^l outlets -and determine 
•the ef fectiveness of eacH^ for the individual , 



Describe the various retailing methods utilized in 
influeno?ing the'^onsumer ' s spending habits ' . 



Av 'Identify the psychological influences on the 
' consumer and fairtily unites spending 

... ' ■ ^ ■ ■ " 

5. Develop an awareness of the internal and external 
factors, affeciting the role of the consumer in the 
economie marketplace* \' 



I 



teacher may wis1i to pfer to units Advex:tisin(3,. 
ResponsibiliUes/ Obligations and Prote&t^on of 'the 
; Consumer/ and Money Managemen€. . 



Student References : 



■ "* 

Reftinds and Exchanges • 
/' Consumer Education Seriesy B;o(fk 2 | * 
Ginn and Company , 
•JHS and .Remedial . , 



Part of series 



Teacher References! 



Get Your Money's Wor;bh 

Aurelia Troyer ' . 

Molt, Rinehart,. & Winston, Inc. ' \ . / 

Teaching Mds in Consumq;r Economicg 

New York State Council on Economic Education 
State University of New York at Albany 

• • ♦ . ' ■ . '. ■ ■ •'• 

Age of Adaptation ' , 

Sears Roebuck & Co* ^ ' . . 
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Concept 



Classroom Experiences 



Resource Person 



External Influences 
on the Consumer 



Ks class enters room/ have 
current hit* record play 
Offer class the following 
jDptions*: . / 

1. 20 songs by unknown 
'artists 

2. Two .record albums by their 
favorite recording artists 

' Zi Taped recording by favorite 

recording* artists 
Which ojie wdtiid they select and 
why? Use as a lead for dis- 
cussion on influencing factors 
of advertising. 

Demonstration: . Haye five brands 
of one product for student exami-^ 
nation. Let students select their 
choice and tell why. Follow with 
'•discussion of brand loyalty., 

„ People shop where they feel comr 
vfortable/ or out of habit (,"Mother^ 

always did shop there..") . Store 

will develop a ps;^chological inj- 

fluence on the customer. 
1. Sales personnel 

.2. Geographic location 

3. Age appeal 

4. Facilities provided 

. 5. Price range available 

6. Quality of merchandise 

7. Reputation of merchant 

8. ' Services provided 

9. Other factors 



ketail Outlets 



How many places could an item be 
purchased (types of stores)? 

1. * Chain \ . 

a 5 true ; . • 
^ b.* voluntary ■ 

2 . Independent 
'3. Discount 

4. Door-td-door 

5. Department ^ . 

6 . Branch . 

7. Specialty 

■ 8. Single lihe 
* 9* Catalog sales 



Pa.nel of' Store 
Owners 



ERJC 



Teacher-student 
References 



Teacher Evaluation 



Inventory storage shelves at 
home. Does your mother prefer 
one brand over another? Why? 

Survey other c3.asses and 
^ coiranunity people Is one 
factor more important than 
,tTie others? Do: these vary 
with age groups? " , . 



S^Wilhelms ^ Helmed 1 , 
and Jelley 

S-Leith and Lumpkin 

S-Levy^ FeXdman/ and 
Sasserath 

S-Schoenfeld and 
Materia 

T-Qprdon and Lee 

T-F i t z s xmmons 

T-Trolstrup 



Have each student visit a 
different store. Comparison 
shop for several items. Look 
for quality^ price, infor- 
mation^ salesmanship, etc. ' 

Survey a wide range Of people, 
asking for the types of stores 
they commonly use. Is one pre-r 
dominant over another in the ^ ^ 
.different age gifoups and areas 
where they live? 



S-Wilhelms/ Heimerl, 
and JelXey 

S-Leith arid Lumpkin 

/ S-Leyy, Feldman, and 
Sasserath 

T-Gord6r\ and Lee 

T-TroXstrup 



\ ■ - ■ ■ \ ■ t ■ . ' ■ . . 

■ Co ■ ' 



Conpept 



Claaaroom Experiences 



Resourde Person 



Retailer's Methods 
of Influencing the 
Constimer 



What kinds of stores do you most, 
commonly use and whjf? (This will, 
shov; teacher a frame of reference.) 

Based on students' experiences r 
discuss advantages arid disadvan- . 
tages of each type of store. 

Chart, on bosird the most common 
items sold in each type of store 
(chain stores , food stores) . 

Select students to act. as sales 
personnel to. use different 
selling techniques : " 

1. Hard sell / 

2. Soft sell 

3. Status symbol 

4. Sex appeal 

5. Role identification 



Sales Personnel 
Manager 



List the different ways a store 
influences ^:*ie consumer to buy: 

1.. Traffic\flow • 

2. Location and shelving>>^ 

3. Lighting effects 

4. Display 

5. Music 

6. Packaging of products 
7 J Odors 

8. Interior decoration 

9. Physical comfort 
10. Parking ^ 
11^ Services 



Internal 'psycho- 
logical) Influences 
on the Consumer 



Report on Related Experiences. 

Use role playing op skits to 
show factors influencing the' 
purchase of an item. 

Using several jnodels/ discuss one 
product^ wheVe the only variance is 
color - have students^ select best 
buy and indicate their selection 
criterion. 



or 
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Related Experiences 



Teacher-student 
References 



Group Project; Using the sur- 
vey results^ can any pattern be ' 
established which would show a 
relationship ^etv7een the domi- * 
nant choice and the advantages-,^ 
and disadvantages of each? * 

Group Project: Using a city 
map , chgt-t the stores -most / 
commonly used. Wh^at are tlie 
influencing factor^? 

Questionnaire: ' What selling 
technique "turns you' of f?" 
Is there -"a dominant factor 
^ among age groupings? 

Have^ students visit a Wigh- 
borhodd store to Si^e how many- 
dif ferdnt ways the consumer is 
inf luenced • 

y 

Comparison Shop foi[ one item 
at three different- types of 
stores. Hov; much does the 
price vary^ and v/hat causes the 
these price fluctuations? 
This might be used as a fdeld 
trip. 

Or take common foods and fill 
in prices in the following, 
chart: ^ 



S-Wilhelms,. Heimerl 
and Jelley 

JS-Leith and Lumpkin 

S-Levy, FeldmanJ and 
Sasserath 

T"Gordon and Lee 

T-Pitzsimmons 

■ <j 

T-Trolstrup 



Potatoes 
Onions 



Fresh/Dfied/Frozen/Canned 



Bevise skits or case studies 
Wr^ch would show the influence 
of internal factors on cbn- v 
sumer purchases. 



S-Wilhelms, Heimerl 
and jelley 

S-Levy ^ Feldman, and 
Sasserath 



S^Schoenfeld and 
. Natella 
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eonc ept / Classroom Experieridea Rasouyoe Parson 

' ■ > - • * '■ <•* 

• ' " Skit: Door-^tOTdoor salesman who 
appeals to psyehologiaaif^ and 
\ , enjotional insecurity • - 

Discuss internal factors as they 
affect constuner-buyiijt^: 

1. • Peeling o£ belonging 

2 . Freedom to make decisions ' 

3. Status symbols 
" 4* Personal preference 

5. Past experience 

6. Cultural 15ackground 



Smranary - . Small Groups: Discjuss a student's 

most recent purchase and the 
factors which influenced his choice. 



/ ♦ 




Teacher-Student 
References 



T-Gor<aonv and Zee 
T-Trolstrup 



Questionnaire: Given three 
products among v/hich the 
variances are all^sycho- ' 
logical ones^ v/lfixJh one Would 
be selected most often? 
(Suggestion: 'carpet samples.) 



What v/as the family's m6st 
recent purchase and v/hat v/ere 
the influencing factors? 



mil " 
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CREDIT 



Generalization: The use of credit buying has become an 

integral part of the family spending habits^ In order 
to achieve maximum use of credit/ the wage earner and 
homemaker must determine the sources; survey the types 
of retail credit; and evaluate each of these in terms 
.of services or goods obtained to meet the consumer • s ; 
wants or needs ' , 



Objective: Design experiences which will enable the 
student to: 

■ c ■ / 

'. ■ • «^ ^- , .... 

1. Describe how credit is used 

' ' .. ' ■ ■ : . V 

2* Determine- and evaluate the sources of <;onsumer credit 



3. * Identify the types of retail credit ayaiilable 




4. Descfribe and .evaluate the credit'-granting institutions 

5« Recognize the importance of credit ratincfs 

6» Determine the relationship of consumer ' credit and. its 
effects on pur^^hasincj powpir 

7. Define installment buying as it relates to the indi- 
vidual and family as consuming units 

8. Identify the components of the credit contracts and 
their effect on financial planning 



9. Locate the similarities in credi^ contracts as a means 
of \ comparison shopping for increased dollar purchasing 
ppwer . 



ft- * 

10. Relate the factors determining credit cogts to the 
businessman and the consumer 

•11. Cite the problems V7hich might result from improper 
use o£ credit 



12. Develop techniques for effective use of iredit. 



f 
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student References; 



"Ifs Your Credit - Manage It Wisely" ' 
Money Management Institute . " ■ 
SHS, Adult • " . 

V 

"Two Faces of Debt" - * 

Federal Reserve Bank of Chicago 
* SHS, Adult 

"Credit and Credit Cards" 

Federal Reserve Bank of San Francisco 
JHS, SHS • 

"Truth in Lending: What It Means for 
consumer Credit'** 

Federal Reserve Bank of Philadelphia 

SHS, Adult ' 

■ ^ 

"Managing Your Family Credit" 

"Truth-in-Lending: What It Means to 
You" . 

Credit Union . . 

SHS^ Adult ^ 

"Hov; to. Stretch Your Money*' 
Public Affairs Pamphlets 
JHS, "SHSr Adult " 



$.#50 per copy. 



Free 



Free 



F^ree 



Free 

^Free \ 
Part* of series 



Teacher References ; ^ 

Teacher's icit:* A One Week Teaching Unit - 
A on .Consumer Finance . ^ . 

National Consumer Finance Assaciation 

XSfhat You Ought to Know About- Truth- in-Lending 
Board of Governors of the Federal Reserve • 
System * 



Teacher - Re£er<snces :, (continued) * 

0 / -.■ 

Get YQ3^r Mohey^s Woirth 

Aurelia Toyer % 
Holt, Rinehart, and Winston, Inc. 

' Family Financia?3b Education program ' v 
continental Illinois National Bank 
and a?rust » Company or local bank. 



Filjns and Filmstrips ; 



The Spender Syndrome" . 
Center for ^Constim^r AJ^f airs 
University Wisconsin 
JJniversity. Extension . 



, Additional' Sources o£ In formation; 

> ~ T r " ■ ' ■ ■" 

■ " . - ..." ft . 

Federal' *Reserve ^ Banks 

Superintendent of Documents v 
tSovernment Printing Office 

Joint^ Council on Ecpnomic, Education . . / ' 

. National' Consumer Finance Association 

Household Finance \:orporation 

/<- Local shanks r savings and Ibani. and lending 
'Institutions ^ 



Concept 



How Credit is Used 



-Classroom Experiences . 



Resource* Ferson 



Sources 6% Credit 



Sujrvey class How many hqive 
used credit in some form, and 
how did they use it? * 

Discuss why .credit is used: 

" '1, Increased buying power 

2,1 E?fiergency 

3 J Immediate pleasure paid 

' with future income 

4;. Increased e^irning power 

5./ Convenience/ ' 

. Debate: ^»ro' s aiid 'Con' s of" 
credit usags.^ » 

- ' ■ •' < 

List advantages/ andv disadvantages 
of using credit. . • \^ 

Apply- these -to/ various stag^es of 
the life cycle/. . .9 " 

Divide class into teams^ .Have 
each^^t^am member drav/, a'^ letter ^ 
out of a f ish bov/l and grive ^ 
credit sourc^.be'^inriing with 

/ that lejbter- within 3,0 -seconds. 
If Unable- to' do so,^^ the letter 
passes' *to next 'teaii aijd allows 

/that team to make two points. ^ \ 
Tether, lists adl x)n the board ^ 
for later discussion. , : J 



^.Using cbmpltiecj lists^^fr.om the r.^ 
previous activity/ break down ' 
credit soutqe$ 'into' categories: v 
1. ^Bank^ ' / 
\ 2.' '.Savings and.logny , ^ ^ 
'.,3^ Pav/nbroHers . ^ - / ' ^ ^ 
4 . " 'Personal loan companies '.^ 
5. Relatives ■ ■ . 

6> . .Indivi<Jua3,s * , 
• 7. *^^'Credit"ufiiQns 

8<,. Insurance companies ' \ 
* 9* Retail credit cards y > 

Discuss advantages and disad4^, 
vantages of each source in . 
relation to individual situiations. 



•G7 
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Related EKperionces' 



Teacher-'Student 
References 



Teach 03f EValuat:iQn 



Devise a chart shov/ing how 
Gredit is beini^ used: 
1. By the family or • ^ 

4ndividyial 
2# in the conununity '"^ 
3. Within the national 
"economy - . 




Usin^ one credit purchase / . 
point out the benefits de- 
rived in te^lation to \the loss 
of future income* 



S'^Schoenfeld and 
Natella 

S^Wilhelms/ Heimerl . 
^nd JeXley 

S-Levy, Peldmail^ and 
Sasserath 

S'-Leith* and Lumpkin 

T-Gordon- and Lee 

T--Trolstrup . 



0 

I- 



■t ^ 



A bulletin board, chart, or 
display case could be made to 
illustrate the various credit 
sources and x^hat the .consuirter 
could expect in using each 
source. 



S-Schoerifeld and 
T Natella 

\ ' ■. ■■ ■ 
Wilhelms, Heimerl 

and Jelley 

Levy., Peldman^ ^nd 
Sasserath ^ * 

S-Leith >and Lumpkin 

, T-Gordon and Lee 

F i t 2 Simmon^ 

T-C^ppenheiifi ^ , 

TrWarmke, Wyllie, 
Wilson, and fiyster 

l?--Trolstrup V 




v 
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Concept' 



Claasroom ExpeyienceK 



ResQViy:ce /pepsin 



Bu2z Session: Why .should credit 
be used? When should one buy on 
credit? 

Compile a list of * student- ddeas 
*^'and evaluate each in teanris of: 

1 . Fami ly ^^needs ^ 

2. values^ goals/ & standards 

3. Life span of purchase 
4* Increased buying power 
5. Decrease in consiimer ' 

decision power 
, 6. Decrease in future income 
7. Individual needs 



Class Discussion: Wh^re could 
one get th^. beat credit-^ rates 
( in order) ? - ' ^ . . 

Relatives 
Insurance company 

3 . ' credit unions 

4. Banks . . >- 
5". small loan companies 

6. Retail credit store 

7. Pawnbroker. 
8 . . Loan shark 



What i)€ 
Credit Cosfts 



eternines 



i 4- 



«3t I 



Discuss, advantages and disad- - 
vantages of each. * > " 

What are the types of charge 

^accounts? 

V 1. • 30-day ^ 

2. 90-day . . 

3. Revolving . 

4 . Operi end 

Who would beneXft most by the use 
of credit sources? Why? 

1. Risk factor * - • ^. 
^ 2 . , "JPype of ;lQan 
"3. 3 C's 



3 C's of cre-dit 



^What does credit cost the 
businessman? 

1.^ Overhead 
o ^ 2. Profit 
'^3,. Risk involved 
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Gredit 
' ' LoaQ 



Company 
Offices:^ 



ERIC 
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.Related Experiences 



Teacher^Student 
References 



Te'sch'etf Uvalitation 



l^ake field trip to retail 
credit institutions. 



Have student groups try to set 
up credit agencies, establis'h- 
ing: 

> 1. eriteria for extending^ 
^ credit \ 

2 4 Operating costs' - 

3. ' Interest rates V^' 

4. Bfffects lof legislation , 

5. Credit coritra'ct 



S~Schoen|eld^ and 
Natella 

S-Wilhelms, Heimerl 
a^d Jelley > 



S-Levy, Feldman, and / 
Sa^sseratH V 

S-Leith.and L]iimpkin 



concept V 



Classroom Earperifences 



R^soWCe Person 



How is this cost pa;ssed on to the 
consJbner? 

1, Service charges 

2. interest rates 
Closing costs * 

41 Insurance fees 



Types of Retail 
Credit 



} 



"Retail Buying" Bailey - 
.; Film Associates. . " 

How ^is the consumer mdde av/are 
of credit 'costs? (Truth-in- 
lending law.) . 

Demonstrate simple ways to 
figure" credit costs. 

Teacher offers to loan any; 
student $1000' (play money) . pro- • 
viding he signs a credit contract. 
\ The^se contracts should be written 
by the teacher and, .while bearing 
some resemblance to actual con- 
tracts', should contain extreme 
conditions for increased interest 
rates, such as eye color/ clothing 
design, etc. - 

-'Have each student complete an 
application for a charge account. 

Discjcission: What determines one's 
ability to have a charge a.cCQunt? 
(Three Cis of credit.) 

"'charge It, Please" - slide film. 
Visual Educatioh Consultants* ^ 

What busiit^ses would offer th^se 
services? , 

What is- a credit* rating? How is 
it established? Why is it ^ 
important? 

Where is one's credit rating ^ 
recorded? Who has access to it? 
^ How permanent is this record? 
/ Is it local or nationwide? 



Lawyer 



Credit Bureau 
Officer 
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, Teachejr-^StxKaent 

Related Experiences R4sfer,ences 

Survey various credit sources, . T-Gbrdon^ and Lee 
What are thteir requirsftients ^ 

interest cjiirges/ reflations, T-Fritzsimnions 
. etc.? J •, - , ■ . 

• T-Oppenheiiri 

* " / T.-^Trdlstrup 

' :/ T-Warmke, Wj^llie, ^ 

„ . ; . Wilson and Eyster 

Fill out forms figuring credit . , ^ 
eosts .^nd comparing the 

interest rates from different^ ' * , 
lending organizations. 

f ' 



Interview several retail S-Schoenf eld and 

credit sources."" What do' they Natella . 

look for before granting credit? . • . 

' - ^ S-Wxlhelms, Heimerl 

• - . and' Jelley : 

S-Levy, Feldmah, and 
Prepare a fact sheet showing - Sasserath. 

the various types of retail 

credit,, how each mights, be used ^^S-Jjeith and Lxompki-n 
by the Xanjilly, and how each 

might affect the family's - T~Gordon "and Lee 
"^financial plan. . 

V . . \ V " T~Fitzsimmon^ 

Prepare bkits or c'a^e studies 

showing the importance of a T-Oppenheim ' ' 
^ good credit rating. \ ' * 

^ • /; T~Trolstrup* 

; ^ T-Warmke, Wyllie, 

^ , Wilson/ and Eyster- 



4 



Concept >^ Classroom Estperiences Resdtfr^ga Person 

, ' ■ » ■ 

What does retail' credit cost in • 
tertfis of additional purchase • 
price? (Give example of one 
item purchased for cash and the 
^ . same item on credit.) 

Have students read contracts to 
* / see what they signed to emphasize 

the importance of reading and . . 

understanding/ wjhat one signs* \ 

■ Point out that while the student' s- 
contract has many pitfalls, so do 
many actually used. Using a , 
transparency, show each common 
credit clause and wKat each would 
mean if written in layman's 
language. (Cartoon figures . 

^ representing each clause aid the 
student in retaining the infor- 
mation. Would suggest this be 
done over a two-*day period to 
avoid confusing students.)^ ^ t 

^ ^ "Just Sign Here'* Association 

Instructional Materials. , 

Give stu4ents copies of ^aiidard 
contracts and have them- locate 
the various clauses. * * 

^ . • While students have copies of ^ 

contracts, have them look 
overr^TQp additional pitfalls 
- whichTtfee consumer should avoid. 

1. Blank spaces 

2. Failure to record items 
\ purchased / 

/ \ ■ 3. Required insurance / " 

4 . Default on payment ' 

^ 5. Title \ 

6. Repossession o^^use 

. ^ 7. Pre-payment penalties 

8. Provisions for unemploy- 

* mient 1 




Related^Experioh 



Teacher-Student 
References " 



Teacher Bval6ation 



Small Groups; Take actual 
contracts and convert them 
intp layAan^s language 



student Groups: Make cross- 
word pu z z les us ing cr edi t 
ternis. 



• V 
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Concept 



Problems Created 
by Credit Default 



Using transparencies, compare a 
variety of credit contracts to 
illustrate similarities of infor- 
mation required on the form. By 
maKing use of the above infor- 
mationr the consumer is able to 
comparison shop to yield more 
dollar purchasing power. 

What happens if" the consumer 
defaults on a credit contract? 

1. Repossession 

2. Garnishment 

■ 3. Pull payment demand 
4. Bankruptcy 

Discuss repossession as it 
affects loss of initial invest- 
ment and product services/ and 
possible continued payments on 
origitial contract. 

Did^uss garnishment as pre- 
scribed by the truth- in- lending 

l^w. / ~ . ' ' 

Discuss full payment demand in 
terms of individual or family 
.financial crisife. 

Discuss the resulting factors - in- 
volved in declaring bankruptcy: 

1. ^ Family strain / 

2. Legal procedure 

• 3. Statute of limitations 
4. Credit rating ^ 



Lawyer, Bank 
Official, and 
Loan Officer 



Summary 



Use "Dear Abb^" or "Ann Landers" 
approach. Teacher should write 
letters about |amily money con-^ 
flicts concerning the use of 
credit, and have students give 
advice. (Letters should cover 
family life cycle^)^ 



MB- 
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Related Expoximces 



Teacher-Student 
References 



Teacher Evaluation 



H^ve students report on the 
. legalities involved in: ^ 

1. Repossression 

2. Garnishment 

3. . Full payment demand 

4. Bankruptcy 



S-Schoenf eld and 
Natella 

S-Wilhelms/ Heimerl, 
and Jelley 

S-Levy , Fe Idman ^ and 
Sasserath 

S-Leith 'and iumpkin 

T-Gordon and Lee 

T-Trolstrup 

T-Warmke, Wyllie, - 
Wilson^ and Eyster 



Use tic-tac-^too game for 
questions and answers on credit. 



Case study problem: Would you 
give this persoxi credit? 
(Figu?:e cost of buying on in- . 
Btallment plan versus cash with 
discount; figure the interest 
rate.) 



1 



Related EKperiences 



Tea.cher-^Stude^nt 
Reigerences 



Taachex^- Evaluation 




. ESTATE PLANNING * - - - 

' ' . ■ • ' ' /'<i' ' \ ■ ' ' \k ' ■ 

. • ■ ' 

Geiiefalization: Negative attitudes and cdnnotations often 
result in the consiwer's failure to ef^fective 
. estate planning and writing "of a t^/ill. The wi$e 
qonsumer considers preparing for the future 'and pro- 
tecting loved ones a substantial part of 'the total 
financial planning ^ 



Obj.ective: Design experiences v/hich^will enab*^^^^^ ^ 
student .to; V . '"^^^ * ' " ^ ' 

v. . • . , ■ ■ . ■ ,! • . ■ ■ , .V 

1. Determine the purpose and function of; estate planning 

■ . \ • , ' ■ ... '„ . 

2. Identify the essential elementj£?i;and devise methods.- 
of balancing an estate \ • " 

3^, ^ Evaluate the mahagement skills recjuired 'by the . 
V testator and executor; . ' 

4. " Define the purpose and function/of a .will ^ ; . 

• - ■ . ' ^ . . 

5. Identify -the provisions and legal- requireanents o-f^ 
"a 'V7ill* • , ~ i 



student Referenc es : 



"Wills" 

cum International, Inc. 

Managing Your Mon^y For Retirement 
Wxliiam Lass ' " 



Popular Library 



Teacher References: 



Estate Planning ' ^ - ' 

. Circular £--726 • v 
Oklahoma Agricultural* Extensi'on ' Service 
Stillv/ater/ Oklahoma , 

You ^and the .Law / a /. ' ' 

Reader's Digest Association, 1971 

The Was tie Makers ' , ' ^ 



Vancd Packard 

Hidden Persuaders 
. Vance Packatd 



/• • 



Investments ^. Insurance , Wills Simplified 
0* S. ,^6ws and World Report, Inc. ^ 

How to Avoid Probate 
Norman f1 Dacy ~- 
National Estate Planning Cauncil 

Income Taxes 
' U. S. News and WOrli^Reporty Inc. 



'■I 




Additional Sourges 6f Irtfow^tion: 



BankiJ^riist officers 
Investment counselors 
Attorney 

Probate' judge ' V 
Mortician ' 
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Purpose axicl \ 
Function of Estate 
Pianning 



ClaalBroom Experiencea 



Have students mka out an asset 
and liability shiefe on themselves. 
t'^Jhat are they woirth? 

If one no longer needed one's 
assets/ v;hat would one do with 
them? * ^ 

Discuss the neeci?for estate . 
. planning. ^ 

What constitutes one '^estate? 

1. Insurance . \ 

2. Trust fund , 

3. Personal property^ . 

4. Real estate * , 
x5# Investitfents - . 

/ .6. Social welfare. benefits 
7, Retirement and pension , 
funds^ * r . ; ^ . 

^ 8. Others 

rxs it a vfise plan to have one's 
estate composed. of only^ ohe or^. 
two of these? ' - 

' what v70^1d constitute the major 
portioii of ar^pindividual' s 
estate? : \ 

Discuss . advantages and disad-- 
vantages, of each in'^terms of: / . 
• 1. Grov;th 

2. Hirtge 'against inflation 
. 3. Age and number of ^ 

dependents ' ^ 
4/, Survivor^ s money manage^ 
Vment capabilities 
intJividuaV & knowledge ^ _ 
and managCTient skills in 
planning h;Ls. estate 



Discuss the need for maintaiiHng 
a balanced^ estate: 

1. .Tax purpose ' ^ 

2. ^ Management skills 

;3. Type of protection needed 
4.* Management cpsts 



' investment 
X3ounselor 
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Related Experiences 



Teacher-Student: 
References ^ 



-Interview an attorney, in- 
vestinent counselor, probate 
judge and bank trustee con- 
cerning prpblems encountered 
xn, and , importance of estate 
N|>^hnjLng.- , " 



T-^Trolstr^up . 

T-Warmke, Wyllie, 
Wilson and Eyster 

>-Phillip and Lane 

T -Estate Planning 



Give^ small groups pa^|f study 
ojf individual and faSfliy 
situations. Ha^e students: 
suggest tyge of >state plan-' 
ni'ng needed. ' ' 



I 



Concept 



Classroom Experiences 



Resource Pprson 



Management of the 
Estate 



How could the estate be niOTiaged? 

1. Executor 

\^ Trustee ^ 
3* iseneficiary 

4. Heirs . 

5 . As determined by law 

Discuss advantages ^and disad*- 
vantages of each in term& 'ctf : 
^ 1 . Knowledge - 

2. Cost ' / 

3. Convenience ^ 

4. Return produced / 

Ways of transferring ownership 
of property: 

1« • Contract . 
3, 2 . Gondii tibnal sale , 

Life estate, . • 

Gift ' ' ^ 



Trust Official 



3. 
4. 
5. 
6. 
7. 



Co-ownership 

i^ill • ' ' 

Law of descent 



Using, sliudent asset and lia- 
bility sheet, ask if something' 
happened to thfe student,/ would 
anyone know, how he wanted his 
personal effects distributed? 

How ^ca^^ this be legally done? 
1*1 ^Wiil ' ^ 
2^ Court allocations accord- 
ing to individual state 

: law ' 

Who needs a will? (All 
individuals.) f • ^ 

1. .Hur>barld 'and/or wife 

2. Ariyon'e owning property 
Xl^gal or non-^fegal) 

How can a will be writtftn? 

1. Lawyer 

2. " Deathbed statement 
S. Harfdwritten by the 

individual 
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Relateid. 'Experiences 



Teacher- Student 
References 



Survey trustees and e;?ecutors 
to determine management costs* ■ 



T-Trolstrup 

T-Warmke» Wyllie, 
Wilson and Eyster 

T-Phillips and Lane 



Research in small groups the 
^^hree ways ,^o£ constructing a 

will to determine cost^ 

validity^ legal^^quif emeht^/ 
^ and condit:ipns Which might 

invalidate it* 



T-*Trolstrup 

\ ' ' * ■ ■ 

T-Warmkey Wyllie'^ 
Wilson and Eyster 

T-Phiilips and L&ne 



Concept 



Clasgroom EXpexiencea 



Re^ourcei Person 



Provisions Within 
a Will 




When is a will legal? ' 

♦ 1. Witnesses' signatures 
2* Testator signature/ ' 
3^ Alterations ; 

A. Conditions v/hich might 
mak^ it invalid 

Shovr students standardized copy 
,of a will. Discuses various 
provisions. 

What provisions migtit, be ^needed 

1.; Individual - 

* 2^ Family 

^Discuss the, follov/ing provisions 

1. ^Guardianship - 

2. Wife's an4 husband's 

" rights . • , * 

' 3. Children's rights - 

4 . ' In-^laws ^ * rights 

5. Siblings' rights ' ' 

6. Burial ■ - 

. 7. Coirution disaster? * - 
8. Distribution of funds 

(not in percentages) 
9^ Distribution of . personal 
property (q^ g j ewelry ) 
10\ Charitable organizations 

• 11, Others ' 



LavTyer 



Summary 



Small Groups: Prepare a 
"Consumer fact sheet" on needed 
information concerriing '^ills a,n<i - 
and estate planning. 

Teacher may elect s to include in 
this unit: Taxes' (state and , 
federal) . . ' , 



Teacher •-^'Student 
Reference's 



Teacher Evaluation 



Use the case study method and 
have stia dents construct \Arill 
/ and provisions • 



,T--TroXstrup 

T^Warmke,' Wyllie, 
Wilson^ and Eyster 

T-^iPhi Hips . and Lane 



o 
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POOD BUYING 



GeneralizatiiSn; ^The selection/ preparation! and consumption 
of food by the individual and family is determined by 
the wise use of available family resources i -^culturai 
heritage, goals, values, and standards. 



Objective: Design experiences which will enable the 
student to; 



''I, Identify and evaluate the techniques that are used' to 
stimulate bu^^ing 



2. Name and describe' the various types' of stores retailing 
food 



3. Explain the relationship of individual or family resources 
(human and non--human) used to meet family food needs 

4. Identify factors which determine food costs and create 
cost fluctuation 



5. Develfap an understanding qf and ability to evaluate 

. < informative labels, pjackaging, and.marketing p|rocedures 

6. Develop an av^fareness of the values in planning and 

. preparing balanced nutritious meals 

« ' *• 

7* - Become aware of food additives, synthetic foods, andf,^. 
* . convenience foods currently being used by the family'' 
consumer 



. Determine influences (cultural and socio-economic) .on 
fpod choices for psychological satisfactions 



9\ Devmp an awareness of guidelines for total, utilization 
of- thj family food dollar in order' to derive maximum 
satisfaction. . 
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student References; 



Films and FiJjnstrips ;' 



Free 



Part of 'series 



"Hot-7 t/ Be a Better Shopper" 

Sperry and Hutchinson 
. SHS, Adult . • 

"HOV7 the FDA Works "for You" ' - pree 
Food. and Drug Administration 
JHS, SHS, Adult . 

a<f ■ ' ■ 

."Your Pood Dollar" . ' 
Money Management Institute " 
Household Finance Corporation , *S 

-JHS, SHS, Adult . ' ■ 

Also has filmstrip. 

"The Marketing Story" " $.30 each 

Department of Cbmmerce 
SHS, Adult 

"Buyer, |le Wary!" • $ 25 each 

PublicVf airs Pamphlet 4b each 

. JHS, SHS, Adult 



"A Mark of Wholesome Meat" (17 min.) " Free 
, U. S . Department of Agriculture ' ■ 
SHS, Adult 

"A Reason .for Confidence" (28 min.) ^ Free 

U. S. Department of Agriculture 
SHS, •Adult ' 

, "Food Buying" "(20 min.) - ' , . Fre^ 

; Consumers Union Film Department 
Adult 

"Spending. Your Food Dollar" " 
Monby Management Institute' 
Household Finance Corporation 
JHS^ SHS, Adult . ' 

Also cont:ains teacher's guid^, . 
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Additional teaching aids available from: ^- ' ' 

National Canner's Association 

, Evaporated Milk Associat:ion . ^ - ^ ^ ' 

' .-■ ■■ • • . .■ ' 

General Poods Corporation ; / ^ ^ 

American Medical Association - / . ; " 

Groc(^ry Manufacturers of "America, /Iric*. 



'Consumer Informatjiph BibliographI''' ^ "/V 

Superintendent 6i -Documents ^ . V , /q J 
S. Government Printing jOffic^- - ' 

. ' - . •' . ^ ^ ^ / ' ' ■'■^■^ "■" 

National Association of /Seoohdary,' ^ Principal 

American Home Economics Association, * . \- 

National ^ Dairjr Couricil " ^ ' 

■ ^ '-V . ' .'-V ■ \: ■ , ^ / j'\ . 

United states Department of 'Agriculture • 



Iff 



v4 n 



Function and \. * 
Utiiissation of the 
Food Outlet ' -v^ 



oClaisroom Experieyices 



Resource Person 



Gxve a pre^^test on food buying 
to establish the students' 
background/ ' ^ 

' ■ \ ' ■ V. • 

ciass Discu/Ssion: Dual roles of 
^;the consumer''. and homemaker in \* 
family food' consumption. 

Pre-plan a shopping trip to a , 
grocery store to include a 
class list of. supermarket do's 
and don' ts . - 

Take' field trip to a grocer^,., 
store-.- Have students check, the 
different'brands in relation to 
prifce and s^ze of things sold 
'"there. - ' 

Teacher introduces class to types 
of grocery, stores. 

Panel of ^roc^^y 'Store managers 
who repaJrfesent .various types of 
" grocery '^stpir^S. a r . ' » 

Have .students chart the traffic 
in food ar^eas.,5r.a;pd determine, hov/ 
* locatioiat^iiifluenc&s^ ^ of food 
item,s. • ' /> 

Have student s-^prepare listing of 
non^food iten^", found, in a store. 
What other' services is the 
grocery store; ^offering? ' > 

» * • . • ' 

Using the field trip as a point 
. of ref erence'^ have stvt^ents list 
all the various methods u^ed to 
influence^ the , consumer to make 
additional purchases (displays / 
shelving/ etc. ) Be sure to 
include the pitysipal factors: 
neatness^ green and red lights/ 
etc. . ^ 



Students 



Ptoduce Man 



'Grocery, Store 
Managers Repre- 
senting Indepen- * 
dent. True Qhain 
and Voluntary 
Chain 



New Food Outlet 
Manager^ 
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Related Experiences 



Teacher-S tuden t 
Refer ehces 



Teafeher JSvaluation 



,^ave' students compare the . ^ ^ 
•class list t9 ""ather ,cqnsuiners • . 
/ Talk to. store ^manager ^ checkout 
g^.rls, and customers. 



V 



S-Levy v 'Feldinah> and 
S^sseratlj 

S-Schoenfeld and 
Natella , * 



Have ^tudents visit grocery 

stores to see the' variations in/ .S-^Greeif and^ Gibbs 
V store t)jpes and product princes, *\ .; « ' 

and report on observations^ - ! . . 

' (Use v/brk sheet to 'record in- " ^ ^ 

formation.) ; 

- • Prepare a bulletin board* show- ' 
ing the various^ types 'of stores ' 
and their uses/ 

, Use map of tov/n and legate ' ^ j - » " , ■ 

various food outlets. Why are' ^ ^ . - - 
/ they located there? Who do ' v ^ 
they serve?/ ' ' 



tv^rHave manager of 'new f oc^d out- 
let discuss why hej^lected his 

^ site and wha"^ fad;€o]^ he con- 
sidered in piahning tjife ,store * 
interior. ' 



Group Project: Have; the 
•students 3.ist some 6f the 
specialty items sold in stores, 
such as health foods.' What 
does the term "specialty food" 
or "health food" mean to the, 
consumer?, j^fiat effect do^ * * 
these words have oxi the price? 



SS.Trolstrup - 

T-Britt 

T-Fitzsimmbns 



OJ-Gordon 
T-Coles>^> 
T-kinder 



81 



Goxicopt 



Resource Person 



Bring to class. several nev/spaper 
advertisements with store namep 
covered. What marketing- tech- 
nique is used to' bring the con- 
sumer , into the store? " What do . 
these advertiseme^nts really tell* 
the consumer 7 - . • . - 




Packagi.ng/ Preced- 
ing // and. ^MarJteting 
the Pood Pr^uct 



^ Brainstorming: Have the 'stud,e^s 
^ "work . in . sm.all -groups to deyise ' ; 

methods q£ motivating consumer^ 

'.to buy • / 

, Buzz Session: What things could 
the consumer do to cut 'down on • 
the amount of money -$pent in the/ 

• grocery store? (Shopping list^, 
impulse shopping^ time of day, ) 

Using a flannel board/ "^ake.^ 
list of padk^ged arid pro^cessed \ 
forms, of food dtems. . / . * . • 

• ■ • * ■ . . *. 
Have groups' p^gpare exhi bits of, - 
•-the ^va^fious wifb of; 
. ,1. Packaging ^ ' 
a^ size " * . 
• b. shape .1 

c. materials \ *' 

d. gimmicks ^ ^ 
2.' .processing/ 

\ a* • frozen ■ • ^ - ; 

b/ 'dehydrated* ... * 

C w canned ' * , ^ \ 

/ dl ' vacuuift-ipaclfed ^ * 

-e; . fresh * - , ^ ■ 
^ f. freeze-drxed ' ' v« 
'3. » Marketing^* / V ^.-^ - 
« a./.-p^ckag^e color'' * 
, . • jb* • Size . ^ " • 

' 'c. shape « . „ V - \l ^ ■ 
• " , d.^ gamei^ and cbtitests •t^ ] 

e. ' couppns ^ ^ ' ^ ' , 
. , f^. gifts . > ' / V > 

Contest!' ^over all the infprma- > 
tion on '^several' packages and* see 
how many^i products, the ''students can 
identify;! Use as a lead into^dis-^ ^ 
cussion of selection of package 
sizes for the use intended. 
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Related" Experiancas 



a?each$r^S tudent 
,Ref ereriqes 



* -4^ - . 



7/ 




Haye students bring to class ^ S-^Wilhelms, Heimerl/* 
examples af the marketing of-^ - I .and Jelley . 
different food iteflfe. , ** 

i^repare a display of tWese poro- S-6r^er ^nd:.<^ibbs " 
* ductsy showing the :infoS'itrati9n * , . . . / 

V vjliich can be obtained friom the 

pa<;k^ge. . : ■ J ' i\ 

: ■. [ ' ■ ' ' ' ■ < V. ■ " ; , 

Have.. •studentfe;:t*ak<b one f 
' product* and d§Wlpp tlid/diff f et- 
ent. v/ayi^* it C:duld, be sq3M. ^ • 

' Student ^Cpnte^t: Find the 
^ ^ label ; with.Hihe greate^st amount 
. T of corisumer inf ofmation. (A 

- . good souVce is the pet food 

labeiO • . ' . J • 

Have \gfefidents report on tffe ' - 
. / «l^ws reg;ulatiohs . which 
/^6vern packagingV processings 
- an(j,, mar Meeting ci food produdfr. 

Student, group pro jject: D-eyis^e 
an attractive label whichVcpn- 
tains -all the irifoririatibn re--'- 
quired by l^w plus what the ' . 

- ;^lass feel's should be on.'the * 
* lab^. 



^;r-^rol*strup' 
T-GorSori ^and /Eee 

T-Kirider 
T-Britt - . * . • 
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^ Concept 



Classroom llxpferdenqes 



.^Take the covers off the packages 
v/ith the exceptipn of the J^rand 
name and have the. students see 
V7hat information is given to the 
consumer.* How much 4^ . usable 
information? Can they identify 
the brand name now? - 



......... 

Rm&xig&&. Person 




Food ProcgssJLng 



Forms 



Demonstration: Using packages ^* 
of different si2e0/ discuss the 
number of servings in relation 
to the amount consumed by family .* 
•members. Be sure to include, the - 
' poasibie, waste factors and their „ 
effect oxK society. 

'Present a skit oij "Leo* the Labels" 
shov/ing v;hat can be learned- from 
a label. ' 
• 

Have p students give demonstration 

of 'the various kinds of labels 

^and packaging. ^ ■ ^ 
■ # « - 

Have i^iigtv class prepare examples 
of difr||||Lnt 'types of advertise- 
itfehts f b!^Si|e' same, -product/ to be 
,used in va^RfUS media. v ' 

Discussions Weights and measurd-* -' 
ments^ as they, affect the consumer , 
(Unit Pripingi • ^ .\ ; , \ 

" Store, b^irands A{s. liat:ionally -knov/n 
brands. , v . . 

Make *a.;iist 'of the. dif,f ererit f orms^ 
in which a' food item^can occur on 
' the market. ^ 



Prepare lists.- of the advantages 
and ^disadvantages of the different 
food forms. * ' ' - ' 

,',/Lab oratory : Prepare ^^nd s^rve one 
^ food item from each of the 'p^rocess- 
%irig categories » ' Chart test 'results # 
Cqpmputing the cosi^ ;per serving/ and 
fx^. determine best buy^s. ' ' ' \ ' V 



Related Experiences 



Tea.cher'^tudent 
References * 



Teacher' EVailuation 



Have students check at hoifie for 
coimnon sizes of packaging:.' Why 
jr/as each selected? 



Bring to class as raahy different 
brand , conti ai ^ e r s an d/^-lab els 



"of >irigle food items as possible • 

Conduct , home survey to determine ^ 
how many purchased store brands 
or national brands, and. why. 



Have students research current 
food legislation and govern-^ 
mental directives, and report 
on local complia^jice. 

■ - * " * 

Write to state and federal 
governmental agencies for 
current legislation and 
directives , requirements for 
enforcement, and the respon- 
sible agency* • , 



Federal Trade 
.Gpmmission 



Food and ^Drrug 
Adminisi/ration 



Have students interview con- S^Greer and Gibb,s 

sumers to ascertain why they - ' , 

purchased a certain -#ood form* SfLevy , Feldman, . and 

V y V I Sasserath 

Prepare a*^ chart showing the 

kinds and costs of various food «.TpCross / 
i forms availalg^le in the 
conirtunity. ' 

Prepare. a class demonstration 
on /the inf oannation obtained. 

Have students who have worked 
in a grocery stor^t^lk about 
their experiences. ^ 



T^f-Xinder 




ERIC 



Concept 



Classroom Experiences' 



Res oujcrce . Person 



EXeiuents Jlf f ecting 
Food Pricing - 



Have' quiz on hovr much one food Pood Handlers: 

costs^. What governs the cost of Pairmer^ Whole-- 

a food iteiu? . . - - ' ' saler, and . 

» • ; / Retailer . 

Make .a » chart showing the factoirs ^ 

affecting the, cosfe of:^ . ..■,^„ . :.. 



Basic Pood Groups 



the^produeer^tcrthe^onstiiner . 

Pr0-test students on coirun9n/ 
pricings units used' by the grocery 
^tore, and ask studisnts to in&i*^ 
cate their true meaning to the 
consumer: , - 

; 1. "5*,. off" 

-2. '8/$i;oo 

' 3, "1« sale" ./ ' ' 

Discuss costs which affect the 
final cost q£ a servijig portion. 

Compare costs of. the food items: 

, store brands *vs* name brands. 

• ■■«'■ ■ ■ . ■ " ■ 

Determine factoi:s ta be considered 
in deciding which f ood- tp buy 
. '(decision-making). { 

1. Time^ / , 

2. PoTeparatidn ^ 
; 3.. Values / 

4. . Goals ' ! I , 

5. Standards ' - 

6. Skills and knowledge 

7. Money available ': 

Group Discussion: What affects^ 
one's eating habits? List on 
board-. f: . ^ 

» Class Discuss'ioni Who is the - 
worst- fpd family membei ai;d why? 

. Using the report froitr Related 
Experiences/ see how different 
peqple " s eating habits, vvary and 



why. 



What are the t^asic fdibd groups , 
and why are these irijp'brtant, to 
the family shipper ^ 



Cafeteria Food 
Manager 



Related Experiences 



Teacher r^student 
References 



T0atfh^r Evaluation 



Have students in^ervievr 
different food handier^; 

Parmer • 

Wholesaler. 
, Retailer ^ 



S-Schoenfeld and 
Natella 



J-Wij^elms/ 



S-Wilhelms, Heiinerlv 
and Jellfey 



Do a comparison study ■ of cost 
vs. value received for food- 
related items .s^ch as r . 
vitamin supplements, diet 
foods ^ health foods, etc. 



TT^ross 
T-^Trolstrup 



Compare costs ojc eating out- 
side the home; . 

1. Drive-in ' 

2* Short order : 
■ 3. Family restaurant 
'4. Caf eteriay^ . 

5; Smorgasl^^rd' 

6. Slipper jctub 

7. Private club 



\ 



H%ve stu^^nts keep a record \ 
^^f v;hat they ^eat for one or 
more days* * * 

Have students conduct an inter-^ 
vieyr of what other students eat 
for -a day ^^nd .report bqck to 
class. 

Have 'students interview people 
in (^iffere^nt occupations and 
of varying age groups to, see 
what they eat. 



S-Greer and Gibbs 

I _ - ■ 

T-Kinder 

■ ■■■ ' ^ -■ 
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glassroQin Experiences 



Resource Person 



Have panel discussion of v/omen 
y to determine hbv7 th^'y plan their 
mem|p and shop for groceries/ 

Discussions Using th^ diets of 
tKe'^attld'eii tS', coiupi 1^ "^^^ char t of? 

the' teen have good nutrition and 
still eat a "tean di^t"? " v y . 

Make' a llst^ of 'teen :^la fa<^s. ^ 
What food value does each-^h^ve? 



HomemaTcers and 
Career Women. 

Commercial Res- t/^ 
%aurant Ov/ner oif ^\ 



Manager 



Using the average teen di^t, 
identify adequate and missing 
food nutrients. Sho^ wtmt would 
happen! to the human. -bod/ if the 
deficient diets were cq'ntinued 
over several y'ears ^(ex^^saive 
. ' Sugars and carfcr^hyd^alies - poor 
skjLa and; obesxty; laq^ji^^f vita- 
mins = p'odr body growth) . " 

Have students chart the aveirage 
teen diet and compute the cost. 
Then ^compar^ thj^s .with the cost 
of a balanced diet, > . 

^ Discuss how diet may 'influence • 
other spending (*e*g, y poor* diets 
will create poor" health, result-?^ 
ing in additional medical 
expenses) • / 

'Th^ teacher may wish to go into 
other types; of family diets at 
this p9int, such as thg impor- 
^ tance of child^E:en's did'ts, 

pregnancy diets/ in:^ant nutrition, 
or special, medical diets. 



Doctor, Dentist/ 
Nurse, or School . 
-Dietician' 



f 



Eerson f rom . 
Different Cul- 
tural Heritage 



/Have students make a list of* as . 
' many food n^yths as possible: 

"You shouldn't eat pickles §ind 

milk at the same meal. " 

"F*ish a"^d milk should never *be • 

served together." 

"Fish is a brain food." 
How many are really true? If one 
observed these food fads, what _ 
might happen to the .food spending plan? 



Related Experiences 



teacher'--? tu(3 ent 
' References 



Teacher Evaluation 



Have students survey the 'eat,i2?g 
habits of students in the caf e-^ 
teri'a* Why did they make a 
jerfcain. -seXeetion? 



Havels tudents. ■ i n t erv j ,avr jao th ers . 
and a- commercial res1:aurant owner 
to^see how eating habits affect , 
their medl planning. . <^ \ 

Plan a teen menu/ observing 
good nutrition. 

Group Project:' Usingl the ' 
basic four foods, shpjiflj sub- 
stitutions of teen ditet foods 
v/hich will still ' give!, 
balanced meals. 



Sv-Spitze and Rotz 

S-Greer* and Gibbs 

S-Schoerifeld and 
Natella 

T-Kinder 



Compile a quick , easy-*to-use ^ 
chart for the teenager! to^ iriake ^ 
good food selection Chl^^ices. 

Give . students; menus to ! evaluate 
in terms tOf: 
'1.- Nutrition 

2. Cost ' , 

3. Appeal * / ■ 



Have students observe their - T-Kinder 
/families' eatijig habits. ' What . 
f bod fads do they detect, >ndy T-*Gordon and Lee ^ 
what might bev the reasons for . 
these? ' . / 
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/ 



Ggn.capt 



. Cla.aerOQin Experiences 



Resource Person 



Convenience 
foods 



VHiat food fads ^re coimnon to the 
^rea? ^at migftt have created 
ttiem?-.' . 

1. E'obda growii -4.n- the area 
- 2. Lovr'^cost fooils 



3* Family traditions , 

5 . Geographical / area 
Statusx symbols 



6^ 



Hov; might a f^od fad affect the 
•food price? CLav^ of supply and 
demand;) 

Bring to class several food items 
vrhibch are processed as convenience 
* and conventional foods. 



Buzz Session: VJhat is the value 
of convenience foods? / 



Ivlake a chart shov/ing the cpst of 
convenience foods vs. home-t)repared 
ones. Discuss the consumer's know- 
, ledge of- the quality and prepara** 
tioh of convenience fopds v/hich may 
be^a factot in pride difference. 

Buzz Session: What family factors 
. wil]j/ determine the use of conve-* 
nience foods? This should indicate 
the 'influence of va-lmeSf goalS/ and 
-standards of ^ the family members^ 
conse3^vation of time and energy; 
scarce fesourceSy etc, [ > 



Discuss additional factots which 
should be consid^ered in using 
convenience foods: , 
1/ Cooking skills 

2. Available equipment ' v 

3. Storage ^ 

4^ Individual and family 
resources 

5. Management • skills 

6. Involvement in the 4^al role 



m2 ' 
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Teacher-Student 

Related Eacperiences • ' References ' ■ ■ Teacher ^Valuation 



0~ 



Hav^ -students interview con- 
gumer'fe cpnceorning their reasons 
^£or purchasing certain food 
' f o^ms . / . 

.< . 

Prepare a chart showing the 
kinds And costs of various .food 
available-' in the community. 

Prepare a demonstration for - 
•the class on the information 
'.obtained. 

Have students ipVentory pantry 
shelves at home. Which con- 
venience' foods do they have^ 
and why do' ^hei^ mothers use 
jbhem? ' V ' 

l^liact one food *kt;em and see 
how many differdnt%ays it\ 
might be marketed. (Example: 
orange juice ^ Tang r breakfast 
drink r Start. ^ ' 
^ 1. Compare cost ^ 
2> Ease of* serving 

3. Nutritive value ^ 

4. Personal siatisf action 
* ' 

'Group project: . Prepare 
short quiz program ^on food 
terms; . ' 



S-Schoenf eld and 
Natella , 

S-LevJ" f Feldman^ and 
Sasseratfh . 

T-Trolstrup 

T-Kinder . " . ^ ; 
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Claasrooju Experiences 



Resource Parson 



Grades 'and 
Standards 



. Group Project; Plan a weejc'3- . . 

• menus usilng "only oonvenien<3e' - 
foods an^^omputee the time and 
cost, Pian- a week's menus using 
-par-t— <?onvan4€>ncc^oods^^^ 

'j^_home--prepar'ed^oods and compute 

tHe^ time and cosTTr n?lah-^^a 
. melius uy. rig only home-prepared v 
foods and compute the time and 
/ cost. Compare , the total cost, to 

'#-^he -family. What ptl^r ' factors 
v/ould have to :be considered 
besides cost? What< f mnily situa- 
tions might prevail -in each case?^ 
j[E.g., .cai<eer woman, full- tirtie- 
hoTijamakery part-time career and 
Hbmemaker ) - ^ ^ 

^.^^ ' Iiaborat^ JPrepare several food 

' Items, usin^ both convenience and 

^conventionai 'foods / ' Compa^-e the 

oharkcteristics of the^ foods and . 
,the faq^tors Involved in the 

■\ management process. 

Group Project.: Plan a menu using 
- >«'^'- convent:^^ one, using o 

ccmvenience fob&s. What is ^in-; 

volve^a in:'" total, management re-^ 
< . sources (human and noh-human).? 

Have a class .disclis^iori; 
grades and standards of food - ' 
items / uging "group testing niethod. ' 
■r ■ • ■ - " <> * '.. .•■ 

Panel' Disoussioh: Hov/^dp re.tetiiers 
grade their products? vltSugges ted- ' 

additional.- topic ^ " - 

• * ^ ■ ■ ■ , ■ r . ■. ^, . 

Laboratory Seslsion: Usin^ one 
' food item, have a testing. -panel. 
Compare .the different fpod gragles'/ 
and chart results for? " . 

r 1. Texture ^ . 

♦2*. Color ' 

3. Flavor * - , . 

4. 'Drained weight measure- 

5. Taste 

\ 6. Cost comparison 
7; Appearance 
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Related Experidnces 



Teacher^Student 



' Group Proifectf; Prepare* a cost 
analysis yOf seyeral convenience 
foods • 

.^Q£okp:?^^ the 

people/ buying groceries. How 
''jnany'^on\^^ 
average person^] buy7#^' ^ / - 



' Conduct a community survey to 
find .out how people use grades 
and standards in food buying.^ 

Prepare a quick, easy chart of 
loc>^l grades and standards for 
the consumer to use. 

^ .Preparfe' cho'calate chip* ^cookies : 

" home-prep'ared, frozen, canned 
or. refrigerated, bdx mix, ahd 
purchased at sp^dialty Shop, 
i^repare cliart showing cpst, . 

/^tandard^ prpduct,- time used in 
preparation,* ahd when gne^,. would 
use them, (e.g., refrigerator 
cookies for children' s lunch,. . 
specialty^ shop cookies for 

^ tea; etc. ) . - ' ~ ^ 



' * S-Wilhelms, He|.merl, 
and Jelley 



S-Levy-,^ .Feldman , 
Sasserath 



S-Schdenfeld and 
Natella 




Classroom Experiences 



Resdurce Person 



BaXe a list of foods which are in 
, season, at various times of tKe 
yeaf, and discuss their impor- 
tance to the consumer's food » 
dollar. 



in »the loca]/^imnUnity?,v 

Prepare a chart on bulletin board 
tS shov; how different grades of a 
food item can be prepared and 
utilized to fev7er food expendi- 
tures. 

Group Project:J^ Prepare a quiz 
on food standards. 



Food Terminology 




Group P^roject^: Prepare a demon*-/ 
stratibii on food standards. 

' i ■ * ' ■ ■ ' \ ■ ^ 

J5;i:oup Project:- Prepare questions 

'on food gtaidfes and use them in a 

"Hollywood Squa'ces Game," 



ulihg labels coilected b;^ the 
clU^s, see how many different 
terms the students can find and 
th^n .evaluate as to usable in- 
formation for the consumer. 



Lj-^t <rarious food terms used on 
• packages and define their true 
meaning, .value to .the consumer, 
and cost tp the consumer: 
examples ^- "ade,'.'' "drink," 
^ ''^diet," "fortified," "synthetic 
food," ' ' . V " 

riemonsiiration: Using the cans 
\cibr)Ltatning these "terms, show how 
> 1^ might be misled 

V ^ forange ojuice -C^s* ' orarige juice 



108 



'94 
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peasonS3?.l^^ wh can 

proce^siBdi^^or 'later use. . ' 

^ -^ix inoivthe^ ' t see price- . JL.^- j _ . 

fluctuations. T-Pitzsiiranons 



T^dcter' Wa-lua^^i-ori 



Group Project: Prepare a c6st 
analysis of a hpme-processed • 
Vood vs. coininunity-processed one. 

Have students prepare menus 
' using the different grades of. 

fo6d^ and compute the food. ' 
'expenditures. 

* ■ ♦ - 

Conduct a random sample inter- 
view with consumers* in the 
. community to determine if , they 
use food standards as a buying 
criterion. . • 

Prepare a short radio 1:ape 
f oinning* the consumer of the 
variations in food g;rades and . 
standards.' / 



T-*Kinder 



Develop a food terminology 
dictioriary for thfe consumer. 

•Inti^rviev; consumers' to deter- 
mine knowledge of fpod ter- 
minology. Chart -results. 

Harve students .inventory home 
and grocery store shelves and 
record 'unfamiliar food terms 
f o^r class discussion. * • . ^ 

Have students report to class 
ways they feel the consumer 
has been misled. • » 



Report .on the book /\ Nuts 
Amoncy the Berries. 



T-Kinder 
. T-Trolstrup 
T-Gordon and Lee 
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Concept 



Classroom Experxenees 



Protecting 'the 
Poo"d Buyer . ' 



New cFbod Products 



Total Implement ! 
tation of tp^:-: 
Buying Skil^J^'! 



fes ourge Peraon 



Demonstration or Grouj)- Project: 
Shov/ v/hat happens to the price of 
a food item vmen some of cthese 
words are used: "Diet soft djrinlc" 
as opposed 'to "lov/ calorie soft 
, drink" ,^and , as compared feo_ " aof^t,^ ^ „ 
drink.'* wHat does each term 
really mean? 



Questionnaire: /-"Would You £iat,- 
the Pollov/ing?" (List va'rious 
items on the market, being sure 
to include sausage, candy bars, 
and baby food.) ' . * 

* ' . .. . 

Have students repoi;t orv. sulpjects 
pertaining to food-regulatory 
laws. ^ :^ . ^/ . 

List foods urlder the, jurisr- 
dfictipn of the FD^ arid other . 
regulatory- groups which gdvfern 
foo'd processing and distri- , ^ 
butioni, ' 

Panel ^Discussion: ^ Criteria used 
in food processing and distri^. 

bution. > \ . ' . ; 

■ . > . * » \ . 

* * . ■ ' '■ 

Debate: Is the consumer subject 

to"^ fraud "and deception in the 

food market? *^ , 

What are food fads^i and how might 
they affect the consumer? 

Have ^students ^'report on "new food" 
products and products Gpntaining 
food substitutes and additives 
such as soybean derivatives in^ 
canned stews: and soups. \ ; ' 

Discuss how different forms ofj 
synthetic foods are marketed arid 
consumed. . ' • ! * 

Buzz Session: What shopping' , 
habits ^would be demonstrated by^ *^ 
a*' wise food consumei:? / ^ ' . . 



Local Fpod 
Inspector^ 
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yeiated Experigiides 



p 



Teacher ?RsS tudent 
V JRSeggrerities 



Trace the processing and mar-^ 
keliing steps fpr a ,f ood from the 
the- producer to the /cpnsxuner • 



Group iCeports: •FDA and 
various - l^ws pertaining to 
food safety. /V 

Opinion Poll: - Using a wide 
range <of donsumers^ determines 
1/ Degree of* consumer 

■V protection 
2.. Knowledge of food laws 

and. regulations 
3 . Protective actions ^ g 
opeii to the cibniSumer 



Investigate one synthetic 



Journal of * ' 

Consumer Affairs ^ 



Skits t The good consumer and 
the poor "'food shopper (pinching, 
sampling, squeezing) , ' - 
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Concept 'Classroom Experiences Resource gerson 

■ ■ ■ \ What might one need to ' and ' 

r do before going to thdj grocery 

/ ^ store? (Shopping lisjts/^ stdirea " 

• . \ ^ ' ads, travel* .distance / tiitie, ^ 

• physical and embtipnal factors" ' ' ^ 
' . - governing impulse buying ; in .the 
; \ grocery store.) ; 

^ ^ . Plan a menu for a pe^raod "of txme - ; , 

and then, have the class .plan the ' ■ ^ 

. . - , shopping trip. V ' - - 

*. * '.• '* *■ ■■• ' . ' - ' ' ' ■ • ■ ■• 

; * y ' Have students report oi^ various 

. .. • . human and hoiv-human resources . 

* which would atfect th^ f ood ; / • 

. . ^ spending plan. ' <^ 

. ^ ■ - 1 ,Have students use the ynit- 

^ ^ '/ l^itchehs to demonstrate the 

* ' proper organization and utili- _ 
: zation 'of an efficieni; kitchen. 

.Discuss how* this affects the . ' 

, . • total food spending plan. 

^ - Discuss various packaging ' . 

' methods in relation to food , . ' ' 

,v ^ ' storage. . ^ '-^ 

.Student evaluations of their 
* : ' . performance*' ^ " 



* 1 



Re la ted Experiences 

Prepare a bulletin boardr~bn 
"Preparing to Go to the 
Grocery "store." 



^eachejT'^Student 
References. - k 



Teacher Evaluation 



Problem Situations r Plan^ 
— gfidp a4id prepare forgone o|f 
the following situata.oi>s:' 

1. Week's meals for twol 

2. W00k's menu for limi|ted 
artiount of money 

3. Week menus for a 
Xitchen with limited 

' equipment 

4. Week's menus for worjking 
mother 
Party ' 

Week'^^enas using fbod 
stamps and commpdities 



5, 
6, 



Devise a quiz program' on 
-buying. 



food 
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FURNITURE AND.' 'ACCESSORIES 



10 



Generalization; The -sen^^ction of •• furniture and faarnishings 
' may be the result of • determining v/ants and needs; recog 
nizing possible sources; developing an awareness of the 
, influence of cans true t ion" detaiTs, and correlating 
these V7ith available resources and" management skills. 



■ I! . • ■ ' 

Objective: Design experiences which v/ill enable tjid 
student t^t „ ! ^, 

1. ^ Describe the relationship betv;een the purpose and 

utilization of furniture and ^accessories in te33s of 
values/ goals f and standards • .1 

2,. Identify the selection criteria for furniture and 
accessories to meet needs and wants 

■3. Recognize ^the sources for obtaining furniture and 
accessories for the hpme • ' . . \ 



4. Determine the^ roile of family decision-making, manage- . 
• ment skills, and^the effect of the individual ^kd dual 
role in selecting: furniture and accessories for the 
home , 

. ' ' ' . ' . ' ' ' ■ ' ■ ^ * 

5,. Be able to identify the basic styles of * furniture and 
their value in creating 'the atmosphere of a home . 

6^ See the relationship of construction^ f a^)ric, and ■ 
. fabric finishes in selecting furniture and accessories 

?• Develop an awareness of how the consumer might be 

misled in making furniture an^d accessory selections., 
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student References! 



"Your Home' Furnishing Dollar" 
Money Management Institute 
Household Finance Coifporation 
J'HS, SHS, Adult 

"What's Good •Furniture?" 

. Consumer Education Series Book 4 
Ginn and Company ■ ' 
JHS, Remedial ' 



Part of series 



Teacher-Student References: 



Introduction, to Home Furnishings , 2nd Edition 

Dorothy Stepat-DeVan ' * 

. . The Macmil Ian Company ' 

. Inside Today's Home ^ 3rd Edition ' / 
Ray Faulkner and Sarah Faulkner 
■ Holt^ -Rineharfe, and, Winston/ Inc. . 

Homes With .Character . ■ 

Craig and Rush 
^ Heath Publishing Co* ^ 

The Home/ Its Furnishings and Equipment 
Ruth Morton * 
McGraw-Hill 

^ ; :/ -0 . - ■ 

•National Home Furnishings Cquncil 
Se^ries on Buymanship * 



1J3 
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Additiopg,! Sources of Information; 



/ 



Superintendent of 'Doc\jmen±3, ' 
Government Pri-nting Office' ' 

Federal Trade Commission 

Consumer's Repoii^t,' Consumer Union 

Sears Roebuck* and' Co* 

J, C. Penney 

Ethan Allen Furniture Manufacturers 



National Home ^Furnishings Council 

County Extension Advisor 

Trade organizations 

Retail furniture dealers- . 

Furniture manufacturers 
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>Conqept 



' Claasroom EKperjencea 



X 



Resource Person 



Use and Purpose 



Selection Criteria 



Values and Goals 



^Asit and c examine some area of 
the school having a lounge area 
(^ff ice> reception Aifaa, ,stadenb 
or faculty lounge^ or family 
living, center) • -What does one 
notice firsts arid why?. Lead 
into discussion qn function and 
use of furnlfcyire. 

X List on chalk board the purpose 

of having furniture in the home, \ 

Buzz Session: Are there avail-^' 
able substitutes for furniture? 
If you had a vefy limited amount 
of money to use for furnishing a 
room^ apartment, or house, what 
substitutes might you use? 

With the lounge, area as a point 
of reference, wh^at might be con- 
sidered in se*le<5ting one piece 
of furniture? Have the class 
develop ^ selection criterion. 

Small Groups: Apply 'this . 
' selection criterion to a. piece " * 
of f urnittJiire ' heeded in the home . 

What variables would enter xnto , 
the selection criterion f br .«hbme 
furniture which would not apply 
to institutional or commercial 
furniture* Why? 

How do the . individual ' s ^and 
family's values and goais affect 
the selection of home furniture? 



er|c 



What other factors would be , ' 
considered, and why? 
. 1. Family- size and age 

2. Income . 

3. Purposes 

4 . Aesthetics ^ 

5. Wants vs. needs 
6* ^Priorities 

' . 7. Stage in family /life cycle 
8* Availability 
9 . Activities -of family or 
individual • 
10, Permanence of present location 
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Related EKperiencea 



References 



Teacher Evaluation 



S-=^Levy , Peldman and 
Sasserath 

T*-P i t z B immons 

-^I^Rogers 



Using the floor jjlan pf a room 
or house, the studenti might 
determine furniture necessities 
and possible- substitutes for a 
given situation* j 



r" 



Each' student could apply £his 
, criterion to a recent or future 
'furniture purchase* i 



Pevelop questionnairq^nd us-e rS-Levy, -Feldman, and 

it v/ith tape recorderj t^inter-^ Sasserath 

view anonymous women or couples 

at various points in jlife cycle. T-Pits^simmons 

Play tapes in class a,nd discuss 

points of view, what |inf luenced T-Rogers 

phoices. ; 



1.16 



105 



<3 



FRir 



^ Concept 



Claasyooju Expejriencea - 



Sources of 
Furhitwre 



VJhat steps jni^ht one take in: 
!• Determining the piece of 

furniture to purchase 
2. Selecting the final 
purchas.e 
(Review tfie buying principles.) 



Resource Person 



Where might this piece of furni- 
ture be obtained?. 

1. Furniture store/ 

2. Department Store ' ^ 

3. Used furniture store 

4 p Discount store ,* 
5. * Wholesale outlet 
6< ^ Catg^log 
, 7." Auction 

8. Custom or upholstery ^ . 
shop ' 

Discuss *the advantages and dis-- 
advantages-' of each- type of store. 

Are there other sources of 
furniture? . " 

1 , Make your own 

2, Borrpw from relatives 

3, Repair what you have 
(r§fanish/ 3 lip covers, 
new upholstery) 

What are the advantage's and 
disadvan,tages of ^ these? (Be 
suse to include skills / equip- . 
meht/ and time available.) \ . 



Furniture Store 
.Salesman 



Furniture ' 
Repairman 



Make a chart to include infer-, 
mation for both purchase of 
f urni;ture. -and other sources. 
Using this information/^ apply ' 
it to Various life cycles. . 

What might affect one's decision 
to select one course of action • 
over another? 

1. Skills and equipment 

2. Values*' and goals 

3. Resources (time/ energy # 
ymoney) • ^ 
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Related Expeyiences 



Teacher^^Stucient 
' References 



Teacher .Evaluation ^ 




S-^Le^yr Feldman, and 
Sasserath 

S-Schoenfeld and 
Nate Ma 



T-Pitzsiinmons 




gers 



Field tripiS: Have small giroups 
Visit people who specialize in 
repairing fui-n£ture. Visit a 
retail' furniture store. Visit 
a used furniture store. 



1 

4^ Students might relate their own 
experiences in this area. 



If .IndusJ:rial° Arts students are 
making furniture / the class 
might visits ^ 



> Concept 




Clasaroom Experiences 



Resource i Pearson 



'Basic ^Styles 



. 0 



Construction 



Teacher may wish to include some 
cojnmon mi^represeritatioris; 
!• Bait and *sxfitch ads 
2^ IiOv;*-priced entire rooms of 

furniture ^ * / 

3 0 Cardboard made to look like 

wood *j - 
4m Variations of drav/er 

handles and exterior trim 
. to change furniture styles 

Teacher or students might prepare; 
a bulletin board or use slides^ to 
show the basic furniture styles 
currently bei|tg used. (Do not • 
include a long.- discussion of all 
*furnitu2:e^, styles / but k^ep the , 
discussion, to' the current styles.) 

• • • 1 

Transparencies of the basic styT-es 
can be used to aid the student in 
identifying the basic^styles/ 
This can also be used Ito shov/- hov/ 
inexpensive furniture combines 
features to confpse the donsumer. 

Each basic style' 'should be 
discussed: V 

1. Basic features f or. identi- 
.f ication ' , « . 

2. Advantages 

3. Disadvantages 

4. Function 



Contest; Have students divide 
into teams. Show pictures or 
give verbal ch^ractei^istics. of 
furniture styles and have them 
identify the styles ' ■ ^ v \. 

Have swdents prepare, a demon- 
stration of properties of . 
differei^ materials: 5- 

1. Metal C- ' . - ' 

2. Wood . " ^ -^Z 
.a . veneers 

b. finishes - - 

3. \plastics V ' 

4. Marble • . 
5i Others 



Industrial Arts 
Teacher 

Male Student 



■ X * 
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Teacher Evaluation 











* / ■ ,' 

■ ., / ■ ^ - ■ 

/ : ■ 




V 


• / 




Interviei'7 furniture salesman to ' S-Levy^ Fe]-dman/. ajic 
detemine the most coxrimonly , ' 
sold furniture. style. , What 
makes ij; popular in this par- - 
ticular, area? What influences 
thd furniture buyer Vhen 
making .selections for the 
retail /voutlet?'' 



Sas'serath 
T'^Pitzgimmons 
T-Rogers 



2. 



E^rppare a demons.tration of; 
1.' Hov7 va^iou^. ftirni-ture 
styles can combined 
How the personality of 
a room „can be; changed 
with different furni-^ 
ture 'styles. v 



Devise ^a 'Q^ntesfc for recog- 
,nizin^ different v/oods and 
finishes. _ % ; 



S - Levy f Fe Idman , and 
Sasserath 

S-^choenfeld and 
N&tella . 

T-Fitzsimmons 

T-*Rogers 
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Concept 



ClaasroQin Activitdes 



Resrource Person 



\0 



Fabrics and Fabric 
Finishes ' , 



Care and 
Maintenance 



Discuss advantages and disad- 
vantages of each material. 

Hov/ v;ould each of these affects 

1. a?he consiamer's choice 

2. Cost of indiyidual^iece 

3. Durability 

4. Life span . ' 

5 . Ca're ^ " 

^ '& 1. 

What construction details are 
' coirmlon to the different fural-^ " 

ture styles? CScenic prints 
. and oak « Early -Smerican. ) This 
might be done as group' projects 
with 0 class reports or charts 
developed. with class discussion. 

Have stud'ejxts' go back over their 
selection criterion and include 
the construction^ f*^brics/ and 
fabric finishes/ " 

Take field trip' to furniture 
store.^ Various projects might 
be usejd here: ^ 

1. Small groups seleicting 
furniture for a given 
situation 

2. Contest to See how many ^, , 
^ . bdlsic furniture styles 

can be identified 

3. COTiparison of lowv medium^, 
and hi"gh priced l\nes of a 
single item to determine^ , . 
v/here variations eKi'st> ' ' > 

" ' : ' ' ' i-v-^ 

What fabrics. are used in fur- ' 
' nishings today? .How|^e fabrics 
• graded?^ Whajb is the' meaning of 
fabrip number onj furniture store 
tag (effect on' giiarantee /and 
durability)? 

D(?monst:^ation: Select several . 
piec'es of furniture 'to illustrate 
the different care ^required for 
each piece ♦ 
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Related Experiences 



Teacher-S€^dent - v< 
References 



Teaehetr Evaluation 



4 



■a v; 



/ Have stTJtfients '^evaluate their 
home furnishings to dfetennine^ 
the amount of care and mainte- 
nance required, V • 



S-Lev^i Feldman^. and 
Sasserath 



T-Fitzsi-immons, 
T-Rogers 



Clasarooro Escperiences 



Resoujjce Person 




Accessor ie^^ llse 
and purpose ; 



~ tiding the demonstration as a • ' 
point of reference / compute^ the 
^ost of care and maintenance fp3?, 
; e^ch piece; . 

.Why should the care and mainte*- 
nance of a piece of furni|:ure be 
considered lifef ore purchase? 

. •. : . ^ ' • . ' r ' . 

Discuss the factors v/hich wouljd 
affect care and maintenance: 
- 1. Family gi^e and age 
2* • Recreation activiisies 
; 3. Stage in family cycle 
4. Safety . 



uzz Session: How would the dual 
role, and. values, goals, and 
standards, affect care and main-- 
H:enance requirements? 

Include the care and baintenance 
of furnittire .In the selection 
criterion;- 

Have students review their furni- 
ture selection criterion. WhHt 
sources of information might the 
consumer use? ^ ^- 

Use several pictures with the 
accessories' blanked out. Askr 
students what is missing, as a 
lead into a discussion of the 
importance of roqm accessories 
•^to provide the total look. • / - 

The class might look at several 
pictures or furniture settings 
to see how atmosphere ahd tone- of 
a room could be changed when ac-^ 
cessoiries ar^ varied. 

What factors would be considered 
in selecting room accessories? 

What purpose does- an accessory 
serve? 

What types of accessories might 
be used? 
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.Interior 
Dei^igner 



Related Experiencea 



Tea^ch.eK'^S tuden t 
References 



geacher Evaluation 



ft 



Have students determine the 
factors which would contribute 
to the care and maintenance of 
their home furnishings. 

Select one furniture item need- 
ing repair* Compute the cost 
of repair -vs. replacement/, v. 
utilizing all human and non-- 
human resources. ;^ - 



Select one area in the , . 
student's home for which an 
-accessory might be used. Have 
student indicate possible 
choices and the steps used in 
making the decision. 



S-Levy/ Feldman, and 
Sasserath. 

S-Greer and ' Gibbs 

T-Fitzsimmons 

T-Rogers 
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Concept 



Classrbojti Experiences 



Resource Person 



Values and" Goals 



Construction 



Session 



Buzz 

considerdd 
accessories 



these 



.List 

divide irito 
and goals 
TnanageineE4: 
dual rol€ 
money and 



the 



Additionojl 
govern 

1. 

2. 

3. 

4. 



Purpo 



What x5rould be 
in' selectirtg room 



on chalk bo^rd and 
categories of values 
; family life cycle? 

skills? effect of 
f resources of time^ 
energy; and life style, 



factors which wouldo 
consumer's choice: 
Panjily sii^e and age 
Inciome 



)se 
vs. needs 



Warts 
Priorities 



Where might the consiimer obtairf 
Ht:cessorieSy? (Use list from 
f urnituret 'sources . ) . 

Demonstra.tion: Accessories' made 
from different materials: • 

1. ; Metal 

2. Wood 

3. Plctster ^ . 

4. Mai'ble 

5. Ple.stic. 

6. others 




What are 
adyatitagds 



1. 
2. 

3/, 
4.. 

5/ 



the advantages' and dis- 
of each? . J 



Eow woulcl each material affect: 



consumer's choice 



Durability 
Life span 
Caie 



y wou 
aterial 



14. the consumer select one 
over another? . 



Students 
access or if 
monly 
Qompare 
product . 



avcii 
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/ 



might devise * one room . 
made of materials com^ 
ilable in the^ home«an<^ 
ctost with commercial 
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Relateci Experiencea 



Teachejc^^Student 
References. 



Teacher Evaluation 



S*vLevy/ Peldman^ and 
Sasserath 

T^Rogears 



Using one room of the student's S^Levy, JPeldman/ and v 
home^ decide how many different Sasserath 
nvajieriars are within the room. • 

HOW are the;^' us^ed? Where are . T-Pitzsiinmons 
*they used? 



Determine the life span, dura-- 
bility, carey and maintenance 
of the accessories within the 
room* 



T--Rogers 
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Concept 



Glasaroow 3Sxperiences 



Resource Person 



Care and 
I*faintenance 



Vfliat care would be required for ' 
*each type of material? 

VJhy would the care and -main te** 
nance be a consideration?- 

Discuss safety in relation to age 
and size .of individual or family 
unit|. 

1. Small children / 

2. ^ Aged 
3* Oth^r 



Hov; v/ould the stage of the family 
life cycle^ life style, and size 
be factors in choice'-itiaking^'. 



Summary 



Small Groups:- Give e^p^ch group a 
situation and h^ve them select 
the furniture and accessories' 
using'Mihe st§p-by-step process 
for obtairfing each, and give 
their reasons* 

The teacher may elect to include 
the following in. this unit, de- 
pending uppn class size,' class 
maturity, etc. ^ 

1. Furniture' design 

2. ]Floor covering 

3. Wall covering 

4. Lighting effects 

5* Principles of interior 
r decoration 
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Teachex'^Stuclent / * ; ' 

Related Expotriencea ^ ^References ^ Teacher Evaluation 

Within the student'^ own room^ S'^Levy, Peldman^ giiid 

what accessories have the Sasserath 

longest life, span? What , 

factors have. contributed to T'^Fitzsimmons, 

this? 'What care and mainte^ . • 

nance is involved? .- ^ * T'^Rogers 



HOUSING 



Generalization: The. use of developed skills in selecting 
• a housing unit v/ill depend on tinderstahding the in- 
fluence of values r goals/ and standards? surveying 
the aspects; developing a selection criterion based 
* on needs and v/antSr and becoming aware of pertinent . 
tggal' aspects. ^ a . 



Objective: Design experiences which will enable the . 
student to: ' ' ^ . 



1, Determine the housing needs of the family during the 
various life cycles 

■ ■ ■ ■ . . ' . ( ' / , " ■ ' . 

.2. Descjrcibe the different types of available housing / 
units / 

7 

3. Evaluate the influence of values, goals , and standards 
in selecting the housing unit 

^4* Survey the financial aspects of housing 

5» Develop a "selection criterion 




6, Describe the utilization of management Skills an<||, 

available resources as each might pertain to the ^^^dnes 
of the housing unit ' ^ 



7- Discuss the advantages and disadvantages of renting 
vs. home ownership 

8. Become Cbgnizaht of the legal aspects of housing 

^ ' • .. . ■ ■ ■■ ' ; ' 

9, Develop) skills in selecting and maintainii^g shelter, 
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student References ; 



"Housing:: A Major Family Expense"- 
Education Departanent 



C.U.N.ii. International, Inc, 
SHS, Adult 



* 



"How to Finance Your Home" 
Pulalic ikf fairs Pamphlet 
SHS , Adult 

"Fair Play in Housing" 
Public fairs . Pamphlet 
SHS, Adult 

"Your Housing Dollar" 
Money Management Institutg^ 
Household Finance 
SHS, Adult 

Mobile Home Manufacturers Assoc, 
Mobile ixome floor plan kit. 



Part of series 



Teacher References: 



Guide to Personal Finance 



Sal Nucdib 
Harper ^nd Row 

Laws Every Homeowner and Tenant Should Know 



Paniel deBenedictxs 
Corners -^one Library 

Housing, People and Cities 

Martin Meyer son, Barbara Terr^t, 
and Wil][i^' L. C* Wheaton 
McGraw-^Hill Book Company, Inc* 

Housing and Society 
Glenn H*: Beyer 
The Macnjillan Company 
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Teacher References: 



(continued'! 



The House: Prxncxplei^/Resotirces/Dynaxnics 
Tassie Agan and Elaine Lucksinger 
J., Lippincott Company 

consumer Education Programmed Learning 

Instruction (Housing) 

, Northern Illinois University 197Q 

Printed % Vo-Tech Division r Springfield 
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Additional Sources of Information: 



Federal Housing Administration 
Housing and Urban Development 
Savings .and loan .a^s^ociations 
Local real eatate agents* 
Local contractors 
Mobile home dealers ^ • 
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Reaourca Pegeon 



Housing Naed^ 



Selecting Shelter 



using a doll house f cardBoa^rd .; 
houee, or £elt outline^ place 
either doll oik' £elt human outline 
b^aide it and ask ^tudanta to 
list shelter requirejuente for one 
individual/ including aptivities. 

Repeat same idea with couple ^ 
. (beginning s-tage of a family) . 
Continue on through entire life 
qycles, to de|:ermine family needs 
at various? cyo^e Ertages, 

' ' Us ing the • above inf ormati on |. ; 
4i0cus;^; 'faqiiities heeded ptn 
family^ shelter to meet these ' 
needs . , . (Teacher should be 
caujtioned not to limit this area 
to ''one type of dwellxhg.) 

Divide class into small groups 
with each taking one stage of the 
'"'familyl life cycle and have them 
' list , all types of h9u^iTig /V7hich 
would meet the f ami ly^s- needs'. 

Report theif f indin^s"^4nJ dis'- • * 
cuss each group* s actions. ^ 

How WQUld a family's Values , 
goals/ and standards affect their 
choice of housing? 

^ f ■ 

Discuss the advantages/ and disad- 
nrantages of each type of housing ^ . 
unit. , * 

1. Single "dwelling 

2. Duplex / ' 

3. * Rov; or tovm house 
4/ Apartmentr 

5. ' Condominiufli 

6. Cooperative' 
. 7. Mobile home 

Include size -of lot or acreage, 
rural', pr subu^rban.' . 

Take field trip to various types 
of housing' units (optional) . 



Local Real Estate 
Agent 
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Related ExperiencQe 



References . 



Teacher Evaluation 



Group Teams: Interv^evr indi-- 
vidua^ls or family groups^ at^ 
various life cycle stages* to 
-idewtify their selection^ » 
criteria • 



S^choenf eld and, 
Natella 

S^Lavy/ 'Feldman, ;and 
" Sasserath 

T^Oppenheim 

T^^PitzsiTTunons - 



Prepare a chart illustrating 
the similarities and dif- 
ferences betv/eeri the students ' 
lists and jbhe interview 
results. 



Survey the community fpr^ the 
number of housing types # the 
location within the community^ 
and 'approximate cost for rent- 
ing and hnylkg^ Which type of 
housing unit is most common . 
and least 'common? Why? 



S-Schoenfeld a^nd 
Natelia 

S*-Wilhe]jnsf Heim'erl 
^ and • Jelley ; 

S-Levy , Peldman , and 
„ Sasserath / 

T-Phillip3 and Lane 

T-Oppenheim 

T-Fitzsiitimons ^ 

T-Warm^^e^ Wyllie# 
Wilson, and Eyster 

T-Gordon -and Lee 

T-Tro]^ittup v ; 
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financial Asp^c^s 
of Family Housing 



CXaQarooWr Experience a . 



Reaourca Person 



*Di0Ouss advantages? and dlsad-^ 
vantages of: 
, 1. Rftnch^-style -house 
2p Txfo^story houe© . 
*3. Split I/GVgI house, . 

Disciiss different construction' 
methods: 

,1. Custom buil-^ ' 
. 2 . Pre-cut • 

3. Pre^f a&rication 

4, Modular 

Survey housing cQ^ts within the 
• community,, ^ 

B^ystery Story: Teacher uses case 
study approach in which she pre-- 
sents a series- of I'clue's" and 
*^lets the ftudent^ indicate when ^ 
''they have'enougK information to 
determine the dollar amount of 
family's funds whic^ should be 
spent on housing, (Class teams 
act as detectives.) ' . 

Di^duss the cost of operating and 
maintaining family shelter in re*-^ 
lation to other family expenses. 

Re-^tell the same story and see- if 
the students change their minds ^ 
an<3L^xfhere4 , 

l>iscuss the relationship of 
housing costs to the total fi-^ 
nancial management of family funds. 

Using family from case studyj ask 
students for suggestion^ for types 
of housing available. ^Teacher 
should have; available ilfformation 
to iise in the discussion of 
current dollar costs for rental 
properties and home . ownership . 



Contractor or 
Building and 
Trades Instructor 

Lumber Sal^esman " 



124 



ERLC 



I3e : 



•1 



RQlated Experieneea 



f TeachejT'^Student 
References- 



Teacher Evaluation 



Compute the cost* of a home 
built usin^ the different con-^ 
struction methods^ ' 



Tal^ v/ith parents and deter- 
mine the operating costs of* 
^ own home. / 



S-Schoenreld and^' ^ 
; 'Natella 

S-WxihejLms/ Heimerl, 
and Jelley 

S-Leith and Lumj^in 

S •^Levy / Feldm&n , and * 
Sasserath 

T-^Phillips and Lane - 

T-Oppenheim 

T-Warmke^ Wyllie^ 
Wilson^ and Eyster 

Gordon and Lee 

' T--Trolst3?up 



Optional t survey other family 
units in varying life cycles 
to determine operating costs 
and the factors which might be 
influencing ones (numbfer and 
.ages of children) t , 

Take field trip to various 
apartments ^nd other types of 
housing ixt the coitmiunity/ such 
as mobile homes ^ single ^ * 
dwellings, etc* , . 
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Concept. 



CXaaaroom Experiences 



V 



Resource Person 



Using several floor plans wflicfi,, 
might be either apartments or 
single family- dvrellings or mobile 
homes r have students select one. 
or two suitable to the case ^ 
study family* ■ p . . 



What makes one plan more suitable 
than another? Emphasizes 
Traffic patterns 
* 2 . Use of areas rather thah 
individual rooms 
3 • Zoning / j . 

4. Activities ^ x 



Renting ys^ Buying 



The teacher may wish to discuss 
each individual room in terms of: 

1. Activities and function 

2. Design , . 

The kitchen should be discussed 
in terms of; v 
ll Work triangle 

2. Work centers in relation 
to other^ parts of the 

> t house 

3. Kitchen design (JL, V, 
'corridor and allqy) / 

4. Storage ' 

5 . Management" skills Cdish- 
washihg) * r 

'6* Appliances in relation 
^ ; to first use 

7» Family interests and 
activities ' > 

Debate; Resolved - every family 
should own their own home* 

Class Discussion: Summarize the. 
a(3van£ages and disadvantages of 
home ownership and renting . 

Panel discussion of two couples 
who have recently moved into town. 
What did they go through to find 
their home? (If possible^ have 
one couple renting and one couple 
buying their home*) What steps 
did* they take to make their final 
decision? * 
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Related Experiences 



Teacher'-Student 
References 



Teacher Evaluatj^n 



Have students analyze own 
homes to determine traffic 
patterns/ zoning^ are^. use> 
and activity centers ' 



Have students analyze own 
" Jcit Chens in terms of work 
.triaiigle^ kitcheh desigjX/ 
etc. 



'Research: When is it cheaper 
to rent? 

Role Play: .Renting and buying 

homes • ; ^ . ; 

in^i^edtigate housing posts from 
realtors in your area.. 



g-^Schoenf eld and 
Natelia , ^ 



S-Wilhelms > HeiinerlL 
and Jelley ' \ 



Sr-Leyy^ Feldm'an/ ani^ 
Sassier a th ^ 

T-/Fhxllips and\ane 

•Ti^Warmke/l)^llie, ; 
I Wilson / and Eyster 
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Concept 



ClaasroQin 



Experleficea 



Resource Person 



Legal Aspects of 
family Shelter 



A. family 
houser. 
strate 
procedure 



has decided to buy a 
ftlovr chart to' demons- 
step-^by^step legal 
in purchasing the- hogne. 



Use 
the 



^sing the 
each "step 

1* 
. 2. 

3. Aval 



flovr chart, go over 
to emphasize: 



Reason 
Necess 



sity 

Liable assistance . 



Specific 
placed on 



1. 
2. 
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3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 



pharsis should be . 

ining the " funds 
igage contract 
package * 
open-^enjd^ 

amortized ; 
straight texrm^ 
government loans 
sltract o 



Ob 
Mor 
a. 
b. 
c. 
d* 
e. 
Abs 
Deeji 
Title 

Title insurance 
Legal fees 
Closing costs 
Insurance 
Appraisal 



o:ie 



Real Estate 1 

^Agent \ ^ 

• ■ ■ t 

Home Appraisor 



Contractor, 



Savings and 
Loan Officer 

Government 
Agencies; , FHAr 
Veterans Admini^ 
strationr HUD 



'or two* /problems 
with home owner's 
^>wind damage, fire ■ 
as introduction to 



° Present 
concerned 
li'ability 
a'nd^ theft 

home ownejtr^s insurance needs* 



Discuss the need;n#Dr home 

i:isurance and the various 
;Dblicies and clauses 



^. owner ^s 



types^ of 
available 



tie 



to 



Discuss 
surance 
the home 
sources: 

1. Mortg 

2. 

3* Who 



Insurance Agent 



importance of in-^ 
^cover the value of 
Mortgage* . Possible 



age insurance 
Tertu insurance . 

le life insurance 



a 

WW 12,8 



Related Experiences 



Teacher-Student 
References 



Teacher Evaluation 



Group Project: Have each 
group interview someone ' . 
connected with buying and 
seO^ling homes* (Real estate 
agents lawyer, home loan . 
ctfficer, ^c/)^ 



Collect ads to determine ^ 
current prices of homes in re- 
latio^i^ to number of square 
feet. / . 



T^Trolstrup 



S^^Schoenf eld and 
Natella 

S^Wi Ihe 1ms / He imer 1 
and Jelley ^ 

S-*Levy^ Feldman an4 
Sasserath 

T-Phillips and Lane 

T-Oppenheim 

T'^Warmke, Wyllie, 
Wilson^ and Eyster 

T--Gordon and Lee 

T--Trolstrup 



I 



140 



129 



Concept 



ClaBsroom Experiences 



Resource Person 



• These same steps ^houtld^ Se re'-* 
•peated but directed toward the 
. * . home renter's responsibilities 

^ and obligations v/ith particular 
^ ' ' y' ' emphasis on the n^^d for home. 
V reiTstal' insurance. ^ ^. 

Cr(&ating a Home ' Give each student a family 

— situation* Let him be the rea?. 
esta'te agent, and assist the 
; . . " ^ family in finding and securiiig^ 

their home. Give reasons. This 
shc3uld include: 

1. Buying or renting 
2\ Selecting the family home- 
3. Financial aspects 
\ ^ 4^ Legal aspects 
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Related, Experiancea 



Teacher r^Student 
References 



Teacher Evaluation 



\ 
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INSURANCE 



Generalizations Present and future protection may be pro- 
videa by selecting insurance plans based on individual 
needsV whicli may be determined by financial status^ 



Objective: Design experiences v/hich v/ill enable, th^ 
student to; 



la Determine the purpose and function of insurance 
planning 



2/ Identify the major forms of life insurance and deter- 
mine hov7 each might be used to^the^best advantage 



3* Describe the various types of health insurance and 
evaluate each as it might be used in \he different 
stages of the life cycle 



4. Demonstrate the use of property insurance to the. home 
ov;ner> home renter, "and automobile q\^er . 

* • ■ ■ • 'J 

5. Become cognizant of the terminology used in insurance 
policies and its implications to the consvimer 

• " • ■ • • ■ ■ ' . . ■ ■ ^ / 

6. .Identify the available social welfare insurances. 

■. ' ■ 

7; ^-^Develop a guideline for the purchase of insurance 

> . . ' .>■■'' 

8 ;- Devise an insurance -p3^n applicable to the various 
..stages of 'the life cycie. \; 
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student References: • . 

' — ' ♦ , 

"You and Yoi^r Family's Life Insurance" 
ftWpmen's Division 
Institute of Life Insurance 
SHS, Adult 

*^he New A b C's of Health Insurance" 

Department W ^ - 

Health Insurance Ins'titute 

SHS^ Adult 
" P ,, . , ■ 

"Modern Health insurance" 

Health Insurance Institute 
\ SES, 'Adult 

"The F^riii Family Looks at Life Insurance 
Women's Dxvision / ^ 

Institute [of Life Insurance 
SHS, Adult 

^ "Decade of Decision" 

Institute of Life Insurance 
SHS^ Adul^ / , ' • 

"Every Ten ijlinutes" , . 

Insurance 1 Information Institute 
SHS, AduH 



"Insurance 
. * Insurance 
SHS^ Adult 



or the Home" 
Information Institute 



a?eacher Reference's : 



A List of Xfprthwhile Life and Health 
Insurance BOoks ~ ^ 

institute! of Life "'insurance 

Handbook of I Life Insurance 
institute! of Life Insurance 



/ 
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Teacher References; (continued) 



Investments/ Insurance^ Wills Simplified 
U. S, News and World Report 

Source Book of Health Insurance Data ^ 
Health Iftsurance Institute 

Time'^Life Boole on Family Finance 

Carlton Smith and Richard Putman Pratt 
Time-Life Books . 



1 
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Additional Sources of Infojomation ; 

Institute of Iiifa Insurance 
National Underwriter's Company . 
Health Insurance Ingrtitute " . 

Group Health Insurance , Inc, /a 
Health Insurance Association of America 



Inauraffce Information Institute 



Superintendent of Documents ^ 
Government Printing Office 




County Home Extension Advisor 



Local insurance agents 
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Purpose and 
Function 



Glaasroom EKperiencaa 



Prepare a list of various people 
such as a farmer/ home ovmer/ 
t astronaut^ pro- football player ^ 
elderly per^on^ young married man 
just starting in buainess, young 
mother ^ etc. Have students 
indicate types of risk each might 
encounter* 



Resource Person 



What is available to reduce thfa 
risk? ' 



From the listing of each' indi- 
vidual and risk involved^ de'tet-- 
mine the types of protection each 
might have to reduce riskp 

Discussion: The purpose of in— ^ 
surance i^ to pr^ida protectiqrt 
against the unknov/n.. 

Small Groups: Include an example 
of tv70 individuals needing similar 
insurance/ but v/ith different 
intensities* 



Life Insurance 



What type of risk does each indi-^ 
vidual need to be insured against? 

1 » ' Young married couple 

2\ Middles-aged couple 

3« Retired couple 

4. New-born baby 

5. High school. student 
6« .Single person 

». > 
How is the amount of life insur- 
ance coverage determined? Who 
needs greatest cdveragfe? Why? 
1. Single^ person 
2^ Single person with depen- 
dent parents 

3. Young married couple 

4. Young couple with children 

5. Middle'-'aged couple 

6 . Retired pouple 
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Balated Experienaas 



Teacher^Student 
. References 



Telpher Evaluation 



List the different sources of 
ineuranbe available in .the \ 
'coiamunity. What 'type ^of in^-'" 
surance is 'most common and 
. why.?, ' . - ^ ' 

jr- InteFViev/ people with varying 
occupations. What type .of im 
0yirance does each carry? 

\ 

Int'e^Vievf employers. Does 
. 0 employee insurance become a 
factor in^ hiring? Hovr much 
and, why? 



S"-Schoenfeld and 
Natella . 

S-'Levy^ ^^Feldiuah, and 
Sasserath 

S^Wilhelms, Heimerlf 
and Jelley 

T-Oppenheim ° 

T-Warmke, Wyllie, 
Wilson, and Eyster 

T--Gordon and Iiee 

T--Trolstrup . 



Survejf 'pouples to determine ' 
the types of insurance carried 
by various families in differ-- 
eijt life cycles. *Is there a 

" def ini'te patterii? ' Which types 
of insurance are most common? 

■ >Jhy 

Ask a single person the type 
andi) coverage they carry and 



' S'^Leith and Lximpkln 

S'^Schdehf eld and 
M^tella 

S--Levy> Feldman,' and 
Sasserath . 

S-^Wilhelms , Heimerl r 
and Jelle^ 

T-vOppenheim . 

.Wilson, and' Eyster 



H ■ 
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CQrioept . 



Resource Person 



Coverage needed is determined hyi 
1^ Level of living needed ^ ' 
.2f, Economic worth of the^ \ 
family unit . ' - . 
,3.^ Family liabilities ^and ^ - 
- 9 reaponsibiliti^s : " " 
4/ Protection for' dependents 
' 5. Xength^of time^^nfeeded for 
protection ^ ' ^ 

Bugiz Session: Within' the family 
unit/ V7ho should be covered by 
life insurance? 



t 



Types of. Iilyf e 
Insurance Policies 



List the four types of life ' 
insurance; 

1. Term . 

2. Ordinary, lifee 
3*^ Limited payment 
4. Endovmient , ♦ 



What is being purchased^ and how 
much protection does each give in 
relation to the dollar cost?/ 



Term Insurance . ' ' 

1* All protection ^ " ' 

2. No saving , . 
■3*. Length of * time insured 
4« Cannot be used as loan 

. collateral 
5'.' Premiums rise v/ith aige 
6* Should have renewal clause 



Who might use term insurance? 

1. Young married couple 

2. Maximum protection for 
^ dollar value 

3. Substitute for mortgage 
. insurance / 

4. - Additional protection for 

short period of time| 

■ - > ' 

- Ordina(ry. Life ' . 

.What does .one receive with life 
insurance? (Savings and 
protection. ) ^ . r 



Life Insurance 
Agent 
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Related Experionaei^ 



^ Teaeher •-S t^den t 
Regegencea 

T^Gordon and 

T-Trolstrup 




) 



Xfhat types of life insurance ^ 
does your family have? . . 

-Do you or your friends t^^ngl&X 
'have insurance?' •I'Jhat does^ilt 
cover,? ' ' / ^ 

Interviev/ an insurance agent./ 
What is the most common^ type 
of life insurance? VJhy? ' 

Talk to an individual v;ho Has*^ ^ 
purchased term insurance. Ask 
Xijrhat influenced his choipe and 
the int:ended function » 



Cpmpare the advantages and dis*^ 

^vantages of ordinary life and 

term insurance for 'the various - 
life cycles: 

\. Single v , 
; 2#* Couple^ 

i 3 . Couple' V7ith ^children - 



Concept 



C laasxopni Experiences 



Resource Person 



Discuss a^dvant^ges arid disad« 
vantages of ordinary life 
insurance: 

1* Consta.nt premiuin 

2» Can be used for loan 

collateral at low interest 
V rates (borr owing your own 
money) 

3. Savings interest lower than 
o other sources 

4v* Only one ph^^'sical- ,gxain 

^ required 
5. ^PremitmiS' are higher than 
• terra insurance at younger 
ages \ < ^ i 

^6» Premium dollar costs are 
determined- by 

a. number and si2;e of 
premiums Clump sum, 
limited payments/ or 

. ^ntire lif e) 

b. ^age 

c^ occupation 
^d. method of payment 
(annually, semi-- 
annually/ tnonthly, 
or weekly) 
e.^ others ^ 



Endowment 

What is an endowment policy?* 
(Insurance paid up at a definite 
date. ) 



Who -might use endowment policies, 
and why? . * 

1* Chiildren'* s education 

2. Retirement savirtgs. 

3. Major purchase. - house 

What are the' advantages and 1 
disadvantages? 

1. -Low rate .of interest 
2 • Larger . payments than other 
li^fe Insurance policies 
^3. Forced savings 

4* Used to obtaAn a long-range 
goal 
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ReXatect Experiences 



Teacher-Studeiit 
.Referenges 



: Teacher^ BValtfation 



Interview several pebple v/ho . 
use endbwmeht insurance. Why 
did, they itfeke this choice?. 

Compare the advantages and dis-^ 
advantages of endowment to 
ordinary life. 'and 'term insur- 
ance for each stage of the life 
cycle. 

■ p . *■ " ■ ■ \ 

Research the cost of /endowment 
versus savings. Compare to 
other typesv of savings programs . 
When would endowment insurance- 
be purchcEsed a's a last resort? 
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Concapfc 



Insurance Terms ^ 



Limited Payjirieiit 



Resource Person 



What is limiteQ payment policy? 
(Permanent (protection but 
premiums pdid within a specific 
period of time.) 

What are the advantages and 
disadvantades?» 

1 . Pay higjier premiums than 
ordinary life 

2. Builds cash value faster - 

3 . Pay pjremiuma for limited 
periqd 

Annuity 

What is thel individual gambling 
when he takles, out annuity in- 
surance? (jYou are betting you 
will die/ and the insurance com- 
pany is beliting you vj^ill live..) 



What is idiej 
annuity poiii 



major purpose of an 
cy? (Retirement) - 



Annuities dan be purchased with 
lirge payments over a short 
period of t^me. Who would use 
this method,, and why? 

'■- ■ ' ' ■ " ' 

Students devise crossword puzzle 
of insurance terms., - . 

- ■ ■ : ^ / 

Using the varxous insurance terms , 
shov/ how ea|Ch would apply to the" 
dif f erent vf orms of life insurance. 

Use information gained from" 
Related Exp^eriences to discuss 
hovr knowle%e of insurance terms 
Womld aid in the final' selection. 
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Related EKperiencas 



Teacher-'Student 

References > Teacher Evaluation 



Prepare a bulletin board 
sJiovring pie coverage, features, 
and costj of the forms of /life 
insurance and where each might 
be used. . 



Interview someone who has pur-- 
chased an annuity policy, VfhY 
did he make this selection? 
Has it proved satisfactory? 

Have others work the crossword 
puz2:le to determine how well 
the average consumer under- 
stands insurance terms* 



S-^Schoenf eld and 
. Natella 

S-Levy, FeldmSn, and 
Sa^serath ' - 

S-Wilhelms, Heimerl 
and Jelley 

Tr-Dppenheim 

V T-Warmke, Wyllie, 

Wilson, and Eyster 

T'-Gordpn and lee 

T-Trolstrup 



JL ii 



143 



ERLC 



Concept 



Insurance 



Classroom Experiences 



Resoufce Person 



Buzz Session}: Devise guidelines 
for purchase' of life insurance. 

1. Agent's reputation 

2; Family values, goals, and 
'Standards - 

3^ Company reliability . 

4. Protectioja neede4 

^5. Glauses 

6. Economic value 

7. ^ Age 

.8. General health 



Present case study situations 
and have students determine in-* 
surance needs for each. • 



Health Insurance 

. cf 



Types „of Health 
Insurance 



Role Playing: Have students 
dramatize what happens when you 
are being admitted to 
hospital. " 

Clan's Discussion: Why do so 
many hospitals put great: em-- 
phasis on having insurance? . 

What methods, other than in- 
surance/ ca:n be . used to pay 
doctor and hospital bi^ls? 

1. Savings account 
. 2. Credit with hospital or 
doctor > 
3.. Liquidate investments or 

assets * 
4.* yioan through a lending 

institution 
5^ Mortgage ^^ 

Have students make a list of the 
items which nee'd to be covered 
by health insurance. 
1. Medicine 
Doctor 

Hospital . " - 

Surgery 

Out-patient care / 
Home care 

Loss of income due to 
illness > 
X-rays 

Laboratory tests 



^ Hospital 
Administrator 



2: 
3. 
4. 
5. 
6. 
7. 

8l 
9. 
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Related Exporiences 



Teachejr-Student 
References 



Teacher Evaluation 



Survey coininurxity members to 
determine why the selected a 
specif ic, insurance source. 



^1 



S-^Scihoenf eld and; 
" Natella / * . 

S-Levyi Peldmanr and 
Sasserath ' 

T'-Warmkey Wyllie, 
Wilson^ and Eyster 

T'^Trolstrup 



iBterviev; hospitYT admini--' * 
stratbr or medical accountant 
^to . determine the extent of - 
coverage of health insurance 
wi,thin the community. What 
percent o£ thp patient' s bill 
is actually p^id by the in- 
surance company? 



"S-SGhoenf eld and 
Natella ^ 

S-Levyir Feldman^ and 
Sasserath \ • 

S-Wiiheljns/ Heimerl 
and Jelley - 

T-Oppenheim 

■ *? . 

'T-Warmke >^ Wy ilie , 
Wilsbji/ and Eyster 

T^Gordcn and Lee 

T'-Trolstrup 



Survey a sample of the com- 
munity to ascertain the most^ 
common types of health in^ 
sufance/ where each v/as 
pi^rchasedi and the selec^fion 
criterion. 

. |/ '. * 

Prom tlje community survey ^ 
determine: 
'1* Qommon source 
2. Average coverage 
;3. liife cycle stage which 
cjjarries highest per- 
centage of insurance 



S-Schoerif eld and 

NateB;a 

S-Levyv Feldmatgi/ and 
Sasserath 

S-Wilhelmsr Heimerl 
and Jelley 
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Concept: 



>:5 ■ / 



ClaBsrooJu Experiences 



Resource Person 



VJhich ones might the individual 
or family unit be ^h.^ to absorb/ 
'and v;hich ones would xequire 
additional assistance? 

Hovr might these affect one's 
choice of a health insurance 
purchase? (Need vs. income 
demands 



Sources of Health 
Insurance 



Study several health insurance 
policies to see v/hat clauses each 
contains and the methods of claim 
payments** \ 

Prepare a chart demonstrating each 
type of health ^insurance, the 
coverage, and possible exclusions. 

Using student list and chart, 
select the best type of health 
insurance for: 

1. Sangle individual 

2. Young married couple 

3. Middle-aged couple ' 
4*' Retired couple , 

Where might health insurance 

be obtained?, 

1* Independent (profit) : 
2. Independent (non^^'prof it) 

' 3, Union 

4. Place of employment 

5. Doctor clinics 

6. Fraterjaal organisations 

7. Churches 
8^ Others 



Insurance- Agent 



Discuss advantages and^ disad^-^ 
vantages of each of the above.. 

Demons trctte the cost and cqyerage 
of group and independently pur- 
chased health-- insurance. 



ERIC 
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Related ExpGriencea 



Teacher tuden t 
References 



Teacher Evaluation 



Research: Is a bill or charge 
different for the insured than 
for the non-insured pers6n? If 
your employer , has health \ insur- 
ance on yoUf v;ill they b6th pay 
off? Is this t^e reason! many 
people spend ^unnecessary | money 
on health insurance? 



T--Oppenhi$iTn 
T-Warmke/ Wyllie, 
T^Gordon and Lee 
T-*Trolstrup 



Using the community survey 
v/hich indicates the most common 
source^ determine possib;|.e 
reasons. 



S'^Schoenfeld and 
Nateila 

S--Levy, Feldman, 
and Sasserath 

T-Oppenheim 

T-Warmke/ Wyllie/ 
Wilson, and Eyster 

T-Gordon and Lee 

T-Trolstrup ^ 
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Conaapt ' Clasaroom Experiences ' ^Resource Person 

Guidelines for Small Groups: "^VJhat criterion . . 

Buying- Health i>7ould you develop to determine ^ 

Insurance your hea.lth insurance needs? ; . 

1. Age 

, ; . ' 2^ Family Bxze 

3» Family health pattern 

4, Available funds • 
^ _ ' 5. Company reliability . 
*' ' 6. Agent's reputation 

^ 7. Company's reputation ♦ 

8. Past payment 



Property 
Insurance 



Prepare a sheet listing common 
property insurance problems. 
Have students determine hoi^ these 
claims might be settled. 
. 1^ Personal funds 

2. "" Insurance 

3. Liquidate assets 

4. Credit . 
5* Mortgage 

Determine the type of hazards 
which the family dx^elling. might 
3;equire protection against^ 



J 



1. 


Fire 


2. 


Theft 


3. 


Wind 


4. 


Water 


5. 


Tornado 


6. 


Riots 


7. 


Liability 


8. 


Others 



Determine which ones would be 
most desirable for the specific 
geographical area. 

Who needs insurance? List the 
different types which the home 
owner and home renter would 
require. ^ 

Prepare a coverage and cost chart 
of the three types of property 
insurance: ^ 

1. Fire and property , , 

2. Dwelling and contents 

3. - Home owners ;or home renters 



Property 
Insurance Agent 
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Related Experiences 



Teacher-Student 
References 



Teacher Evaluation 



Survey various families to 
idefttify types of property in- 
surance currently being used, 
VJhich is moste coimnonS* Why? • 




S'^Schoenfeld and 
Natella 

S '-'Levy / Fe Idman , and 
Sasserath 

T'-Oppenheim 

T-Warmke, Wyllj.e/, 
Wilson/ andSEyster 

T'-Gordon and Lee 

•>/ ■ < 

T-Trolstrup 

S-^Schoenf eld and 
Nktella 

S-Levyr Feldman^ and 
Sasserath 

S-Wilhelms/ Heiirierl^ 
and Jpiley. 

T-Oppenheim 

• T-Warftike^ Wyllie^ 
Wilson / and ' Eyster 

T*-Gordon and Lee 

T-Trolst}^p 



Research: Are certain hazards 
not covered in your area? 
(Example: flood.) 
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Claaaroom Experiancea 



Resource Person 



Auto Insurance 



Other Forms of 
Insurance 



Discuss the advantages and dia^ • 
advantages of each 'type • 

. , . * . ■ . * ^ 

' Revievr the guidelines for pur-- - o 

chase of pj:operty insurance* , 

Have auto insurance ^agent discuss Auto Insurance 

insurance costs and'^need v;ith a Agent, 
class member who has recently . ^ 

purchased a car, , . . 



Discuss factors which would 



» determine auto insurance 'prem^smr 
costs: ■ ' ^ 

- '1* Age " ' ' " '"^""^^^^h^ . 

2. Sex , . ' ■y?^;"^^^"^ •„^^^-; 

3. Occupation ^ W J 
4* Driving record. ' , 
5* Make and model of car 

6. High school /and college 
grades 

Discuss the three types of auto 
insurance: 
i;^ Special 

2^ Safe driver . . 

3. Family driveaf 

List the advantages and dis- 
advantages of each. 

Have class reports on Related 
^ Experiences, What causes thesje 
cost variances? 

Discuss the guidelines for pur- 
chase of auto insurance. 

Discuss special types of in*- 
surahce for particular groups 
(example: crop ' insurance) . 



-1/ -T?;:/ 



/ 
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Teacher-rStudent 
Reigerences 



Teacher Evaliiation 



Visit several auto insurance 
agents and have each compute 
the coe€ of insurance accord- 
ing to the follov/ing 
variables: ; 

1. Sports car vs. .sedan 

2 • - Male vs . female 

3. Under 25 years of age 

4, Driver's training vs,, * ' 
none 

5; High" i^chool and college 

grades . . . 

6. Fleet of cars 
7* * Single person 
8 * Family coverage . ' 



•* • - 
S^Schoenfeld and 
Natella \ 

S^Leyy, Feldman^ and 
Sasserath 

T^Oppenheim 

T-Warmke> WyllieV 
W'ilson, and Eyster 

T*-Gordon ahd Lee 



T-*Tr--lstru'p 



S'-Leith and Lumpkin 

S-*Schoenfeld arid 
Natella 

B^LevYf Peldman^ 
Sasfserath . * 
■ . '' ' ' 

Sr-Wilhe]jns , Heimer 1 
and Jelley 
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CoBcept 



Clasaroom Expeatrierices 



Resource Peraon 



Socjial Insurance 

What are the social ^Cgovermaent) 

insurances? ^ . , 

1 , Unemployment 

2. Disability 

, 3. - A'wPXt * ^ 
'4 • Worlmen ' s Compensation 
5, Medicare 
6* Medicaid 
7/ Social/ Security 
a* death benefit 

b. disability • 

c. retirement . 



^felfare Officer 



Hov7 are these insurances 
obtained? 

Discuss h6w an individual or. a 
family might use each of these - 
insurances. ; , 

What are the characteristics for 
qualification? i . . 

^ ■ \ ' 

Discuss, major points and v/eaJc- 
nessas of each/ ^ 

Show interrelationship of social 
insurance to the total insurance 
plan. - < 

Group .Insurance/ 
What k;inds of protection ar6 . 
offered at place of . employment? 
^ov; does the protection and cost 
of group insurance compare with ' 
priva'te insurance -rates? 

What additional advantages does 
group insurance have? (Insur- 
gjDxlity without physical exam.) . 

Discuss the value of social 
insurance and group instxrance^ ^ 
in the total insurance program^; 

.-^ ■ 



Locial Represen*^* 
tative of Social^ 
Security Office 
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■ • . ' ' * -. 

' , Teacher'^Student ' . \ 

Related Experiences . Ragerencea ; Teaeher'Evaluatidn 

• \ - , T^Oppenheim 

T*-Warmke/ Wyliie, . - 

. ^Wilson, and Eyster 
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Coiicept 



Classr^oom Experiences 



Resource Person 



Developing an 
Insurance Plan 



Divide class into four groups. 
Each group is to devise a total 
insurance plan/ * selection 
criterion, .the influencing 
factors, and their reasoning 
for one of the following:' > . 
Iw Sihgle person renting 

tdifference in male and 

f^Tttale insu??ance) 

Young jaarried couples 

(home owners) 
3. Middl^f-aged couple (home 

owneSrs) - 
4* Retired couple (japbiX^ ] : 

•home). . ' \ :\: 



ERLC 



Teacher should remind cla.ss 
there is no set formula for 
determining the amount br type 
of insurance needed by an 
^ individual. 



Consider conditions when' no 
insurance should be carried: 
1, Government buildings 

X (the premiums would r^*^ 
\ -place predicted 'loss , 
I because of number of 

buildings, etc;*) ' 
No 'dependents, burial 
cost deposited in bank 

3. Hail insurance on crpps 
in area riot usually 
affected by hail ' 

4, Loss of item not crj!?ical 
Ito life or safety 
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Related Experiences 



Teacher ^tu^ent 
References 



Teaclier Evaluatit)n 
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MANAGEIffiNT OF THE DUAL ROLE 



Gfeneraiization: The use 
as well as the 
influence 
and ^^homemaker in 



effect 
.participation 



Objective; Desxgn 
stu4ent to: . 



of resources and management sJcills 
of personal values and goals 

in the dual role of vra.ge earner 
's society. 



tdjday. 



experiences- which V/ill enable the 



1. .. Describe the interrelationship of the management 
skills as they affebt the dual role of wage earner 
and homemaker / L . 



2. Identify and evaluate tlie influence of resources 



3. Show the interrelationship between the manag^aent 
skills in the home |and on the job in total family 
living 



Determine the effect of values, goals / and standards 
on the dual role o£| wage earner and homemaker 



5. Create an a^A^areness of the effect pf the life cycle 
on attitudes, values/ goals, and standards 



6*, Evaluate the male-female identity roles and their 
effect on management skills in the home and on the 

job ^ ^ 

?• Explain how conflicts might arise as a resul't o£ the , 
dual role and demonst'rate. how these might be resolved 



8w " Develop an awareness of the influence the individual's 
values, gqals, and standards have oji^the perception of 



the dual role ^ 
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Describe hov/ wants and needs are created and the 
ef ji^tr in the economic society 

• .• ■ ^ ' .' 

Determine the influence of individual and ^family* 
wants on the consjomer's behavior in the marketplace 



Develop problem'-'solving tecl^iques in decisions-making 
during the various stages .of the life cycle through 
identification .of available resources. 



I? . ■ 
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student References : 

. ; -•. : ^ \^ 

Managing Living Time ^ ./ 

Margaret Raines 

Charles A. Bennett Company^ Inc. 

"Your Financial Worksheet^ A Guide 
for Women Re J;urning to the Job World" 

Women's Division^ .... 

Institute of Life Insurance ^^^"^ - 

SHS, Adult 

"A Date With Your Future" 

Institute of Life Insurance^ * * 
JHS> SHS, Adult . 

"Nev; Careers / Real Jobs, and Opportunities 
for the Disadvantaged" 

Public Affairs Pamphlet / - 

Time Out f dr Happiness ' \ ^ 

Prank Gilbreth, Jr. . . > 



Teacher References ; 

.• ■ f' ^ . ^ 

Management in Family Living 

Paulena Nickell and Jean Muir Dorsey 
John Wiley & Sons, Inc. ' 

Management for Modern Families 

Irma^H. Gross and Elizabeth W* Ctandall 
Appleton-Century-Crofts 

"Finance Facts" ^ ) 

ISJational Consumer Finance Association 
* ■ • * ■ 

How to Get Along on the Job 

William M. Cooper and Vivian C.. Ewing 
. Holt, Rinehart, and Winston, Inc. 
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Teachey References; (continued) ^ 



7 



\ Moinageiuent Problems of Homehiak^rs 
Empreyed Outside 'the Home 



S. Gpvernnent Off ice' Bulletin 289 
A[ashington^ D.C. , . 1961 



"How Can the Dual Function of Vocational 
Educa1y.on Be Realized?" 

M. Miller a'nd H. Evans 

Illinois Teacher , March 1962 

Home Econdnfics Related Occupations 
Notebook 



Kupsinell ^ 
Danville, Illin^pis 



Thtesholds to Adult Xivjng 
Craig 

Charles A. Bennett Company ^ Inc^ 



/ 1^ 



Films aAd Filmstyips ; 



*'"Ho\^ to Save Thirty Minutes" 
. * Rubbermaid, Inc. 



\ 
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Concept 



Resource Person 



How Wants and Needs 
Are Created 



Values If Goals f 
and Standards 



Discuss what individual class 
members have and vrhat they want. 
Place separate lists on board 
area between becomes unlimited 
wants . Determine v/hat creates . 
wants . 

Buzz Session: Hov/ can we achieve 
individual wants and needs? Will 
we ever ach/ieve all our wants and 
needs? 

Discuss the difference between 
wants and needs (wants are 
desires for essential and non-- 
essential items^ whereas needs 
are for essential items) . 

Dse role playing to identify 
goals / values and standards of 
students, lleverse roles. Family 
life situations may be used. 

Discuss effect of wants and needs- 
on economic system. 

Cl^ss should develop an evaluat^ion 
sheet of individual self— concepts ^ 
how eaOh' person perceives his role 
in the family structure. 

Determine values / goals # and 
standards as perceived by phi- 
losophy (influences)* 

Display pictures ot> several dif-? 
ferent makes and models of cars. 
Haye each student write down .his 
clfoice and why he selected, that 
particular car. What, influenced 
his choice?^ What^art do values 
and goals play in choice-making? 

•Define and show the inter- , 
relationship^ of values-, \gbals, 
and standards. V. / v 
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Related Experiences 



Teacher-Student 
. References 



Teacher Evaluation 



Survey individuals in the 
family to obtain information 
on family wants. 



S-Starr 

S--Smart an^d Smart 
S-Craig 



What short and long term 
goals are desired? 



\ 



Devise a questionnaire which ^ 
would illustrate self- 
percept ioti . 

Observe the 'family members to 
identif Jl their roles in the ^ 
family as each family member ^ 
perceives and participates in 
his role» 

' Write a skit showing how 
family roles change during the'^ 
stages of the' life cycle. De~ 

^fine the values and goals of 
the situation. 

\ 



S-Starr 



S-Smart and Smart 



r 



V 
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Classroom Experiences 



Resource Person 



Decision^Malcing 
Process 



Explain the limitations resburce§::.> 
may have on obtaining one's goaisV 
Emphasize the importance of v;ise 
use, of resources in attaining 
goals » 

Using observation of family mem- 
bers, compare similarity of 
student's evaluation of his role 
and the participation of family 
members in their roles ^ 

Discuss the effect of v/ants and 
needs on' the economic behavior 
of the consumer in the society. 

Role Playingj Trace the .manu- 
facturirtg process V(<Hrc*ular flow) . 

Discuss the individual '^s involve- 
ment in creating the circular 
flow. 

Discuss the family's involvement 
in creating the circular flow. 

Hov7 does the individual indicate 
to the manufacturer his prefer- 
ence for a product? (By buying 
the item or casting his dollar 
vote in favor of the product. ) 

Role .Playing:- Family facing 
choice of ^selecting one of two 
necessary items. 

Use' teen games to dete3::mine 
stages of decision-making process^ 

Have "class discuss- the decision- 
making process: 

1. Define the problem 

2. Obtain information 

3.. Consider the consequences 

of ^ach alternative 
4. Select the best course of 

action 

5* .Put the plan into action ' 
^ Evaluation is a part of each 
step. \ 
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Related experiences 



.Teacher^^Student 
References 



Teacher Evaluation 




3-Starr , 
S-Smart and Smart , ' ' ' 
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Concept 



Family " 
Decision-Making 



Decisioit^-Malcing 
Process as the _ 
'Cru^- pf the Manage- 
^ment Procedure 



ClajSBroom Experiences v ,,.,:^j.j^^:^^9^m r^ 

Case Study Problem: Demon- : ^ A '/'.^^^f^^:^'' 
strate. the influence of ^oal£%: ^^-^ 
values^ and standards on ' tHe\^?^ : ; 

decision-making process. ^ , , y ' 

Discuss the stages in the family 
life cycle. . ^ 

1. Beginning ' 

2. Expanding , 
. 3. Contracting. 

Divide the class irito three 
sections r each one representing 
*a stage in* the family life cycle. 
Each group will discuss the prob- 
lems encountered^ the family , • * 
spending plan^^and purchases a^d 
investments vrithin the market- - 
place. 

Divide available resources by 
family member s^.;- Which problems 
could *be solved by an individual 
and X'/hich would need total 
family participation? , 

Discussion: Why might one family 
solve a problem .differently from — . 
anotherj^^ (Values, goals, and 
standards.) WoulS they solve th^ 
sarae type* of problem irt the same . 
manner at different stages of the 
life -cycle? . ' 

Using a relevant student sitiia- 
tion (Such as the senior trip, , ' - 
junior-senior prom activities^ , , 
. a ygung inarri^d couple, or > 
. findi-ng' a summer job) > apply ■ . ; 

the^f our- steps in the d-ecision-. - 
making process: ' * 

1,, P3:,anning . , , - 
2. Organizing * ^ ^ 

' 3. Cbntr oiling , • , ' ' 

4 . Evalug^ting / , ' 

Apply the decisiOn-makifig process 

to tha* management procedure. , 
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Teacher-Student , ^ / 

Related Experiences ' References Teacher Eva ligation 



Using ov/n family life stage ^ 
list skills r' human and non- , 
human / of each family member. 

Gorrelating family life cycle 
v;ith one from class discus- 
sion^ what resources does your 
family have v/hich would 
enable them to solve this 
problem? 

Game: Draw triangle on board* 
Each'.point represents one re- 
source (time/ energy / money) . 
When one resource is absent 
or limited/ how might the 
remaining two be used? 



S-Starr 

S-Smart and Smart 
S-Cfaig 



\ 



- Using a current hoftre situation^ ^-Starr 
apply the decision-'making • , 
"process:. S-Smatt and ^ Smart' 

' List -stu^nt' Q family re- . 

.sources^ divide into human an^. 

non-hxima'n/.'rank by order of ' ' . 

imporvteance'/ 'and assign a ; ^- \' \ - 

* dollar^alue. . ' , ' . ' 

Determine the scarcer £je- . - ^ , ' 
sources' in^ the different 
stages of the life cycle* 

What substitutes iJffeuld be s . . * , 

available? 
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Concept 



Claesroom Experianeas 



i 



Disciisa resouree0 available to 
uga in the management procedure , 



Practical . 
'Applicatipn of 
Total Management: 
SkillB in pail^ 
Lif 0 



Bjazz -Session: 
resources 4 



Various types of 



Use the student list f rqm the 
Related Experiences to divide 
firetr into h\iman and non-human • 
resources |. and then rank by 
importance. Assign a dollar 
ifalue to eacli* 

Discuss ho^fiT ■'goals r values^ and 
•^tandards'^affect their ratings. 

Select a gift f Or^ someone. What 
resources v/ere used' to obtain 
the gift? . - // ' 

Have students keep track of their 
daily schedule ;and decide v;hat 
resources^ they used a^d v/hich^ 
V7ere the^most important; 

"■..>'■- ' , • , ■ . 

. Teacher presents 'a story ^ and 
students determine what xs the 
scarce resource^ , • 

What available subs t might 
\^on(^ have scarce_res.ource? 

Have students ' li,st^ the management 
skills they have to.use. / 

Deraohstrate a task to illustrate , 
work simp)lif icatio ' 

Discuss the prinqiples involve^d 
in work Simplification. Hov;- may 
tasks be dovetailed to \ utilize 
available resources' mbr^ 
efficiently? 

Apply work simplification to 
a consumer-oriented situation ^ 
(dishwasherr hand-washing, dishes,, 
cleaning) * Make chart of results 
and list prdndiples which v;ould^ 
apply to other tasks/ 



1 



Teachers-Student 
Referencfes 



; Hake a list of all services 
or v;ork done in the student's 
home for a sot period^ of' time. 
Determine the coat of these if 
performed by someone outside, 
the home • ' 



The student is to give a gift 
fcJr a coming event, Hov/ many 
different things might be 
given using resources, other ^ 
than money? 




Repeat work simplification 
■ study at home. 

jSach studpnt takes Van ind3?- 
vidual problem and applies 
the' man?tgement and decision- 
making process. 



S-Starr 

S-Smart and Smart 

■ ^. 

\ 
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Condept 



Classroom Experiences 



iiesource Person 



: -Illustrate the effect of equip- 
ment on work simplification, and 
the ^ dual rol6 by having students/ 
> divide into* three groups.. Have 

' all three groups .perform the ^ame 
task^ The variation-, wpul^ be the 
kinds of equipment used. . 

Students may be divided into 
' grouj^s^'to conduct #ork simpfifi-, . 
cation studies evaluating the 
work by traffic patterns^ time^ \ 
body; motions ^ and energy utiliza- 
tion. Findings ^from studies 
sho.uld then b^ discussed in , 
' relation to the four criteria. 
How might thife .information be 
used^in the hpmfe, and what ' ' 
factors mights restrict its use? 

• Apply management process to a^ 
consumdr-oriented situation. 

, Teacher may give either ^mall 
' , groups 02f individual's a family 
; problem in which they are to . 
K decide on a course of action and 
apply the management pi^ocess* 



^ 1.. 



•if ht^memaker is emplpjred 
€ull-*time outside the home 
If employied outside the 
home for; part of the day 
3^ If a f ull--time homemaker 
; identify the scarce resource and 
available substitutes.^^ 



V 



^ ' Interrelatiohshipsr 

of Management Skills^ 
' *ias They Af, feet the . 
> Bua^ Roles of ^ the ^ 

^Wage Earner and^ 
. Homemaker . - 




'Make class listing": ' . - 

Column on^ - management skills 
Coliamn two - .application of 

" management skills to th,e job 
in three - appli-cation of 
^management skills t€> the 
homemaker 

List the /individual's resources 
in order Vf . greatest .demand* * . 
Discuss impl^cafeiofts of scarce ^ 
re^ourqes and how to. substitute 
more abundant resour?::es. 



Management 

Personnel 

Officer 



Career' Woman 
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1>eacher-Stu4ent » '° , . 

Related Experiences y References Teacher ^Evaluation 



Have students make a list, of 
resources being used in their 
••homes . 






Take a job you have held ol: 
wfll hold and apply the -manage 
ment skills. 



Intelrview several people em- . 
ployed both inside and outside 
the home as to how they manage 
their resources. 



Concept 



Glassroom Experiences 



Re3ource Person 



The EffecikjDf ^ 
Values/ Goals / 
Standards , '^nd 
-Resources on ifhe 
Dual Role - ^ • 



Case ' Study Problem: Substituting 
one jPesource. for another. 



Have small groups v/rite manage- 
ment problem situations and then 
use the entire class to discuss 
possible so2fUtion^, ^ 

Have class role play* management 
problems / devise solutions ^ re-r, 
verse roles> and devise new 
solutions. ^ » • . 

Divide class into small groups 
according to interests/ and; 
1. Apply management skills to 
^ a specific occupation 

2* Apply management skills to 

a' specif ic home^task 
3. Apply identity roles 

Have students report on employ- 
ment problems from Related 
Experiences. "Recommendations 
frofti class members for task 
improvement. ^ " 

Discussion: What job would you 
like to -have ^ and 'why? (Bring 
in the ef:Bact of values^ gqals^ 
and standards. ) . 

Would the present famjlly valuel^' 
be changed when engaged in the 
dual role? 

'Would present standards be 
changed as a result of the dual 
role? What changes might Ke 
contemplated? 

1. More convenience foods 

2. Less leisure time 

3. Changes in male-female*^ 
roles 

4. Purchase of time-saving 
equipment 

Changes -in scarce resource 
Others 



181 



Panel of 
Employers 
Discussing Job 
Responsibilities 
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Related EKperiajices \ References . Teacher Evaluation 



Identify individual scarce ' 
resources and substitutes for 
^ them. 



Identify a management problem 
in your^*-^ace Qf employment or 
future e94>loyment. * Devise a 
soluti^^ and' then test it. 



Interview several employers tg^^ 
determine what their Criterion 
is for an outsta^nding employee. 



t 



Conaept 



eiassroom Experiencgg 



Resource Person 



Conflicts Resulting 
Prom the Dual Role 



Have individuals list anfl discuss 
the responsibility the employee 
has for a job. 



Disquss v/hat responsibility an 
employer may perceive as the 'em« 
ployee's. VThere might conflicts 
arise , and why? 

Teacher^ may wish to develop this'' 
to include personal hygiene* - 
health care/ and v/orking habuts 
on the job. o , 

■ ■ ■ 

WHa't" home tasks do you like and ^. 
dislike/ and why? What^' factors 
contribute to your* attitudes 
tow^d certain tasks? (Bring in 
values/ *g6alS/ and standards*) 

Questionnaire: List the various 
home tasks. Survey community to 
as'certain male-female roles 
V7i thin the cprnmunity?. ' 

HaVe students discuss male* arid 
female identity roles as they 
perceive them according to the 
questionnaire. 

Watch two TV family $ituations . 
How does each assign family 
- members • . roles? . 

Using student interview. question- 
naires./ compile a listing to show 
how the' male-:^emale identity 
roles have changed ovek a period 
of years. ' ■ 

Hold class discussion of why 
these concepts have changed. Hov; 
will these changes affect the 
type of person you will '^marry? 

Buzz Session: What conflicts 
might arise tvhen the individual 
serves in the dual role of wage 
earlier and homemaker? 



Panel: Engaged 
Couple, Newly- 
Married Couple/ 
and Cotiple with 
Children" 



X 
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' • - * ' Teacher-Student 
Rolatod Experionces % References Teg.cher Evaluation 



Have student perform disliked 
task and then apply management 
skills to see if attitude 
changes . 



Usiiig questionnaire's r have 
students interview^ people of 
various age groups. 



9 



Group^ Project: Project these 
roles into the ^year 2000. 



Claasroom Experiences Resource Person ' 

Case study: Causes of conflict* 
How might the supposed reason fcor 
. conflict mask the real reason?' 

Role Playing: Methods of ' re*- 

solving conflitft ^ 

Role Playing": Uping three . - 

different situations ^ have 

^ students role play common con^* 

Elict situations. Repeat the . , - 
. same situations but have students , . 

sv/itch roles / v/ith boy taking 
'the part of the v/ife and a girl 
'taking the husband 's^partV 

Do's and Don'ts. v;hen conflict • 
arises : * 
1. Don't talk to a friend - 
2 . . Dp try' to see the oth^ ^ ■ 

person's point of vi^v; ^ 
^ * 3 . Do keep an open miiidf \ " . 

Discuss the importance of commu-' ,Marr^iage Counselor 
nication during conflict. . or Minister 



Summary: 

How^ Goals r Values^ 
and Standards May 
Be Changed By the 
Dual Role 



Have individuals evaluate v;ise 
use of resources to obtain goals , 
values^ and standards in the dual 
role. 

Have each student v/rite two job 
descriptions: 

1. His role 

2. His mother's role*^ 
Exchange papers to see hov/ others 
view the responsibilities and 
obligations of the dual role. 
How would these affect the home?/ 
How could these be used to attain 
maKimum utilization of resources? 
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Related' Experiences 



Teacher-^Student 
References 



Teacher Evaluation 



Devise a questionnaire to be 
used to intervievr couples on 
•tjfeie conflicts resulting from 
the'dtaal role. 



IntSrviev/ couples to^ find what, 
types of conflicts might arise 
in the home. 



MONEY MANAGEMENT 



•Generalization: The av/a^eness of the use of money 

management skills is butsone step in achieving ah 
understanding of the family's role in the modern 
society. Money management may facilitate ob- ' 
taining long-range goals 'without compromising - - 
one's standai^ds and values. . 

• ■' '■■ ■ ■ • ■ • -■ ■ /. . \ ' 

Objective: Design experiences 'v/hich~ v/i 11 enabW the 
, student to; " 

< " " \ ' 

1. Determine the influence of values, goals, and 

standards on the various sources of available income 

2^ Demonstrate the management of income Within the - 

economic marketplace, through the use of purchasing 
power in obtaining psychic income 

3* Illustrate the psyehological internal and external 
. . influences on purchasing power at various stages 
in the life cycle - 

4". Evaluate the various techniques used ^ to direct the 

f lov? of funds ' ^ ■ ' 

• ' ■ : -•■ ■ " ■ ■ ■ ■. ■ 

5. Survey the various, money myths and consumer frauds 
as they relate to the spending pl'an 

6. Determine the interrelationship of expendittires, 
record Heeping, and allocation of funds* ' ■ — . 

Identify conflicts which might arise 'during the 
various life cycles due to money managetnent 



8. Determine the most efficient method of handling 
human and non-htiman resources to 'achieve maximum 
satisfaction by the individual. . 
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student References: 



"Young Couples Make Money Worlc" ♦ / 
Institute 'of Life Insurance ' * 
JHS , SHS , Adult H ^ 

"A Mi^s and Her Money" • ^ . 

I^nstitute of Life Insurance . 
JHS, SHS • ■ . 

"A Discussion , of Family M0n'ey" . ^ . 
•Institute ot> Life insurance ' 
SHSr Adulct \ ' 

"Money and Your Marriage"- ^ • ^ 

National Consumer 'Finance, Association 

SHS, Adult , / . 

p ■ ^ ■ 

"You, ?^oney<,' ;4nd 'Prosperity" ' 
The American Banlcers' Association 
SHS; AduitVJ ^ • . . ' 

■ . 

"A Date W4.th^' Your Future" 
Institilte of* Er\f e Inguranc^ 
JHS, SHS, Adult ^ ^ . 

"Money and Yoli". . ' ■ 

The Aineric^'^ Sankers Association 
JHS , SHS./ J^utt^ ' 

"Modern Money /.l^chanics" ^ 
Federal ^Reseirve Bank of Chlcagq 
SHS , Adult ' , 

"Making the Most* of Your Money" 

institute of Life Insurance 

.' > • • * 

"Slide Guide^- Divided Responsibility- 
Family Budgeti-'^P.lan" 

isfational Cpnsumer. Finance Association 

SHS, Adult 

"MorteV Management f9r Children" 
"Money Management for Young Couples"- 
Education Department 
C.U.N.A. International, inc. 

' ' / i88-.>- 177 ■ ;,, ■ ' , 



student References: (continued) ' 



'"Money: Master or Servant" 
Board of Governors of * the 
Federal Reserve Sy^;tem 
SHS, Adult . - ' : ^ 



Teacher/ Ref erdhces : 



Your. Guide fop Teaching Money Managemeht 
„B{lQney Management 'Institute 
Hoiisehold ' Finance 

A One Week Teaching Unit on Consumer Finance 
Teacher • s Kit 

National Consumer Finance Association 



Films and FilmstripS: 



"Yout Money and\^" 
\J^^3k World and Mohey" ^ 
. M^ney Management Institute 
. H*usehold Finance 
' JHS, SHS, Adult . 



Part: of series 
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Additional Sources of 'Information: 



sr. 



Pamxljr Pxnancxal Education Program 2^^^^ 

Continental Illinois NatidhaO^/Bariic 4nd Trust 
Company of Chicago " . % 

^ - Also^'local ^anks, \.. ' / - * 

Child and Family Services ^- ' ^ * 

Department: ,of Public Aid 

Local Bank - ' " • ' • 

. ■ ■ ■ , ■ . ■ ■ ; 

» County Extension Agent - ^ • - \ 

i ' ' • " - ■ ' < " ° ' - 

* • * • " : ^ . ' r • • ' J. 
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Concept 



Classroom fixperiences / 



VJCespurce/Pergori 



The Effect of 
AtMtude^/ Goals/ 
Values /^and ' / 
'Standards on the 
Sources of Income 



^a^e an auction pf-,^uteins^^anging 
from material pOssi^Ssion's t^f / 
' psychological a^d social y^l^es 
. tus.e &et.ambun;y« What values 
^ have- influenced your choice'g?. ' 

*/fit>v^^is" one goiifg to 'pay for his 
^p,vtrchases? List possible 
^oupces of income. » . . ' . 

"Discussv' the , sources -of . income: 
' ,1. M6ney ' , , , ; ^ 

Real ' ^ V 

• 3,. PsycMc.' 

* i In our mp^erh society, is it' 
posViblef to 'liVB for 24 hoCirs 
, 'V7:pL;t|fQut using money / money de*- 

* riyativesi! or' prior -pur ?:hases? 




'1 



/ 



Cdass DxsQussion: Importance 
pf/money-'iribQme* in -bur .daily ^ ^ ■ 
iliyes.' V • ' ' • * ' ^ 



. ? ft- 



, "Use stepyladdex^* concept as class 
V ^' d±scus;^ii0n, of the^ Uses of money. 

\^BhpytJ t^cansp^rencip' 6/ the circu-^ 
^ lar f lov;^ fiipney^ with r class* ' 
• ' V discussion demo;nstratin%"'the 
- • relationship between, earjiing 
,f ' arid purchases f or 'da^ily life. 

List valripus vdcatiqns/ aixd 
have students select the^most 
, appealing '/and^le^s't appealing. 
Theft determine, tif^. money, and 
psychic income defi-ved from each 
^ 'occupation. ^ 

• *" - . ♦ ■* '* 

Class" Dxsc\a^sion: The effect" of 
\ values/ goads / and standards on,- 
the psychic ine^g * (individual' 

^vs* , family) • • . 

..... * \ ., ' ' ' 

Biizz Session; Other sourpes of 
income I " - ^ / • * 
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Rolatod BxpdriencQS 



Tea.chej:-Stuc3ent 

References** 



Teacher Evaluation 



Have students- inventory their 
homes and community to deter*- 
mine various gourcps of' 
money - .real' and psychic. 



xncome. 



S-Wilhelms, ' Heimerl 
and J'elley 

S-Jjeith and Lumpkin 

S-Levy, Feldman^ and 
- Sasserath 

S-Schoerifeld and' 
Nateila \ 

T-Pitzsimraons 

.' <f ^ • 

T-Warmke, Wyllie, 
Wilson,; and Eyster 

T-Gordon^ ^and i Lee ^ ' 



T-Trolstrup 



Take one day and determine 
activities that cost money >- 
either paid, for in tiH|^ past, 
present or- future. 




B^l^Letin ' Board Project: 
ladder concept wHere on^ 
money purchase builds total 
family income. 

'Using town map,' trace the flow- 
of your available earnji.ngs 
for one week* ' - ' 



• • • » 



'inventor]!^" environment ami sur- 
roundingi. f or sources of. 
psychiq income Who derives 
greatest pleasure from each 
-item? ^ ' , 



Concept 



Classroom Experiences ^ 



Resource Person 



%. 



Have students select one itqin 
they would lilce i;b purchase.' y 
What- incorae^^^ s^ >oUld be tise'a? 



■ IJse as lead - into discus s ion of 
■the use of money income to obtain 



real^ncoifie^ 



Inf luences on -the 
Use of Money Incorte 



3f 



■/ 



Have students select one personal 
item they value and *tell why they 
would not sell it. What worth <^o 

^' they place on the item above its 

■ in6n,eta3^^ - ' 

/Have students li^t three pleasure 
? items and three necelssities 'they 
' inight buy . Givert enough jnpney to 

• purchase four items ^ which ones ^ 
would tfitey.: select/ and why? 



Class Discussion: 
needs • 



Wan€s vs. 



Discussion: What influences 
family purchases? 

1. Income / \ * 

2. Goala/ > values/ and 
standards ^ 

• 3 , Wants and needs , 

4. Managemeni^skills ^ . 

5. Available resources 

6. Cultural heritage- • ^ 

* , & - >^'- , ■ - ■ 
Divide class into small » groups 
with each one representing dif- 
ferent stages of the Ixfe. cycle, 
What purchase would each make? ' 
What f actri>rs would^ be strong 
influences? 

Take the student lis t^ of items 
and^ cost. What was t\ 
selection criterion? / What ex- 
ternal and internal factOT^ 
influenced the selectibn cri*^ 
terion and the final choice? 



.Panel pf Persons*' 
from Different , ^ 
Stages in Life /i) 
Cycle 



/ 
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Related Experiences 



Tteacher-Student 
' * References 



Teacher Evaluati^ 



Use .several sources such as 
retail stores # mail prder 
catalogs and news media to 
\ idetermme t^e^ actual cost. 

Repeat experiment with family 
Un4.t using recent purchases to 
determine if they, are wamts or 
needs • - * * . 



Use class list and interv/iew 
family representing various 
stages of life /cycle \to as- — - 
certain ielevaricy Of the list; 



S-Wilhelmsy Heimerl 
and J^lley\^ ^ • 

S-dreer angl Gibbs 

S-Leith and Lumpkin - 

•* 

S-Levy , FeldmaHf and 
SasSerath " i ? • • 

S-Schoenfeld and 
N^tella 

T-Oppenheim 

* T-Fitzsiiamor>s 

T-Warmike, Wyllie/ ' 
Wilson, apd Eyster 

■ \ " ■ ■ 

T-^Gordon and Lee 

, ^ T-Trolstrilp 
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EMC : 



Concept 



Classroom Experiences 



Resource Person 



Role Pldying:. ' Have three 
students sell, an item to the 
class . These s'tudents should 



* Local S t^te' s^ 
Attorney^ . 



-repres ent CI) quality cstabg^. 
l ished m erch andise y i 2\ .fast^' 



\ 



talking door-to-door salesm^n^ 
and C3) person selling/ item ^o'f 
poor utility and beyond in-* 
come reach 

Have each team evaluate the 
salesmen in terms of: 
' 1. Information gained 

2.. Quality of merchandise 

3. Selling technique 

4. k Others - \ 

Use the' same^ teams to deterfnine 
what things t|ie consiimer should - 
consider to get the mo4t for his 
dollar. - 

*Ha^!e- each student tell , of prie 
slropping error a consumer njight 
make.- Discuss how this 'coiiid be 
avoided. Teacher should point 
out Qbnsumer frauds.- Is ife' 
possible that the error could be 
adjusted to create a creditcible 
purchase?, ' 

Hold^ general discussion of con- 

J sumer frauds. ■ 

9. , . ■ - • . _ 

kave stud'ents report on consumer- 
legislation!; .including IllJyiQis 



Sales plerJc 



and federal laws. 
Movie: "The Poor Pay More. 



Eaye student teams devise skits, 
radio tapes / newspaper column/ 
as svunmary- of the Wise and Un- 
wise Consumer (Frauds in the , 
marketplace) . . • . 



Better Btisiness 
Bureau or 
ChamUer of 
Commerce 



Legislator 
Attorney 



isr) 
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Sui;vey several pe6ple for 
favorable and uni^avorable 
periences with salesmen. 




Have students survey local 
stores to determine if any' 
fraudulent activities ard 
;takitig- place. 



r 



Cencept : 



Classroom Experiences 



Resource Person 



Money* PalXacies * Discuss various money myths r 

■ ^ "Tv/o can liv^ as. cheaply as 

."^''> • one/' • \^ ' ' , . 

■ • — r-T- — — "We * 11 liv6 o n love y^ 



Marriage 
Counselor or 
Minister • ' * 



Money Management 
Skills ^ 



ERIC^ 



"Mdney-isn* t. eyisrytM but Loan Officer 



V it sure heljR^/^^ 
"You X!an't t^ke it with you''^^ 

Devise guesti^^onnaire oh male- 
female roles in money; r^spoiisir . 
bility^ V ? ' ' ' : M 

Using questionnaires^ discus3^'*'^ ^x^^r- 
various methods of handling \ - 
money and , £he tyE)e's fai^ilies v% 
that mi^ht u^e'tliese methods v^^^^ " 
1, , Dole ' ■ & : -y^ 

2. 5i0-50; ' , ^ 

.3. ^ Eguai: salary^ - r 'f -^ J - ^ 
' • ^ 4* ' 2^11ovirance ' ^ ,^ ^ ■ .V 

5.' . Speri^ngf- plan « -5^- '-^ 

' : Attach t>alJ.oon6 to builefein - / - * 
t board/ with, a; set^ ampunt of ^ 

money inside eacl;j^» 1 Hav'e . each - ; 
' .s tudent pop I ;bai?.oonvand plan i 

hisi expeiidituj^ ^Eor 'a;^e^v , ^ 

Discussidii; Determining ;expindx : 
■ture^ * * Us^ lead iritp. record ' r 

.keeping. V ;'• -. " ' ' ^- < : •'•^ - • 

, Hav^dembnstration of the varibjls 
' -tyipps of recojrd keeping:, ' : > ; 
1. Card fiie . .. , • 

V L^dge^ . / \. , . ^ 

V ^^,3* Envelopes ^ ^ . 
-A 4^ Notebook 



t 



^Financial , ^ 
^fVdviser 

Business 
'Accountant 



/Dis^cuss 'adyafitages and disad- 
vantages of e&ch typev . 

' HSlv^ the stu'dents devise spending 
: planslf or aji average tefenager. 
H (ieac|ier and cl^ determine the - . 

amount.) . . - - — r=zi 

ifJave students set up budg^ f or 
next year's real-^lif e sitaations, * 
to help them realise what xs . . 
^ n'eeded for future education, etG>> ' 

' 186 • . ^■"\';« . ■ ■ 



r 



]Related Experiences 



Teacher*-Stuclent 
\ References 



Teacher Evaluation 



\ 



Have friends complete the 
male-female roles question- 
naire >*. and tabulate results. 
Are there patterns for various 
age groups and family life 
cycles? . . * 



\^ Checjc mth family .on type of 
record system used. 



'S-Wilhelms ^ Heimer 1 
** and Jelley 

S-Greer and GibbS' 

S-Leith' and Lxampkin . 

S-Levy / Feldman,, and 
' Sasserath * 

S-Schoenfeld and 
Nate'r^ .-^ 

T-Oppenheim 

T^^Fitzsimmons 

,T-Warmke, Wyllie, 

Wilson, and Eyster// 



T-Gordon and Lee 



•T-Trolstrup 




■J 
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Concept 



Classroom > Experiences 



Resource Peraon 



Discussion: What type of infor- 
mation would^ne' need before 
setting, up a spending plan?. 
,1 , Fixed exp anses ^ 




') ,2; Records of past expend!^, 
tures 



3 Estimated future expenses 
* 4. '^savings , 

Give student same amount 'of money ' 
and additional information* MaJce, 
out a spending plan ^foj:'' an - 
avera^ge teenager. This could, be 
used as a. .game. Each day for a 
set . period pf t'ime^. the student 
could' obtain his funds r pay- hrs 
expenses^ and al^/dca-te his funds. 
The teacher might wish to 
"surprise" the. .students at ^ V 
various tim^a With unexpected ' . 
expenses to See how, well these ' 
would be met. \ 

Teacher may elisct to repeat this,/ 
same g.ctivity using^' student teams 
Assigned to var^pus /stages of 
th^ liffe dyclef^^ ' ' 

Delpate: Pro'^ and con of a^ 
j^ai^iMy spending plan. 

Using \iebate as a po 
enco/ dfe^elop a qlas 
and Don ' in creating^^-^the 
family ' s s^^ding pl&n . 



Role Playing: -^•Hi^e class devise 
solutions Jbo abov^ - . 



CPA 




Summary 



Give student teams the choxceyof 
purchasing one of two luxury 
items ^ XOne should be a need andv 
the other a want.) Hdve them Inr 
dicate their choice, the^ Steps 
^4»VJolyed/ and the InflueAGing- 



factors. 
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^ • * Teacher-Student, • 

• Related Expex'ien c es ' ' References' ' - ' Teacher Eva luation 

JHaye students r with .teacher *s . " * ^ 

guidai^ce^ establish an amount ^ ^ _ . ' , ^ 

o;e ; money* y^ailab^ for a giyerr jJ:^........^..^ v . v 

' 



!• of record! system ' ^ ' ^ ^ _ : 

2/ * Types of expenses* . , \ <^ ' ' ' . ' \ ' ' | 

3* Emergencies which might V ^ ^ • . 



occur 



"Have the ^student determine the 
' amount of money he needs [per ' 
?/e6]c based on' 'past recoras and 
expenses. '*/ • 

'Research: What^ doefe it cost 
to go 'to school? Interview 
school administra1:iOfrs, 
parents and 'other students 
'to obtain information. 



RECREAOJION 



Generalization: The derived pleasure of individual- and^ 
family recreation is determix^ed J>y knov/ledge of ; / 
existing, facilities/ rfecreational costs # arid 
achieving a good balance betweeri body .maintenance^ 
recreation/ v/orJc/ and sleep-. 



I- 



t)bjeQtive: \Desig3l experiences v;hich will enable the 

. student to: ^ \ ' * 



1. Identify va^rious recreational aci'tivities 

2. Explain the relationship between -d-ollar C^sts and " 
, satisfaction gaxned , ' < . • - 



3. Determiiie "total !|pst^rdf^^ recreation in tems of initial 
. coslZf equipm(^ht^^%^^ and fees dn\ relation to 

the* pleasure derived V ' , - , . :■ 

4. Become awa^jce '6f the involvement of IhdividualJ/ fainAly 
members^ ^nd family grdups £n Various recreatt^-onal 
activitief' ' ^4 ' • . ^ ■ ^ ''^ * 

5. describe various local> state ^ arid fede^^l tecreatxonal 
facili,tiesi available tb'the^famil^^^^^ given. ^ 
geographical area.^ < ^ 

6. State vthe necessity for Achie^Yi^^? a good balance' between 
Jl^^bod^ maintenance, recreation/ woi^k, and sleep - 

7. laentSfy recreation fads land frauds - , 

8. ■^bevelob,.a ctiterfoiri for the ^purchase of re^'^tional 

experiences/ , , 
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6 ^ . ^ fi» 




.■ ' ' * * 


.;.r.V 


• ■ . * 

• . , , ' — ' ' ' / 

student References t * . 












"Your Health and Recreation Dollar" 
liJoney Management "institute ''^ 
' / , Household Finance ' i - 
^ ^ JHS^ 5HS, Adult . • 

.-^ ■ ■ . • • • . ■ % : 


Part .of Sisries 






» ■ * 


• ■* . . * • 


. ' ' . - ■ ■ ■ • ■ . . ^ ! • •• 




•* * 

» ■ J* • . 


■ - rfr ■ ■ ' * 


' . \ 


■■" • • 


^^ . ■ • • • J » - 

* ' . . , . '-^ 

. . . ■ . ■ . * ■ 

• . f , • 


■ 


/ ' ' 
/ . . 


■ . . ■ ^ .' • ■ 


- » * 

o . ■ - 

if • ' 

■ k 


... 

1 • • 






4 ' . 
\ 
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I 



ColXege and university 4epartments of 
Parks and Recreation - 

Extension Advisor — 4-H and Agriculture 



. . 192 ^ 



Local Pa^' and Recreation Conunittee 

Iiocal conseirvation^agent - 

; AmericaK? AsBociatibnii for Health/ . Physical 
Education and Re^:^%ion 

i if ♦ 
Athletic? equipment stores 

' /\ Local camping clubs T 

Travel agent " . 



Concept 



Classroom Experience^ 



Resource ^Person ^ 



Define Recreation 



Small Groups: - Your aupt> .unel'e> 
and two cousins (your age) are 
v 'i s i t i ng — fo B -'i ^ ^ What . ac-. 



Cost vs. Enjoyment 



tivities ^would: you plan? . . (Each 
group Independen tly^ . • 

we^k ' actiAi^itiVs ) ^.Teacher 
compiles the list and then the 
-class indicates .frequency of use 
by their family. 

Have class estimate cost 'for' each 
item on the list. 

Assign each small .group a dxffer- 
,,ent sum of money to be used for 
/the week.. Have groups plan the . 
(vacation itinerary and^ daily 

'relaxation activities". ' 

-Have groups report on Related 
Experiences. • 

What percent of students' time is 
spent in recreation? What kinds 
of recreational activities are 
availatjle^,, 
* . * 

Be^in a discusMorv by writing On / 
•chalk board several comm^rfi^ ^ *, 
phrases, such as, n-'' There • s^ 
noting to do." Use as starting 
pbi-ht- for discussion: 
y 1. Are "^tudents bored? 

2. What causes boredom? 

3. Is tooOnuofe unplanned time 
a probifem? \^ * / ^ 



Select ^ one plan structured by 
small groups. Usihg . the ■ one se- 
lected, the majority, discuss, 
why they preferred it. 

Rank activities within the pre- 
f erreja plan in order' of desira- 
MlitV T If 2, 3^ etfc. ^' 

Discus^ criterion for selecting- 
the plan. Include differences 
between family plan and student- 
selected plan (values/ goalsV 
and standards) . 
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Related Experiences 



Tea'ch^r-Student 
References ' 



Teacher Evaluation 



Have , th^ students jrep^^t the/ 
experiment in their oT^rn family, 
How would their plans differ 
from the group ^'''s plan? 

Have students keep a record of 
activities engagfed in duriflg 
unscheduled time, 



T-Oppenh'eim 
T-Pitzisiinmons * 




Research pro ject: , What; have 
different , cultural groups con^ 
tributed pur leisure-time .[ 
'■^ activities? / , , 

Research projects Trace the^j - 
history'' of •leisure'^time. \ , ' 
^aativities* . . 



r. 



• P^lairi; recreational * activity f or 
a club, act This cpuld >• 
be £or qlub member s or an 
out 6 id^ group < • k 



S-Wilhelms , Heim^f 1 

' ] and^ ^ 

S-LeVy^ Feldman/ aind- 
Sasserath .' 

T-Oppenheim 

T-Pitzsirnmoiis • , :. 
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Concept 



Classroom Bxpeirlettces 



Resource Person 



Cost of •^Recreation. 



Cut *mon$y . in h'aif ] bn. p^^ef ierred 
'activity plan. tat/cX^^^^^ 
which activities to' be^deleted 
and why^* (Money ^ut should be r^ 
duced enough to eliminate some of 
the first prioirities.) > - 

Discussion: Wise' jChoice-maJcing' 
Jt,n tl>^ use of leisure time yields s 
/fuii^, a sense of accomplishment 
-and satisfaction. ; . * 

Have students list by priority r 
the. three activiti^es -each 14.kes . . 
best/ and compute the partici- 
pation costs. ' / 

Add to list initial costs r 
equipment mainteiifince -Costs ^ fees 

for activity participation. . 

> . ' ■ ^ " ... 

List the recreaticm,j^t4^ 
enjoyed by ea:ch acff group from 
the Related* Experiences. What 
causes these differences (sex ^ 
age, etc. ) ? 

Discuss the variances ^^b 
family-centered a(:tiyities and 
individual ones* What creates ^ 
these differences? 

What* factors malc^an jactdvity v 
valuable to the i^diviiduaik' ' > 
(psychic income ^ l;Lntrinsic arid 
extrinsic values) ^ 



Travel Ageni^ * 
AAA ^Representative 



What factors make 
valuable. to the f 



an activity 
amily? * 



compare vacation travel costs: 
flyincr vs.; driving , youth fare^ 
' • - - • ^---j Ifamily f are/ 



children's far^r 
night coach r thfi 
others. 



ft fa3^e> tours. 




Relatecl Experiences 



Teaclier-Stuclent 
References 



Teacher Evaluation 



If furids^ were limited^ what 
actiyities would the ' student' s 
family eliminate?]" 



L^|?e|ieat the classroom activity 
^^t^ home with each member of. 
|the family* 



What are the cost's £br the 
totial family recreatioi>?* ' 



S-Wilhelms, Heimerl 
and J^lley ^ 

' S-Levy, Feldman, and 
Sasserath % 

T-Fitz^imnions 



Community Research Survey; 
How many families taie v^a- 
tidns? How of ten are--v^ati6ns 
taken? Where are yacations 
sperik: {visitihg relatives/ 
sighk-seeing, camping) ? What 
percentage are planned vs. 
just iiapp^ing? How much is ,^ 
spent on vacations/ recreation 
and leisure time?" * 



T-Oppenheim 



Concept 



Classroom Experiences 



ResQurcie 



Person 




liocal, Federal, and 
StatJe Facilities ' 



Individual vs. 
Family' in 
Achieying Bala'nde 



Small G?X)ups: Assign each group \ , 
a certpiin amount of money and let.' 
them pick their destination. , 
They are toVplan the fmnidy vaca- 
tion^ 'computing all cosi:^ (trans-^ / 
portation, rooms, mealsV etc. . 

Report back to class on theifc^ 
planned trip. 

Plan a 'family vacation which - 
would oe spent at l^ome. You can 
spend $5 per day on recreation, 
(Family includes parents and 
two children.) 

Discuss local/ state and federal 
facilities available to the 

student. • ■ 

■' •■ ■ - / ■ , . 

Compute transportation costs to 
these facilities from the 
student's home. 

Revise planning* of limited funded 
family vacation. 

Teacher lists misconceptions about 
wor^c and play on board: 
- "All work and ho play makes 
•Jack a'^ dull . boy^ " 
"•Never do today what you -can do 
tomorrow," , . \ / ^ 
■ ^"WorkMd good" 
Have class discuss the value of 
each. * 

""nave class list activities par- 
ticipated in for one day. Are 
they achieving a balance between 
body maintenance and recreation^ 
.work/ arid; sleep? , / / _ 

Dxscussion: Using the .chart fxom 
the Jlelated Experience/ show the 
importance of maintaining a — 
balance between bojiy maintie'nance 
and recreation/ work, and sleep. .. 



Physical Educa:- 
tion Teacher 
Coach ■ 
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Related ExperienceB 



leacHer-S tudent 
Re:fer6nGes 



Teacrier lEvaluation , 



:PJ,an. a family vacation with 
th0 aid of^ family members. 



List a,ll the activities your 
^family enjoys which can be 
done on" limited funds. 



What recreatipnal activities 
are available: - , 

1« Within 'the commupity 
2<. Within driv^g distance 
3. Within the%tate 



Have students interview others* 

* f or^isconceptions about wbrk 
and ^lay . \ 

Hiterview others about t]^e* 
amount of time , spent in main- 
; tenance of the body and rec- 
reation, work/ and sleep. 
Hake, a chartvshowing'^ variances^ 
among age gr-oups.^ ^ ^ 

Set up an indiviiji^al pl^n to - 

* achieve balance iii all areas. 
^ Use the pJLan for d set period 

' of., time and write a report On. 
. th^ findings*. v 



S-Ah^n 
S-Craig : 
T-"Oppenheim 
T-Fi 1 2S immons 
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Concept 



Classroom Experiences . 




erson 



Recreation Fads 
and Frauds 



Purchasing 
Equipment 



. Using the Variations between age 
'groups, discuss the differences 

\ and what causes them (values, . 

" goals," standards, physical 
requirements, age,' diet, ei^c^. )• 

Ca$e study; Conf jipts arising < 
> frplfa individual ys* family 

activity. Class gives possible . 
soltiifcipns. . * ^ - 

Discui^^; conflidt. between rec- 
- reati<|4 ^nd wage earner's v/ork. 

Give- solutions (the relationship ^ 
o^ values, goals, and standards^ . 

Students. ;take r^^les of salesmen , 
trying '^t? sell dlass various 
f brms o$ j^ecreatlon. 

Have stukeAts*repo;r:t on various 
v/ays thev m^ght be mis in. 
bu'ydtrig egui^pment and services. 

Listft cWrent 'recrea^^ f^ads. 
How much do they cost in re- 
lation to enjciyment?; How long 
■ will, they last? (Examiple: - v 
hoola-hoop.) - 

' - •, -'V- ■ .. ■ - ■ 

SeleCH: one piece' of. recreatioi]^ 
equipment receritl*y purchased, o 
Why did you pjjcJr.it? (Selection 
.critelrion. ) . " >• 



Sporting 
, Equipment 
Salesman 



. Have stucients sell item to class, 
. (Bring out advantages and per^ 

f ormance in eqnnect|;on with . - 
.>^5<:t)ectktions; ) / 
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Related gxper^xences 



\. . TekcHer-.Studerit 
■ V \ References- 



Teacher Evalu&fcxon * 



Stule4t' or Group Report: , 
Report' on the amount of. money 
spent on recreation per year 
by the average f ami3^> and by 
specif ids .^port\ 



V 



• r . «• 



Student or Group Report.:^ 
^ rnvestiga-j:e. various pas£ 
• recreation fads. How much did 
they cost? How long did they 
last? • 



Group iProject: l^evise a rec- 
reation fadr or "What will the 
recreation fad be in 11^8 0> 
1990 f 20^0?" J% 



' 3- . . i 



Have students select one piece. S-Levy, Feldmari, and 
of equipment they would like Sasserath 
, to have and comparison shop, 

^af tor. investig'a ting the infor- S-Wilhelms, Heimerl 
jnation* 



/ 



and Jeliey 
T-Fitzsimmons^ 
T'^Oppenheim 
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^ * Concept 



Classroom Experiences 



Resource Person 



Suininary 



Eabh student is given a set- 
amount of^mqney with ■ v/hicji 

1. Take a WiBlc's vacation 
' ■ (indiviaual) »^ 

2. Buy sports equipment . 
•3. Plan a family outing * 

^ 4. tlan personal recreation 
Have them sele6t one of the - 
four, tell how they would spend, 
the money / aria why . ■ * - 
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Related jBKP€irlenqes,__._ v;^.. ^^^Rej&egences . . Teacher Evaluation 



TakB an unknown 'pieoe of 
sports equipment and see if 
the studentf can ereate: 

1, Selling"^ campaign 
' 2-,. ^-"-Sports f ad- ■ 



» f.v'' 
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'RESPONSIBILITIES., OBLIGATIONS r 
AND PROTECTION OF THE CONSUMER 



Generalization: The consumer and the businessman have 
rights, responsibilitiesr'- and pj^ligations within 
the economic marketpl^e. Wise ^e of reliable 
information and &vmr^(n^s of .current legislation 
WillC^nable the consii^iier to better exercgLse his 
% role in the economy. 



Objective;/'. -Design experiences which will enable thk 
student to; , - 

■ A ■ " • ■ 

* , - ■ • ' ' ' f 

t - ■ ' ^ ■ . ■ . . 

1. Determine the constimer's responsibilities and obliga- 
tions in the economic marketplace ^ * 

2. ;Desbribe the businessman's responsibilities and. 

obligai:ions ;in the econoniic inarketplace ' 

3 . Idehtif y and evaluate the vdfrious sources of consximer 
information ' 

' . >. ■ ., ■/ \ ./ ■ ^: \ ' 

4. Investigate the various federal^v state, and. local 
consumer organizations . ^ /• 

5> Become aware of cur3;ent and pending state and" federal 
. legislation. . ^ 



student References : 



' f ^ ^/'Ypur Protecticm Agairist .:^raudulent 
Sales / Advertising^ and^ IiOaris" 
' Attorney general of Illint>is 
' ' ; SHS, Adult ^ V , 

"Protecting- Your Rights ''^ 
Department of Insurance 
- t. ^tate of Illinois , 

SHS r Adult / ' 

•[Fight ^Backi The Ungentle Art of . 
\ Self 'Defense" ' . 

PeHeral^Trade 'Coitrniission. ^ 



Teacher Refer^ncfes; ^ 

"ConsxMer Fr^ud Act" 

Ai;torney , (jeneral of Illinois 

"Guard Against. Phony Ad^" ' 'i.,^ " 
* . , -/Federal Tirade Cdnuniss ibn " 

Federal Trade. Coipmissi(>n Builetin^^ 
on ,eonsximer Jprauds an^ iprotectiorf. 1. 

Consumer Education Forum Newsletter 

American Council oq Consumer Interests 

Changing Timg^^ • - *^ v 

The Kippliia^er Magazine ■ ^ 

^ Consumer ^ s Report / ' 

• Cofisum^r's Union- ( 

Modern Consumer Education * ^ ' 

' ' Grolier Education Corp* 

New York . * ' . 



(Cir) 
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ftdditibnal Sources of Information s . 

American Council on Constimer Interests 
• Dr. Edward Meitzen 
' Department of Home Economics 

University of Missoj^ri. ^ 

Columbia, Missbur4>^. 

Gonsiamet Protection Division > 
Attdirney General of Illinois 



Journal of Consumer Affairs 

Iilihox3 Federation vof Consiomers 

. ' ' ' \ ' ' . - 

Federal Trade Commission ^ 
Food and Drug Administration 



Consumer Federation of America 
lilinbis Gouncii of Consumer Credit 
State and federal legislation 
-Local "Communications media 



^4 
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: Responsibilities ahd' Have s^tudents '^'^^^^IJ'^^.- 

rtkiY««Vvnn.3 of 'the of "The Consumer ',s Bill ,of Rignts 

CoismS ' and "The Businessman's Bill. of .... ■ . 

consuiner , . . Rights.^' ' ' -.^ / ' / • ' — 

■ - - ' . „ Read President Kennedy's Consumerv- >v , _ 

. ' . • "5 ' Bill of Rights. ' ° ^ ', . ' ' '***, 

• / '■ - Discuss -how to achieve each^p&rt , • ' 

• • ; : ; '. . , ' of the -different ''B^lls of • • 

. • c. Rights." - • ■' ^ > 

' ; r: , * " '-Discuss the Related Exi^erience.. , . - 

• 0 ■ Mock Coiirt Hearing: . Divide class pi"°i?^^^?5Sf 
, — >v . , . i„to duty,' panel of -judges, de- General's Office 

/ ' ■ fendant (businessman) and ■ . 

• plaihtiff (consumer >. Present . . , 

» V several common complaxnts ana ler , , 

• . . jury decide who is guilty.. • - j 

■ / 'Have 'students collect atticles r ^ ^ 

• ■ ■ from lodal newspapers aind maga-^ . 

z.ines to -point out the rights, • _ ' 

^ ■ - responsibilities,, and pbliga- ^ - : . ' 

tions of 'the consumer . 

" , ^ What obligations do^s the^tion- * . 

.. • sumer have in the marketplace? , , , 

. • • 1. Honesty . \ ' • 

^ • '.■'^ ■• . 2. Use of product as directed .• .. . - . 

's! Willingness :to pay fair > * 

•. . price fdr' fair services ; V ' r-^''-^'- ' 

' • ■ '4. . Report frauds " 

' . ^ ^ * 5j Return' defective .mer- . - . 

. - ■> ■ ,-chai>dise ^ ' : '"'. ^ ' 

* ■■ -.e. 'Others^ - 

' Teacher should discuss steps in ; • . 

, • teturning defective flierchandise. , 

' _ ° Role Playing: "(i) Raincoat that' •. 

. . • isn't waterproof^ (^) Eating 

' . . V . . ' canned food "that makes you sick, 

' * (3')' IDefective merchandise, •^ i . ' 

' • o (4)" Improper sizing of clothing. ; 

■ ^ What are the rights and responsi- 

' biiities of the consumer m these, 

\ . ' ■ e . purchases? . ' 
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Related Experiences 



Teacher-Student 
References 



Teacher Evaluation 



How does the mark^tpiaceVpro- 
vide for each provision of the 
different "Bills of Rights"? 



S-Levy^ Peldman, and 
Sasserath* 

S'-Schoe'infeld and 
Natella . ' 

T-Gordon arig Lee 

W-Trolstrup • 



Relate family experiences on 
^ returning def ectivis merchanT- 

dise* Does fihas affect one's 
/patrona^ge of the dealer? - - 

Interview merchants to detgr- 
mine the best. course of action 
by the consumer who has ^ 
' defecpive merchandise." 

* ""kssign stxidents to 'write' a 
complaint letter to an ir- 
responsible merchant, repair ^ 
man, or businessmanV -/ ' 

Research: investigate^ ttie 
procedure for filing »a Cclaim 
in the .Small Claims Gourt. - 




Concept ' Oiassroom ^Experiences . . ' 1^gs6urc€^ Person 

' . y. y,.^ . , Loc^l . . 

; r ' businessman have? Businessman 
. ■ ' .y X# •• Honesty V- ; 

' - 2. Standing behind product " : - 

" ; 3 V Giving accurate information 

4. Avoiding deceptive * V , 

practices • ■■/" \ " 

■ 5/ Others [ / ' 

^ ^ / y ^piscuss the constPier Vs responsi- 

. . .; y ve ^ ^^^ be infbrmedf . ' ^ ;• 

Sources of Consumer You are going to buy a product - 

. Informaiion ■ you Know nothing about. How 

. • - f would you go about gathering ^ y^V: 

' '■•^^ 'iftfprmation?- ' , -"A^e-;- 

- . \ y ^ , .'List possible sources on board: .-^ r^'' , 

■ x»' ."Friends ' \. ' ^ 
. • 2. Store selling prodij^t ' X ^ ^ 

y * . * y 3. Publications 

^ : 4. Testing laboratories ' . • y 
- - :y-.-~V ■"■..^■5/, 'OtheiTS , ..:::;y^/"y. 

■ . - • .. ■ . ■ ' ■ ■ * . -' • - 

V jGijpup these as to: ^ 

'■'-"'.^ ^- -y > yr^'A ■ ■ .i. Profit ' ■ • ' : 

2. ■Non-profit-'; '^^^ •'•■■•-••>.■ 

. ■ ■ ■ ■ ■ . • 3, Governmeht ■ V--'^- .« 



' ^ ^ Wliich would be most reliable? 

-. ■ ^■'why.?y. ■ ," - ' \- ■ 

" How does one determine r 

> reliability? y ' 

- . ' y Have students set. up testing 

' * ' criteria for several products . ' 
' y Match these with the actual 

' • y " criteria used by different typ^ 

' of laboratories . ^ * 

Discuss the importance of knowing 
^ y^; y the reliability and validity ;o^ a 

laboratory's testing criterion* 

liave panel discussion of differ- 
; . ' y ent non-profit consumer " 

■;. ^;; /^y^- '^^/.^^ r'piibifications;;''^^ :.y • y.- 

• ' ■ ' Changing Times 

y _ . > Consumer Reports / • . 

' . ^ Consumer's Research * 

:, .^y Consximer's Bulletin ; .,y /■ ■ ."y / 

■Eiuc"-:^/;' y,..y:- y^y:^.vy:. ^yy■.■ -.y-;:, : - y ■v:y.:-^--^'-^ 



Related Experiences 



Teacher-Studentv 
V References 1- 



Teacher Evaluation^ 



Repeat classroom experience at 
home, to determine information ' 
sources used in the family 
unit. 



S-Levy> Feldmani. and 
Sasserath 

S-Schoehf eld and 

■ Nateila^ / 

■ -fit- , ■ ' ,-■ . . 

Sr'Wilh&lms // Heimerl 
and Jelley 

T-Gordon and liee 

T- Fi t z s immohs 

tP'-Oppehheim 

T-Trold^up 

(T--Waraike/ Wyllie^ \ 
Wilson, and Eyster 



Write to several testing * 
laboratories to obtain Jfcestihg 
criteria* - 
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Concept 



CiassrQom ExpeKiertces 



Resource Person 



Evaluate each publication for* ^ / 
testing methods, reliability, and 
validity* ' 

Refer to use of seals of approval 
given by soine commercial ( profit) 
magaz[ine9* 

Divide students into groups* 
Give each group published- material 
from a commercial company (^(rest-^ 
inghousef General Electric> etp») 
and the corresponding trade or- 
ganization (American Home 
Appliance Manufacturers) .Let' 
e'ach group, detenriine the valye 
of each. 

!• Testing 

2. Validity 

3. Reliability 

4 . Consumer information 

5. Advertising 



I 



Organisations for 
Consumer Protection 



Better Business 
Bureau 



What organizations for constimer " • Chaptiber of 
protection are located in or near Commerce 
the" community? , 

1. Better Business Bureau 

2, Chambisr of Commerce 

Have students investigate the 
function of these organizations 
within the Gommu^iity. 

, ' ■* 

Have students read and report on 
dif f erent/consumer protection 
organiza^^ ^ - 

1. M^jor Appliance Consumer 
Kction Panel , 

2. Illinois Consumer's 
Federation 

3. Trade organizations 
^ Educational organizations 

\^ a. AHEA 

b. ACCI \ 
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Belated Experiences 



Teacher-Student 
References 



Teacher Ev9,luation 



Prepare exhibit of the value, 
of different seals of approval • 



9. ■ • 



S-Levy, Feldman, -.and 
Sasserath 

S-Schoenf eld and 
Natella - * - 

T-Gordpn and Lee 

T-F i t z s immon s 

T-Trolstrxip 

T-Warmke, WyllieV ; 
Wilson, and Eyster 
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Cpncept 



Classroom Experiences 



Resource Person 



Federal Consumer 

Protection 

Organizations 



f ' 



Federal ' (^onsumer 
Legislatxon 



What federal goyernmental agencies 
are involved in consigner protec- 
tion? ^ — . / 
. 1.^ PDA. ' 
2« , PTC \ . 

3. Dept. of , Agriculture 

4. ^ Dej^t. of Commerce ' ^ 

5. Dept. Qp Health/ Education^ 
and Welfare ^ " 

6. President's Advisor on 
Consumer Affairs / ' 

. j. Bureau of Labor Statistics 
8* Federal. Housing Administra- 
. ■ \^ : tioh and the V.A. Progiram - 
Set up student information center 
on consumer girotectibn . v ^ 

What ' are- thd functions of eaoh of 
these agencie^r^ -—— , ' 

What are the limitations - of eaph? 

* What laws currently protect the 
consumer? > ^ ^ < 

1. . Truth-in-Lending 

2. Fair Packaging >nd Labeling 

3. Flammable Fabrics Act 

4. Wholesome. Meat / 
SV Pure Food and Drug •Act ' 

6^. Federal Hazardous Substance 
;^Act : I 

7. 1968 Vocational-Technical 
Education Act ; * 

■ f** 

Discus^ the provisions ^ weaknesses 
and enforcement of each act. 

• : ■ ■ ' ■ ' _\ ■/' 
Discuss, current pending legisla- 

• tion. . 



State Consumer 
protection * 
Organi zat ions 



What are the Illinpis government 
consumer protection agencies? 
(Example: Illinois Attorney 
Geheral'3 Office*) 

What are- the functions and limi-^ 
tat ions of these agencies?; 

What are other ^tettes doing to 
protect the cons'umer? {E*gj, 
New York.) : 



Related Experiences 



Teacher-^Student 
, References 



Teacher Evaluation 



Check f Qo^d products at home" 
against lai test FDA listing. 



or 



Check FDA ,>lis ting of toys on r 
merchants • ; shelyesi. 



. B-Levy/ Feldinan/ and 
Sasserath -.y'' 

S-Schoenf eld .and^. . 
• Natella . '"^^^ 

> S-Wilhelms , Helmerl 
• dn\ Jelley . - , 

T-Gordon and Lee ' ^ 

T-Fitzsimmons 

T-Trolstrup • 



\fjr#ite legislator^ urging 
^ passage or "dbsfgat ,of curorent 
bills. o 



S-Levy^ Feldinan/ and 
Sasserath 

S-Schoenfeld and 
' Natella 

T-^GdJrdorl and Lee 

" T-*Fit|siinmons- , 
T-Trol)|trup 



Give current "events report qn 
pefading l^ilinois consumer ■ y ^ 
legislation and possible 
effects . ; 
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Concept 



Classroom Experiericeg 



Resource Person 



Illinois Consumer 
Legislation 



PJhat Illinpis laws dur rent Jy 
protect tlie consumer?' mlinois^ 
Senate Bill 977) :-'-y^- 

Report'on qxirrertt jfending leigis- 
lation £tQm ^Related Experiences; 



Summary 



iRe^iew the [students ' "Bill of 
Rights " • f or^ the consufiier • Bas^d 
upon theirf present knowledge ^ 
what recommendations would they 
make fox future' qonsiamer pro- 
tection? * . - 



"■h '-d 

Case Studidsr 'How would a ^ . 
responsible^ consiumer 
handle the./f ollowang: 

1. Diso&vjeriiig -h^ has received 
50<: tob much change at the 
grocery store. 
2* Findind a flaw in a' suit he 
;has pur-chased.-- 
: 3. Paying fa $35 repair bill: on 
^ a TV set and f indlng t^el . . 

'\://'^. -'y-set ^fias not properly " 

" r^ ^ v 

. ;4. Receiving unordered mer- 
chandise in the mail. 
'Discovering that ; a product 
does. "not meet advertising « 
claims*' • ■ 



8' 
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Related Expiariences 



1 n 

Teacher-Student 
^ References 



Teacher - Evajlttataori 



.f. • ^ 
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SAVINC3S ANI> INVESTMENT 



•Generaaization: Investment of funds to achxeve , short and 
..: long-rrange goals require? a^i understanding and 
^^wareness of the typ"es/0f investments available, 
sources of inf carmaTtion, and monetary gains in . , 
* • relation to possible risk,. 



Objective: Design' experience^ Which will enable the. 
. .student tqt ■ . " ■ > - " ,^ / 

V Identif:^ "possible investment sources , 

2, Evaluate investment^'sources in relation to risk vs, 
y,^ return • " „ 



3. Determine possible methods ^which» might be used to ' 
* invest in stocks 

4i Analyze possiblOnV^Ti^ent sources' in /relation to 
Utilization of available resourced 

ft 

5,. Develo^^^ selection criterion ^ - 



6 Achieve k balance. between savings and investments 
toward obtaining short and long-range goals / 

7. Devise and evaluate possible sources of inv&nent 
information.^ ' ; ' 
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Student Jleferences : - • 

:- ' ^ ■-">*;■', 

"Journey Through a S.toc?k Exchange" 
American stock Exchange 
• • . JHSf SHS, Adutt 

/•You aiid the i Ii^es tmebi W^r Id" 
■ Newr' York St;3ck Exchange 
..; SHS, Adult/ 

- ' ' "Mbderft M 

• Federal/Reserve Bank of Chicago 
SHS, Adult ' > ' 

"YoUr Savings and Investment Dollar" 
Money Management" IriStitute V ' 
Household Finance Corporation . . 



A- 



!lg|feacher References : 



"iBanerican Stock Exchange Annual Report" 
American iStock Exchange 

Better Investing , : : ' ' * f 

National Association of Investment ^ '"^^ 
Clubs 

"Market for Millions" ' ^. / V 

. \ American Stock Exchange - * 

Teacher's Manual for "You and the Investment 
World" * ■ - 

American Stock Exchange 

"fiow You Get More.O-ut of ^'inancial News" 
Barron's .\ .« ' 

National Business and Financial Weekly 

Xnvestments ^ insurance ^ Wills Simplified 
U/ S. News and World Report 



Teltcher Refer encesf s (continued) . - 4 

* - ^ ■ ■ ; ■ ■ - * f ■ ^ 

Hpw to Buy gtbcksy 4th Edition / 

■ ' ■ Lotfa:^. ■ En^el ■ '/f ; ,.,vr^ ' " ■ ' ' ' , . 

, Bantam Bdoks, I^tc." ^ * 

■ ■ ■:. -..W " . .'-^ ■ - - ■ • 

' "What "^very Woman 0^ght to Know 2^bc5(ut 
. .This .Stock and -Bond Business" j 
. , .'iierrill Lynch", -Pierce, .Fenner and Sm;Lth,^ Inc; 

"Questions and Answers iyb.qut .the ^tock Markel;" 
Merrill liynch," Pierce, t^rmef and Smith, inc. 

" Teacher ' s Gyi^e tP Financial' EducatioX ,' 1'967 
/bepartaii^t 'ofyfibme Ecoriomics / . 

National Ed)Kiatison Association r 
1201 Sixteenthjt^, il,W. . 
Washington, pi C; 20036. • ^ . 

'"choosing' Techniques for Teach'ing and Learning" 
Hazel Taylor Spitze' " > 
• • Home^Economxcs EdUiSation Association ; . • 
Natioii\dl Education Association ' ' -/ 

Pages/ 18-29. . * ' ^ 



I 



I 



Additional Sources of Information ; 

' Chicago Stock Exchange W . 
American Stock Exchange 
V ' New York Stock Exchange 

.-Merrill ''Ly^ Fenner and- Smith, inc* 

New York 'Times / . ^ 

I Local stock broker ' * 

Local banker - ^ ■ ^? " > ; . 

Local savings and loan. Associations 

Investment counselors ' 

. .. .. ."/.." 

^ ' . • 

Investment clubs / ' . * 
Credit unions ' / * ; 

Local attorneys ' ^ ■■ - ij 



4 
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Concept- 



.ClaBgrooin 'IBxperiences 



Resource Person 



investment 
Principiesii 



% 



Risk vs. Return 



Question: ; Each student has been - 

given betvreen $XyOO|l and $10^000^ 

He has three alternatives: 

• X. Hide it* in the house 

. .2* Buryi it in the ground^ • , 

3 1, - Invest it / . 
Which one will ,he choose^ and 
why? ^ ' ; 

Class Discussion: Where should * 
we invest? What sources are 
available? 

i. Savings account (credit 

union) ' ' V " 

2,1. Bonds , • / 

a. municipal • • / 
b* > goyerrmi^nt 

1. series E : 
* ', . ^ 2v series H 
3. Stocks 
" 4,/ Mutual Fund. . *^ 
5» Real estate 



Small Groups: Analyze , eaeix * 
source according to risk/; .return ^ * "Management 



Investment 



growth and liquiditiy. 

Make a chart baaed on the infor- 
mation obtained.) ' 

Low riski small return: 

1. Savings account (bank/ 
. • savings anct loan). 

^2. B<^nds « / * 
Credit union 
4. Savings certificates 

Higher risk# greater return: 
1. Stocks 
2* Mutual Fund V 
3 ,^ ^eal estate ^ ^ 

Di^^cuss the methods and advan- 
tages of investing in stocks and 
mutual funds* 



Counselor 



Banker 
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Related Expgrionqes 



Teacher-Student 
References 



■ 7 



3 



Survey the community^ What ■ 
investment:^ are available?/ 
What are the advantages and 
disadvantages of these insti- 
tutions? • 

Have .students inv^ti^gate the 
different savings institiiitions 
in the area and compare 
interest rates ^ withdirawal ^ \ 
privileges, safety features; 

. . ■ 4 . . • 

Compare' interest compounded 
annually , semi-annually^ . quar- 
ter ly / monthly , daily; its ' 
effect on savings and where to 
save. ' ' 

Compare the current xntexest 
rates among savings accounts > 
iy6nds, and credit .unions . 
Compare different w^ys to save 
at a bank# , ^ 

•. ■ ' ■ - " • ' " - \ ^ 



Choose one stock on the New . 
York exchange and follow its 
price fluctuations f.dr a two^ 
week period. 

Divide class into at least 
three groups , ^ Hav^ each group 
take^one area ' (st6ckg, method 
and investmerit 'Club.) .^and iii-^ 
vestigate what has happened 
ovjr a two-year period. 



S-Levy, Zeldman, and 
Sasserath 

^S-S(3hoehfeld antl 
- Natella 

^S;-Wrlhelms Hoinerl ' f 
and Jelley 



T-Warmkey Wyllio, 
* .Wilson, and Evster 

T-Gordon and Lee ^ 

T-Phxllips and Lartfe' 

T-Trolstrup 



S-Levy / Feldman , and 
sasserath* 

S-Schoenfeld arid 
Natella 

OJ-Waltrnke, Wylllcv 
f Wilson/ and Eyster 



"^T-^Gordon and Lee 



T-Piiillips and Lane 
T?-*rrolstrup * 



Teacher Evaluation 



■ — a 
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Cohgept^ 



Choo'sing the 
• Riglxt -investment;, 



Cl^gsroom Experiences, 



Resource Person 



ERIC 



Stocks •* 

!• Preferred ' V * 
2> Preferred, convertible 

^ 3 « Preferred j^ar tioipating 
4^ Gommpn^ y ./ V 

■ • tf ■ ■" • 

Methods of investment! 



2, 
3/ 



/Mutvi^l- Stind 

a.. open-en4 

H closed-^end 
'-Investinent club , 

S took exchange , v 
va^ ^buying iri odd lot 

bf buying in' even 10t 



Teacher may 61ect to discuss_the ^ 
reflection of current events on 
the stock market* 

likve class compute the cost foir 
each of the methods of invest-^ - 
ment* / i^nalyze. them according to: 
1». Personal » management require 
required 
V in Liquidity 
^3. Risk 
4* Diversification' W 
5. Gr^th of; principal 
-6; Interest return 

How .is financial plahning^ related 
to the family life cycle? 

Discuss factors that influence 
individual plans for financial 
secur ity-—age/ health; marital 
status , pccupation/ size*' of 
family > income ^ assets. . J 

Read several^ Situations of indi- 
viauals or families wanting to* 
invest* These should be from 
different life cycles with ^ 
vari6us short and long-term- 
goals* Let the student recommend 
the best types of* investment for 
each situation. ^ 
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Investment 
Counselor 



Related Experiences ^ 



; T^aGher-Student 
; References 



Teacher E?^aXtiation 



Have Students play """St^ 
Bqrids'Vvgainiie (cornmeroial) / 
whiph demonstrates tJie st^ 
market fluctuation effect on 
various types of stpcks and -i 
bonds . . 



Have students coliect news 
items wfaicl). -they feel willK 
\ affect the stock exchange* 
Is It possible to determirte 
how and When . the event has 
af fected • the stock excharige? 



prepare a chart grouping 
types of. long^ and shor t-term^ 
,goals with appropriate sources 
C£ investment* - v .: 



ERIC 



S-Levy^ Peldmkn,. and ' 
Sass'erath • 

S^Schoenf eld and 
Natella: ; • 

T-'Warmke, Wyllie^ ; 
Wilson^ and Eyster 



, ^-rGordon and Lee 
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Corfc^pt 



Classroom Experierices/ 



Balancing Savings 
and Investments . 



Gathering . 
Inf ormatxon 



Discuss whstt factors should 
determine the type of investment: 
1 ♦ Goals - shott and long tern 
2. Othl^ typq of investment ' 
'3^ Purpose for investment 

4 . Requiremen±s of personal 
management 

5. ' Knowledge and , information 
'in type of investment 

is;. Investment attitudes 

Explain how economic conditions 
are related to family security. 

From the comparative study of 
stock f luctuation# ^di^cuss ^th^ 
effects -.of a family emergency and 
the need for ready cash. ' What ' ^ 
would happen^ ir the stocks were atv 
at a low^? . >oint out the impor- 
tance of establishing an emer- 
gency fund^first before /Specula-^ 
tive investments. 

Using infoTrmation. from the 'fiome - 
stu4yv compile a list of ^'sources 
used in their investigation: 

1. Friends ' ^ 

2 . ' Investment . counselor ' , 

3. Past growth records (firm^s 
yearly report) 

' • 4 . Dividends paid ^ 
> 5. Length of time established 
• 6;; others . 



Summary ^ " ^ Role Playing t Have the class ; 

members act as investment counsel 
- • V . Ibrs. The teacher or cfthgr class 

^ / members ptetend they are seeking 

V assistance in planning an invest- 

ment program. VJhat type of in^ 
\ / formation would the counselors • 

■ need to know about the family? 
^-i ' i ' What recommendations for^ an ^ 

• > : ' ' vestment program would they maket? • 



Related* Experiences 



.CP 



Teacher-Student 
^ References 



T-^Ehillip and Lane 
T-rTrolstrup 



Teacher Evaluation 



S--Levy^ Feldman/ an4 
Sasserath ^ ^ 

T-Warmke^ Wyllier 
^ Wilson^ and Eyster 

T-Phi 1 lips and Lane 



Give the class several specu^ 
latory investments to choose 
froin^ ' Have them investigate 
^and choose the* best^ ^ \ . 

Debate: Individual financial 
security is. primarily the re- 
sponsibility of government • 
Individuals must accept majbr 
responsibility for own finan- 
cial- sedurity, ■■ \ 



S-Levy^ Feldman; /and 
Sasserath . 

. S-'Schoenf eld and 
Natella 

S-WilhelitiSy Heiiheri ' 
and Jelttey 

TrWarmke^ Wyllie, 
Wilsonv and Eyster 

T-t3'ordon and Lee 

T-Phillips .and Lane 

■ ■ . * '. , - ' 

T-Trolstrup / . 
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Concept 



Classroom Experienoes 



Resource Person 



or 



Preservt case stu^i^es on the 
following: 

1, Planning ahead to edi|cate 
children r . ' ■ 

2 . Newly inar:f ied couple ' s 

. plans fo^ future secui^ity 
< 3.' ^ A family plans for r^^^ire- 
iSent: , • ; , f / 

4. ' a widow and her f inanci^_\ 

sacvirity 

5. A single woman's plan for 
^ financial security 



•0- 
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j * > Teacher^Student ■ 

Related Experiences References Teacher Evaluation 




. I ■ • - . ■ . ■ 

Generalization; Many social benefits for public welfare ^.are 
derived from the consumer's tax dollar • Since the 
, consumer pays taxes' levied at three levels of, the "'^-^ 
, government/' he has thej responsibility, and obligation 
^ to be aware of -the typjes of taxes assessed/ the col- 
; lection and use of these monies> and the legislation 
- pertaining' to taxes* * - 



Obnectivei Dessign experiences which will, enable the 
student' to: 



1. Describe the purpose ^rid use Qf >the consumer • s tax 
dollar 



2* identify ahd evaluate the different taxes levied 



Determine how taxes are assessed^ collected^ and used 
to provide services for social benefit-,. 



4* Demonstrate the completion of state and federal 
income tax fprms ' » " 



5. Understand the importance of record keeping and the 
statute of limitations as each applies to stat6 and 

: federal income taxes " -i^ 

V ' '' ' • ■ f-* , •' . * ■ 

6* Determine -the interrelationship of the local, state> " 
and federal taxes on the financial. plahning 



?• DefJLne the cons\imer's responsibility and obligation * 
" concerning, the creation of tax legislation and the u'se 
of the tax- dollar for. social benefits. - • 
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NOTE: The teacher should plan to schedule this unit 
when income taxes are ^being filed to achieve maximum interest. 
The teacher v/ould be advisecj t!o secure the ^following items 
well in advance ^of teaching this- unit : 

• . y ■■■ ■ ^ • . ^ . • ■• ..■ . ' ' • r ■■ 

Studen£ References : (in sufficient number for each student) 

r ■ - ^ ■ — - ■ _ ; 

Understanding Taxes , ' . 

Publication #21 . ' V 

Internal Revenue Services Regional Office * * 

Form 1040^ and other pertinent f ormq^ f or .Ipcal tax 
problems , 

Internal Revenue* Services regional or local 
office ' 



Teacher References : 

■ J . . ■ ^ \ ... . ■ ■ 

Teacher's Guide for Understanding Taxes 
Publication # 22 

Internal Revenue Services Region^al Office 

Your Federal Income Tax $1.15^ ' 

Publication- ,#* 17 . * 

'Internal Revenue Services Regional Office 

Individual pamphlets pertaining to local 

tax problems # such as: ^ , 

Child Care Deductions 

Internal Revenue Services Regional or 
* local office 

Cotaraercial tax information publications 

A complete listing of all teaching materials is 
V available from the regional or; local office of the . 
■ Internal^ at no charge • , 

NOTE: If at all possible^ a CPA /.an IRS Agent or 
^ a tax lawyer should be used as a consultant for 
this unit- 

: : • . ZA^ 2:31 ■ ^ , 



T,, 
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Additional Sources Qf Information : 

Income Taxes ^ 
. U. S, News and World Report 

Certified Public Accountants ^ 

Local tax account^hts 

Local tax offices \ 

Locar attorney j 

Locals stater an4 federal tax-gathering " ^ 

agencies ' i / ; , ' 

Lofial news media I 
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Concept 



classroom' Experiences 



Resource Pers-on . 



Purpose and Use of 
the Tax Dollar 



\ 



Federal Taxes 



Bring to cla3S examples of the 
different types of taxes paid 
by the consumpr, and list them 
on the board, 

Dix^^ide list into the three levels 
of /taxations * . 
Local, 

2. State 

3, Federal . > 

Divide class' into three, sections / 
with each group taking one tax 
level* Prepare. a class report ' 
on : . ' 

!• How taxes are assessed 
2 • How taxes are collected 
3. How tax money is spe3;Lt 

Debate whether the services pro- 
vided by tax money could befet be 
performed by the individual or . 
the local, state, or federal 
government. *(The economic role 
of taxes for social benefit.) 

Discuss the criterion for a good 
tajcV (Example; income tax ys*. 
personal property tax.) 

1. Fairness 

2. Ease of administration 

3. Predictability 

4. Measurability , 

Discuss various federal taxes, ' 
exempting federal income taxes, 
in terms of: V ij. . 

'1, Assessment 
"^ 2. Collection -f^ 
3. Use ^ ' ' 

use criterion for a good tax as , 
an evaluative device for each 
federal tax* 

Trace history of federal xncome 
taxes. • 

. ' - * ■ ** 
Discuss use of the income tax 

dollar, its collection, and meet- 
ing criterion for a good tax. 



Tax Assessor 
County Cleric 



County 
Treasurer 



Local internal 
Revenue Services 
Agent 
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4 



I Related Experiences 



Teacher-Student 
References 



Teacher Evaluation 



Interview family members to 
see what kinds* of taxes arp 
paid^ / ^ 



' Interviev^ local government , 
officials to see how taxes are 
assessed, collected, and used. 
What influences their 
• decisions? 



Group Project: Analyze a . 
local assessment laccording to 
the criterion for a good taxV 



S-Schoenf eld. ^anql 
Natella 

*S-Wilhelms, Heimerl 
...and Jelley 

T-'Trolstrup 

T-Warmke, Wyllie, 
Wilson, and Eyster ; 



ft 



Prepare a chart of tax expen- * 
ditures by an average family, 
excluding federal Income tax. 



S-Schoenfeld and 
Natella ^ - 

S-Wilhelms*", Heimerl 
and Jelley : 

T-Trplstrup 

T-Wamke, Wyllie';/ 
Wilson, and Eyster 
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Concept 



Classroom Experiances 



Resource Person 



r 



Legislation Per- 
taining to Fedetcil- 
Income Taxes 



Demonstrate how the 1040. income ; 
tax form .should be completed • 

Have students complete simple 
1040 form problems,^ 

Demonstrate using personal exen\p- 
j:ion form* 

Dilscuss advantages afttHdiiS advan- 
tages of personal exemption form. 

Hold student work session on what 
constitutes personal exemptions • . 

piscussion: ' Where does the indi- 
vidual obtain information for 
tax exemptions?' ' 

1, Records \ 

2 • • Caricel/led checks 
^ 3 . Federal publxcations- . : " ^ 

4, Sales slips ' . 

5 • ' .Receipts ' ; . ' 

Re-emphasi^e.' the importance of 
tecprd-keeping and ^he len'gth of 
time records shovjl^ be retained., 

Discuss -speciial tax problems Xe-' 
lated to the geographical area,, 
(E>fample: rural coimnunities. - 
farm taSces and 'estimated taxes p) 

Discuss recent changes .in the ; 
.tax law.' 



Tax Lawyer 



. Accountant 



Apply these tax changes to -Che * - Certified 
individual ot family unit (This Public 
could be done "using ^roup . . A^r.^ii.n^ 

projects, demonstrations, "or, 
transparencies 

Give students problems to solve 
using this information. This 
could be done on individual .or 
small group basis ^ depending upon, 
•the clas^.r ■ ^ ' , 
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Relatea Experiences 



Teacher-Student 
References 



Teacher Evalttation 



. ?r^pare a (Question and answer 
game on current exemption's an,d 
recent tax » changes* 



'^ V.;,/' 



Use "Projects for Students^ . 
page 3 in' Teacher ' s G)jlde for 
Under s tanding Taxes / fPixh Ixca^^ 
tion # 19# Department, of 
Treasury> Ihternal Revenue 
Services. \ 



S-WilheXttis , . Heimerl 
/and Jelley 

T-Trolstrup 



4^: 
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Concept, 



Classroom Experiences 



Resource Persott 



Income Tax Form 



Using a completed income t^x 
form f have students determine 
the iiiajor mistakes' made on the 
form* » \ , \^ 

. X,: Failuire to. sign f orift 

2. •Mathematical errors . 

3* ' Failure to 4ist social;^ 
- security number 

4* \ Using Incorrect tables ' 



. Discussion: VJhat happens if one. 
doe's not comply v;ith the income 
tax lav7? — 

Discuss the use of the iXlinois 
. income tax dollar, its collectidh/ 
^•and meeting criterion for a^ 

good tax. ^ 

.Demonstrate the Illinois income 
taS: f orjoj. 

Have students complete ^sample 
pirobl^s on the tax f<)nn. 

Discuss current legislation perr- 
taining to the iXMnois incom^ 
taxes. ^ ' ^ 




Local Taxes 



Discuss additional taxes paid by 
the Illinois consumer : 

!• Personal property 

2. Propetty (real estate) 

3/ Sales\tax 

4*\ Inheritance tax 

5* Gasoline tax 
. 61,^ Other§ ' 

Evaluate; each in^ terms of the 

criterion for a good tax. 

■ - • * ■ • 

List local revenue t^x sources/ 

How are these collected, tised, . 
and how do they meet the cri- ^ 
terion for a good tax? ^ 



Local. 

Government 

Official 



Discussion: 
assessed? 



How' are .local taxes 
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V 



/ jtelated Experieftcest 



TeacHer;-Student 
Ref eren€ea< 



Teacher "EVaiuati^^n 



4«« 



^"Projects for Students" could"" 
be repeated here with applicar- 
tion to Illinois Income Tax, 



S-^Wilhelms , Beimerl 
"and Jelley 

T-Trolsi^up 

Writ^ to KLlinois State .\ : - \ 

Treasurer to ascertain current . .T-:Phillips and Lane 
4i:^iSise -pf; tax dollars* 



JWrite . tb . I llinois legis lator 
asfeing. about current and pro- 
posed tax legislation* / 



/ 



S-Schoenf eld and 
Natella 

S-Wilhelms', Heimerl 
and Jelley 

T-Trolstrup 



■ '0 
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Cancept 



.ClassiTQom Experiences 



Resource Person 



What services aije ppov^ded by 
tRese taxes? ■ How relevant are 
these taxe^ to lodal current 
conditions? v 



Responsibilities 
and Obligations 



Buzz Session:^ Could these ser-- 
' Yices be provided by a local . 

industry or private i^jdividual at 
, a lower cost? r 

:.|^^ssign to each small group one 
" 4y|3!e of tax to evaluate and 
dete;nnine the responsibility and 
oi>ligation of: 
^•1. The taxpayer, . 
2. The governihental tax- . 
gathering agency \ . 

Have class rank eaph tax in 
terms of: * * 

1. Criterion for a good tax 

2. Social and economic benefi-fis 
"derived by 

a . taxpayer 
. b» governmental taxi- 
gathering agency* 

3. Meeting assigned objectives . 

4 . Available substitutes to 
attain the same objectives 
Relevant to current-needs 



ary 



Prepare a chart showing the taxes 
paid by the individual or family 
unit / ^ the ^et'^icep provided , per- 
cent paid tp local, state/ and 
federal '^gencie^. Show Jd^hat 
h,ctppens/as governmentar services- 
are' increased. - . ' 
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. . - ■ ' - ■ • • 

. Teacher-Student. ^. 

Related Experiences Refegences / Teacher Evaluation 

T-^Phillips and Lane ; 



S-Schoenfeld and 
NateXla 



S-Wilheltns/ Heimerl 
and Jelley ; 




TRANSPORTATION 



Generalisation: The/widening distances between £)laces of ; 

faiuily and individual employment/ recreation facilities, 
shopping areas ^ and .educational ins-titutibns place 
additional emphasi? on the' neied for adequate^ and 
available transportation • 



Objective: Design experiences which wiltl eiiabie the 
student ^to: . ^ / 



1/. Evaluate the available foms of transportation and 
their influence upon the consximer'^- decision-making 
process ^ 

2^ Determine the purpose and use of -transportation 

facilities and the advantages to *all family members 

^ ■ ' ' '■•■■■.»■. 

3* Develpp ^ ^election criterion based on an unde'irstanding 
^ of the i^i'ternal and* external influences" and balanced 
with factual knowledge 

4* ; Determine deceptions in the transportation market and 
' possible preventive measures > 

■ . ■ . " ' # ■ - .*■'.'' * 

,5/ Survey the total cost of automotive transportation 

in relation to the initial cost , . / 

^' \ ' ■ ■■ ■ W/' " 

€• Identify and evaluate the sourqes of autoniotxve 
purchasis as each might influence and benefit* the 
family consumer 

7* Bxplaixx the steps of automotive pur chas^^^^^^^ 
credit financing # and insurance^ ■ ' 

8. Understand and apply the decision-making P.rocess in. 

determining the need for and _ selecfcbon of. transportatio 
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Stuaent References : 

. . . .- • ' ■. 

"Your AiitQiuotive Dollar"^ 
Money Management Institute 
Household Finance Corp, 

Unsafe at ^Any/ Speed 
Ralph Nader 

Pocket Books r Division of 
Simon & Schuster, Inc. 



Paict of series 



V- 



^ Teac]|ier References : 



Consumer ' sy Repor t 
Consumgi: Union 

Changing Times 

Atttpmot ive , maga zines 
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. Additional Sources of InKf otitiationt 



Automobi le dealers * • 

' Automobile manufacturers ^ 

Automobile i]^urance agents 

'■--.»■' »• " , ' " », , .- . 

Ai(itomobile repair manuals 
Automobile equit)ment representative^ 
Automobile qliub^ ; 
lutomobile Ifeasing agencies \ 
Iibcal and stkte police 



\ 



Concepi 



Clagsroom Experiences 



ResourdQ Person 



Functi/on and Use Qf 
Tr anspor tation ^ 



/ 



What is the purpose of trans- 
portation? (Work, recreation, 
pleasure, convenience O . 

Why shouia. tiransportation be an 
important consideration to; 

1. Family unit 

2. individual • 

What local forms of transporta- 
tion are available to the family 
unit and the individual? (Bus, 
car, taxi, train, ^airplane, ^ 
others. ) , . 

List the advantages and disad- 
vantages of each to the" family 
unit arid the individual. / 

What might influence the choice 
of transportation? 

1^ AVailabilitfy - 

2. ' Initiail cost 

3. Values, goals, and' standards 
4^ Operating costs ^ ' . 

5» Maintenance and repair 

6. Use • ^ . ' 

7. Com^enience 



Transportat^ion 
Coinpany 

Repr es en t a t iV€^ 



Using the J- list of local transpor- 
tation, analyze each according to: 

1. Afrailabi'lity V 

2. Initial cost ;^ 

3. Values, goals and standards 

4 . i?:Cpperating costs ^ . 

, 5. ([ Maintenance and repair 
^ ' Use 

7* Convenience 



Take fieia trip to local trans- 
portation company. 

What is the most coinmorl form of 
local trailspor tation?* Why? 
Would this vary in different 
areas? 
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Related Experiences 



Te adher ^ S tudent 
References 



Teacher Evaliaa'tion 



T-Trolstrup 
T-Fitzsiimnons 
T--'Oppenheim 
T^-PhiXlips and Lane 



Using city map, iridicate modes 
of , transportation relevant 
to student's own home. 

Give each ' student a city map. 
Indicate with different colprs 
places' where he must go, where 
he would like to go^ and v/here 
he miight go* List possible 
sources of transportation and 
compute <?ost of each. 
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Concept 



/ Classroom' Expediences 



Resource Person 



Selection of 
Transportation 



Divide class i^to groups and have 
them device a selection criterion 
for each -form- of transportation, 
(consider individual and family.)* 

Compile a list aW then have 
students rank them in' order of 
^pref ference . Vflia% items are iaost*> 
important I and why? " * ' . 

Would th^s ranking^ remain .the 
same for dif ferent\age groups? 

' Why? . • ■ " \. \ ,* 

■ . ' . . ' ■ \ " ■ ' 

Have students list firsts second^ 
and third choice of transporta- 

' tion. Whft influenced their 
choices? ^Woul^S'^^theit parents 
rhave the same ranking? Why or 

^ Why* not? ' 

. Use thriee most commonl^^ selected 
forms 'of transportation^ and have v 
students devise a selection 
criterion. (These will probably 
be car y motorcycle^ and»t;ruck.) 

' ' * 

What does the class rate a^s most 
V important? Why? 



Selection Criterion What is the most common typ<^ of 

.transportation purchase? (Qar) ' 



■J 



Used Car Dealer 



Discussion: \ How dpes one de-der- New Car Dealer 
mine the a ctu a l* c os>t~-of a csir\ 

* either new Or used?^ 

What determines the cost of a 

* car? 

Ip List price \ y 

2. Motor size . - 
3* Type and model 
4. Make * 




Group project: Cost comparison 
of a car, (to inclu^ae operational 
costs) Vs. value received. 
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Related Experiences ^ 



Teacher-Stud6nt - 

References ' Teacher Evaluation 



. T-Trolstrup ^ 
T-^Pit immons 
T^Oppenheim 
T-Phillips' and Lane 



Ask each family membeir his 
three choices of- trarisporta- 
tion ^ and yhy • . \ 

How would choices vary for 
different activities? . 

Im Transportation to and 

from school 
2* Shopping trip 
3, /t^Recre^ational activities' 
Am Extended' trips 
S. Occupation - ' 



Have each studet>t select /the 
make and model Of automobile 
he v;ants . - Evaluate his choice 
according to the selection 
criterion* 



S-Schoenfeld and 
Natella 



S-LeVy, Feldman/ and 
Sasserath 



T-Trolstrup 
T-Fitzsimmons 



T-dppenheim 
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Concept 



Classroow Experiences v 



Resource Eerson * 



UsUng the student criterion^ what 
^ shbtild the consumer consider v;hen 
buying a used ear? ' - 

V7hat should the consvper deter- \ 
min^ before he decides to shop 
for ^ used car? 

1. ' Total money available 

2. When, to go shopping 

3. Necessities vk. wanta^J^^ 
style and accessories^rr^l^j; 
Wher^' to shop ^ '^^""sf^'^"' 
What to' shop. 



Insurance ^ auj;^ 




4. 

5. 

6* 

8. 



Why should these decision:S be 
made before going shopping? 

. ' • ' ■ . * '~ ■ 

What might influence the consumer? 

^ - 1. Color 

2. Style 

3. Make., and, model 

4. Adverti-sing 

5. Sales personnel 

6^ Status * ' { 

V 7. Extras * . ' - 

Boys might demonstrate ways in 
which a qonsumer could be misled 
When buying a used "car: 

1. Odometer turned. back 

2. "Quicky" repairs to make a 
bad engiae sound good * / / 

3. White, pai^nt on bad tires 

4. Quick paint jobs to cover 
dented areas 

5. Seat covers to hide poor 
front and -rear seats 

^ / V'. ' 

The boys might wish to continue* 
with a eheck-list tQ consider .in 
buying a used car, or this couXd 
be done with class discussion. 
Check-list: , . / 

1. Car exterior and frame 

a. exterior : evidence of 
• accident 

b. recent, paint 



Automotive 
Teacher 



Local Mechanic 



iErIc 



Related Experiences 



Teacher^ Student 
References 



Teacher Evaluation 



: Boys^ mighib take girls on field 
trip and let the girl pick out 
, a car^ f or a set amount of ' 
• money* (This, could be done v 
in smair groups.) 



Evaluate the car ixios t commonly 
used or occupied according^ to 
the Check-* list. f 
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Concept 



Classyoom. Experiences 



Resource Person 



; Cr excfessiv0 rust/ 

d.\ doors / windows and 

, * "locks worJc easily 
e> ^ frames shows;- evidence of 
^'r "accident ^- , 
/ .general condition of 

' . trun|c * 

/ > , g*. • ' checK tir^s f wear 
V 2. ' Car Interior / 

a# condition of doors / . 

interior roof , and seats 

• bp "conditiph of f loor itfata 

/ /^nd floor cc^verings 
. C. tloor.pedala evidence 
■. of use _ 
d» general corjidition of 
/ ' dashboard,, ashtray, 

and glove compartment / 
\ e* interior Colors match 

* exterior .colors 
3; Engine ? / 

a. nCrmal sound ^ 
b- /lights and indicators 
/ ■ functioning 

• 6.; no unusulal noises 

. d> gener$!l appearance 
4» Road test' ttie- Gar 
a. ^ city driving , 
' b* highw&iy driving.' ' \ - 

c» V rough or gravel roads 
The boy § should giive ^the reason's 
for^each.^ .! \ 

. What else mfgh^ 1|:he Consumer do 
before making hi^ final .selection? 
. . Have iftechanic check engine 
1. Talk to former owner 
3» Test drive! the car for 
several da^s 

Have several students chart the 
operating expenses of either 

' their individual car, or the 
family car to show* actual oper^ 
ating costs. Why should these 

: figures be a consideration before 
the final purchase? 
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Concept 



Glassroom Experiehces 



Resource Person 



Cost of an 
•Aistomol^ilB 



Teacher might prepare . list or 
wall chart of conimon repair and ■ ; 
maintenance items and let ^ ''"^^ 
students determine, cost of * each. 
Thes^ could then be "compared with 
a.ctual costs. . (This should in- 
clucie different makes and models 

of cars. )' • > ' . 

• ^ • ■ - ■ , , ■ • ■ . 

What tJost factors should the con*- 
siimer consider?^ ^ 

1. Initial cost 
' 2. Operating costs . - 

3 . Repair arid maintenance 
,4* ' Hidden cost^ " 



3* ^' 



How is €iie initial cost 
determined?. * 
;1. Funds available 
2. .Need and use of car 



4 



Source's of - 

Automotive 

Purchases 



What are. the hidden costs of an 
autprftbbile?. ^ - t^' 

1. , Insurance / 

2. License 

3. Unexpected "Repairs > 
4^ Tires ' . . ' 
'5. others " ^ > 

■ ' ■ Q 

f ■ . ^ . t ... 

-.Where might you purchase, a. used 
car? ' / * " 

1. New car dealer 

2 . ^Us ed car lot 

3. ^ Friends 

4^ Individuals,- 

^ Discuss the advantages and dis/-. 
advantages of each. . 



What types of services mig^t- each 

give fo the Qonsumer? 

1. , Warranties " and guaranteiss , 
• 2 .. Additional knowledge . . 

.. 3 . Repair shop ■ 

4. 'No services . * "^v 

5. 'credit vterms' . ^ ^ \ 



:.-.^^y ' p'o ■ * 
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Related Experiences 



Teacher-'Student 
References 



Teacher Evaluatlpn 



Interview each driving men{ber 
Qf the family* What consti*^ 
tutes the car ^operating costs? 



Keep record of family pr>indi- S^Leyy^ Feldman^f and 
vidual car operating" expenses Sasserath - 

for one week. . 

^ . T-Trolstrup - 

> T-Fitzsiinittons 

./fr . T-Oppenl>eiin 



Obtain a car warjranty andV< ; 
"bring to class '|^r* an brar 
report as ta its real jaeaning. 



S"Schoenfeld and, 
Natella 

S-Levy , Feldman^ apd 
; ^ Sasserath 



T-Trolstrup 
T-F 1 1 z s iinmons 
T-&ppenheim 




Concept 



.Classroom Experiences 



Resource Person 



Financing: the 

Automotive 

Purchase 



What might influence one's choice 
of one source over another? 
1. Reputation 
'Reliability 
Factual information 
Cost 

Services . • ' 



2^ 
3. 
4. 
5. 



/ 



Debate 5 Advantages and disad- 
vantages 'di buying a used car or 
a new cax..-^ o %. 

How ihight/the consiimer pay for 
his car purchase?' 

1. Cash - : 

2. /Credit^ ' 



ljoa:h Officer 



What .advantages might the cash 
customer have? 

What disadvantages might the cash 
customer have? ' 



Where might the consumer obtain 
credit funds? a 
1^ . Car dealer . 

2. Small loan company 

3 . Bank 

. 4. Friendi^ or relatives 
5* Loan sharjcs 
6. Credit unions 



Make a chart or demonstrate on 
the chalk board the advantages 
and disadvantages of each source 
of credit. - - • - . 

How would consumers decide which 
course to follow? , (Review credit 
costs i contraets>; and usages) • 

If the class members have or are 
purchasing other forms of trans- 
portation, such as motorcycles, 
it might be well for the "teacher 
to apply these same seotions to 
this purchase./; 



.-1 
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Related Bxperi^ces 



Teacher^-Student 
\ ^ References 



teacher Evaliaatioh 



■ ' • • • ■ ' & - '* 

Small Group Projects: Give 
classT the mak'eir itiodelr and 
year of a new car purchase. 
Compute the cost of; 
1* Cash ' - * ^ " 
2.. 'Credit purchase \ 
a. car dealer 
>^ ' b.. * sijciall loan company 
' C bank 
d. friends or relatives 



S-Schoenfeld and 
, 'y Natella ' ' 

S-Levy , Feldftian, and 
' Sasserath • • • . 

T-G?rolstrup . ^ 

T-Fitzsimmons ' 

T-Oppenheim 

T-Phillips and Lane 



264 
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Concept 



Classroom Experiences 

— ^ — ^ ~ — ~ ~. ^ 

Give students a list of coiration 
automotive parts and areas, . 
Divide class into a boy's team' 
and girl's team. Have them 
JLocate each item on an actual car. 

1. Spark plugs 

2. Carburetor > 

3. When last oil change was 
made 

4# Amount of oil in the car 
*5. Location and operation of 

jack . . 

6^ How new are the tires? 

7. Fa^ti-Hhelt ^ 

8. Voltag^ and location, of 
batter j6 

9 # Locatidji of cAr fuses 
ia!I , tocation and cbndition of 
\^ ^ windshield wipers 

Discuss why ^the consumer should 
know 'this information. (To * ^ 
avoid deceptive practices in gas 
and service stations.) 

Have boys in ejass give examples 
of how consiomers might be misled 
andv ways to avoid these decep- 
tions. • • 

Discuss advantages and disad- 
vantages of gasoline credit cards. 

. Discuss possible frauds which 
might occur with a gasoline 
credit card. . 



Resource Person 



Conwnpn Automotive 
Frauds / 



Gas Station 
Ov/ner . 



) 
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Related Expexieiices 



Have students take the sariie 
list of , common automotive 
parts and give it to the { • 
wora^n drivers in their fanlily. 
How many parts did they know? 



Tea:cher-*^ tudent 
Ref erence4B ^ 



Teacher Evaluation 



T-Gordon and Lee 
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Concept 



Classroom Experiences 



Resource Person 



Practical 
ftpplication of 
Developed Skills 



present students with transpor- 
tation problems based on facili-^ 
ties available locally. Have 
them determine if additional 
transportation is necessary, what 
type would be best aftd why, and . 
the s.election criterion* 
.1;, Three teenagers C16 and 

over), one family car 
2*. Both^ parents work ^' one car 
2^ Working parents , two r. 
working teens, and two 
cars 

4^ Working mother , father 

farms, two teen-aged sons , 
working daughter - one 
car and one truck 

5, Working teens and father, 
one car; 

6, Son on football team,, 
daughter is cheerleader, , 
dad works - one car 



^^^^ 



C 



/ ^ 
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Related Experiences 



Teacher-Student 
References 



Teacher Evaluation- 
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December 10,' 1971 



Dear 



A contract to evaluate the ;Co2|iEfumer and Homemaking 
Currfculum Model has been granted ^ I^estebrn Illinois University. 
We^have approximately • three months to accompli^jSh this assignment. 
A Review Committee to as&ist in the evaluation of the Curriculum * 
Model -will be ^composed 6f homie economics teachers^ business^ 
-indvstrial and government representatives. : 

Your, name was suggested to me when we requested personnel 
qualified. ^to serve on this revie\fjr committee. We wduld like to 
invite you to be a member of the Review Committee to evaluate 
the Consumer Education and Homemaking Model. , 

The coimnittee' meetings; would require you to be away from 
yopr ' regular job 2-4 days depending on your travel a:prangeiments. 
The -first meeting will be held January 5^ 1972^ 7r00 p.m.., Morrill 
Hall, Room 202, Western Illinois University, Macomb, Illinois! 

- ■■' • .■■ V ' " . . ■- " ' . 

At this time, an QVi^r,view of our task wil3>Jpe explained,, 
time-table, additional meetings, etc. * it has been suggested a 
^second meeting (tentative) ^ be Jield February 15, 1972. 

Your travel, lodging ,and meals will be reimbursed^at state 

^\ rates. ' ^ ' ^ ' , ■ 

Please return the enclosed card within a week of receipt. . 

/ . « . ■ ■ ^ 

Your services will be deeply appreciated and Hopefully ydu" 
^ will accept this inviiiipition. , * ' 

' . Sincerely yours, ' ? 



Wilma Warner^; Di'rector , 
Evaluation and Publication 
of the Curriculum ^Model. for' 
Consumer and Homemaking 



/ 
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January 6, 1972 



■ .-' - ' * ' i ■ . •■ ■ . ■ ■ ■ ' ■ ■ ■^. 

pear Hoine Economics Teacher:^ ' . 

; •:'.* _ ' . / - ■ \ ■ 

The following items are ehclbsjsd: / * , 

-'• ,• •'•* '»• 

1. A sample form- to use in evaluating the "Curriculufn-; 
Model for Consumer and Homemaking ,;" ' t . ' 

: . 2. The schedule for re1;urning y^^ur evaluation^ 

materials. • ' c\ ; 

, ^' • . ■ , ■ ' i ' ' ' ' 

,? The general format of i3ie\curriculTm,'guide' will rdnainV 
the same, but chanties will be made in. printing.' ^en '„ 
making your« comments please remember this cyrriciilum. model' ' 
is to be usfed as a referjence guide' in' a. va'riety of- . schopis 
(l^rai; towriv urban, inner city)., and atvdif f erent grade 
level.s (9-12) . It i-s designed to be an 'aid , not a course- of 
study . - . . ' . . ^ ' , ■ - 

Please return evalua'tion material^ promptly, in order 
to meet printing deadliries. ' ' ' ' 




3ur assistance and coopetation are gratefully ■ 
appreciated. ■ , / 



- . / ' 27i . . .■ . 



TIME TABLE FOR EVALUATING UNITS 

We would appreciate your comments and suggestions in regard to ' 
evaluating the 18 units of the Curriculum Model For Consumer and Home- 
making. Please be specific in identifying page numbers so information 
can be easxly tabulated. We do not expect you to rewrite the guide, 
merely make comments which would aid you and others in the develop- 
ment of a program in this area. 



Thursday, January 20 1st four units returned 



Thutsuay,- January 27 2nd four units r^tjirned 



Thursday, February 10 3rd four unite returned 



Thursday, February 17 4th four units returned 



Thursday # February 24 5th two units 'returne 



Advertising 
Appliances 

Business & the Consumer 
Clothing Purchase"^ ^ 

Credit " ; 

Food Buying ^ 
.Furniture S accessories 
Housing - ^ 

Insurance 

'%t, of the Dual Role . 
Mgtv' of ' Hijijdan- and . ^ 
Non-Huitian Resources ; 
Money Mgt*. ' ' \ - \^ 

Recreational Activities 
Responsibility/ obligation 

& protection of the 

consumer ' 
Savings \ Inves-^ents 
Taxes 



Transportation 
Wills 



By returning the evaluation of units at' designated times ^ final 
proof ing^ printing and assembling can be accomplished. Retxirn units 
to Wilma WarniEft;, Professor o£ THome Economics^ Morrill Hall/ Room 210^ 
Western Illinois University r Macomb> Illinois 61455 ^ 

^ ' Your cpoperation in this matter would be greatly appreciated. 



■1 , ■ ■ ■ 
■ ' * '■ 
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Books: 



Agan, Tessiei and Luchsingeri iTlaine 

Tfie House: V Principles/ResoUrces/Dynamics 
J. B. Lippi^qott Co, . ■ 
Philadelphia ' ' 

■ • , . ' 

iVhern* N^ll Giles 

. Teenage- Living • 
% Houghton Mifflin Co. - 
" • *. ' Boston, 1960 .# , 

\ - ' , \ \. \ . ■ 

Bake;^, Seuti Sinclair ' 

^ The I>ermisf<j|^t>la The Inside Truth >. 

*" \ About Advejg^Bjng • . • ' : . ■ 

World Publishing Company 



Beyer, Glenn H# * V^J ^X i - 
Housing and Society • 
^ V The Macmillan Compiany ^ 
■ New York . ' > ' T , \.- ^ 

Bishop , James Jr.,.Mnd Hubi^ardi Henry 
. - Let the_ Sel lip Beware 

. National Press, Inc. ; 
' 'washingtohr D.C. f 1969 

BrittJ SH;eu^rt Henderson, > ed. 

^ consumer Behavior and the\ Behavioral -; 
Sciences: Theories and Application . 
John Wiley « Sons, Inc. 
NewvYbjfk/ 1966 *" , . 



Br^tt, Steuart Hehderson 
„ A ; Consumer Behavior^ in ' Theory and in Action 
Johnmiey °& Sonsiv-^Inc. - . 

■ Nev? 'York, 1970 V * 

> Coles ( tFessle Vl V ^ ; 
* Cohauwers Isook at liabfels - * . • / 

> ^ aicieri^Gan Counoil qn Consumer Interests - ^ 

r vUniversity of Missourio , ^ - 

' Coluinbia, Missouri/ 1964 ^ 



C0operj, William^. / and Ewing^ Viviaii C, 
• H6Vyr\ to -Get Along on the Job 
Holti Rxnehart and Wins ton f Inc. 
New York 

Craigi Hazel T. ^ : ^ . 

; T?hrqsh6Ids to Adult Living v 
^asV A. Bennet Co.^ Inc. 
Peoria^ Illinois , - 

Craig y Hazel T. ^ and Rush^ 6 la Day p 
Homes With Character . 
D. C. Heath and Co. 
Boston^ 1966 

■ * 

Cross ^ Jennifer ' ^^ 

The Supergiarket Trap 
' . Indxaiia Unxvetgity Presp • 
Bloomington^ In^iana^ 1970 



Dacey^, Norrtari P. . * " 

. How to -Avoid Probate ' r « 

The National. Estate Planning Council- 
Crown Publi^helrsy. Inc. ^ 
^New Yorkv 1965 v ' 

deBenedictiSf vDanielv * 

Laws Every Homeowner and Tenant Should Know 
Cornerstone Library Publication [ ' 
• / Simon and Schuster ^ Inc; ' 
New Yotkr 1968 / / ' 

Deutsche ''Ronald 

The Nuts Among the Berries " 
\ Ballantme Books ^ Ipc. 

New York * " ■ ' \ 

■ ' - • »' . ' 

Ehrenkranz and Inman / ' 

Equipment in the Home ^ 
. Harper . and Row ' v 

New York \ * ' 

Engelv Louis • 

How to Buy Stocks s (4th ed.)" • , 

. B'antam Books ^ Inc. - ^ 



Paulkn6r7 Ray^ ancl Faulkner ^ Sara 
In§ide Today's Homfe (rev. ed.) 
- Holt, Rinehart and Winston f I;nc.. 
' JJewYork, 1968 ^ 
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Peingolcir S. Normani and Swerdlof f , Sol. 

Occupations g^nd Career^ , , 
Webster Division i Mcqg^w-Hill Book Co. 
NiBW Yorki 1969 - 

Fitzsimmons^ Cleo ./ /y 

; ConsHtmer Buying for Better Living 
John Wiley & Sons^^.Inc^ • .. ■ 
New York, 1961 : x 

• Garrett, Paulinei and Met Zen, Edwaifd; 
. You Are a Constimer of Clothing 

'V. Ginn and Company . ' ' 

Boston • " , 

Gordon, Le land J* , and Lee, Stewart rj. *^ 
^ • Economics for Consumers 

American Book Co» " ' \ 

New York , 

* .. ..<'.'■ . . ■ , - "■ - " ^ ^ 

. • Greer; Carlotta C/r and Gibbs, EIL^ - 
" -. v Your Home and You * 

Allyn and Bacon, Inc. 
. ' .Boston, .1960 

' " ^ Gross, -Irma H. , and Crandall,^ Elizabeth W. ' 

Management for Modern Families (2nd ed>) 
Appleton-Century-Crofts , 

> New York, 1963 

Howard ^nd Sheth . 
The Theory of" Buyer Behavior / 
; , - John Wil6y & Sons, Inc. 77" 

New^York ' 

. ■ * - . 

Institute of .Life -Insurance 

Handbook of Life /Insurance 
' ■ New York a ^ — 

V Johnston, Betty 

^ V ^. Equipment for Modern Living 

(. ; ^ " • - The Macmxllan Company * 

: '. Collier--Macmillan Canada, Ltd. 

^ * Tor onto,, Ontario 

' Kinder, Faye -^^..^ - 

, * Meal Management 

The Macmillan Company . \^ 
<^ ■ ' New York 
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' Managing Your Money for Retir^ent 
Popular Library 
New York; 1970 

Leijfhy Harold R.^ and liiampkinr R* Pierce 
' isconomics USA 

Gneff Division/ McGraw-Hill Book Co. 
New York, 1968 ^ . ° 

Levy^ Leon; Feldraanr Robert, arid 

Sasserath, Simpson . 
The' Consumer in the -Marketplace 
^ Titman Publxshxng Corp. , , 

New York, 1970 * ' . ' 

Magnuson, Senator, Warren G. , and Carper, Jean 
The Dark Side o^£ the Marketplace 
^ Pientice-^Hall, Inc. ■ ' ^ ' ; 

Englewood Cliffs, New Jersey,^ 1968 

The Maytag Encyclopedia of Home Laundry . 
Popuiat Library [ ; " " . . 

New York 1 / 

Meyer son, Martin; Terrett, Barbara, and 

Wheaton, William L. C. 

Housing^ People/ 'and Cities . 
V. ... , • ' , ' ■ ' 

Modern. Consvimer Education ^ / 

Grolier Education Corp. \ . - 

New York - 

Money Management Institute 

Your Guidte for Teaching Moniey Management 
Household Finance Corp* 
Chicago , Illinois 

Niader, Ralph ^ ' . 
' Unsafe at Any Speed 
Pocket Books, Div. of 
Simon and Schuster., Inc.. — . 
New York ' 

National Association of Investment Clubs 
Better' Investing ' - 

Natioria;|, Edifcation Association ! i ^ 

Teacher Vs Guide to Financial Education 
WashiJigton, D*C., 1967 ^ ^ 



New York Sta-te epuncil on Economic Educatiort 

' Teaching Aids in Consvuner Economics i 
State University of JJew YoiMc at Albany 
Albany, .Wev7 York 

. • • , " /- ' ' . • ■' 

Nickell, "Paulena, and Dor sey, Jean Miiir' 
' Management in Family Living 
John Wiley & Sons, Inc. . . 

New York ^ . 

Nuccio, Sal * V ." , - - 

Guide to Personal Finanoe 
Harper and Row ' ~~~~~ 
Nev/ York 

Oppenheim> Irene' • : . " . 

The Family as Consumers 

The Macmillan Cothpany / , ■. 
New York, 1965 . ov 

^. . . - ■ ■ ■ ■ ' - ■ . 

Packard, Vance , ' , - . 

The Hidden Persuaders , ' - 

David McKay Company, Inc. 
New York, 1958, . 

Packard, Vance 

• The Waste Makers . ' ' - 

David McKay Co., Inc. _ . 
New York, I960 . 

Peet, Louise 'J. . , , / 

Young Homemakers ' Equipment Guide (3rd ea.) 
Iowa State Unxversxty Press ^ . ^ 
_ Ames, lov/a • 

Peet, liouise'j.; Pickett, Mary S.; Arnold, Mildred H. 
- and Wolf , Use H. ' q 

Household Equipment (6th ed.) 
John wi ley & Sons, Inc.s , _ / / 
New .York , 

Peet, Louise' J., and Thye,. Lenore • 

Household Equipment (5th ed.) ^ 
John Wiley & Sons, Inc. . 
New York, 1961 
• < ■ - ■ ■ ■ ' ■ ' ' 

Phillips, E. Bryant,- and Lane, Sylvia ^ 

Personal Finance ^ - 
' John Wiley & Sons , Inc. . ■ - 

New York, 1963 
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THe Prcigj^'dent's Committee on consume InteriBsts . 

Suggested Guidelines for ConsulprfeY Education, 
. " Grades K-^ ~~ , : , , 

VJashington, p,C. ' 



Raines r Margaret ' 

Managing Livingtime ' '« 
. Chas, A. Bennett Company., Inc. 
/ ■ Peoria, Illinois, 1966 , 

kiker and Brisbane 
Married Life 

Ch&s. A, Bennett Co,, Inc*- 
,Nfev; York * - 



Rogfers, Kate iS. \ 
^ The Modern Hpuse/ U«S«A, 
Harper and Row 
' New York, 1962 



Ryan, Mary shavj 

; Clothing: ' A Study in Human Behavior 
Holt, Rinehart and Winston, Inc. 
New York 

Schoenfeld, David, and Natella, Arthur A.\ 
The Consumer and His Dollars 
Oceana Publications, Inc. 
Dobb3 Ferry, New, York 

^Sear^, iloebuck and Company 

Cgnsumer Education in an Age of 
Adaptation ""^ ' 
^Chicago, Illinois V - 
. •» ^ • ■/ • ■ • 

Smart, MollieS., and Stti&rt, Russell C. ' 
Living' in Families 
Houghton Mifflin, Co. 
Boston . 

. Sifeith# Carlton, and Pratt, Richard. Putitian 
7 ' Time-tiif e Book ori Family Finance 
Time-Life Books ' 7' 



Starr, Maa 

Marig^^ent for Better Living 
©4 G^. Heath and Co* 
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Stepat-DeVan-, Dorothy 

. Introduetion to Home Furntsl^nqs (2i\^ ed.) 
The Macmillan Company 
New York,' 1964 

Toyer^ Aurelia *- 
Get Your Money ^ s Worth / 
Holt/ Rinehart and Winston>" lnc# 
New York, 1965 



Trpelstrup, Arch W* ^ < 

^ The Consumer in iPtfnerican . Society t 

Personal and Family Finance (4tn edJ - 
McGr av^^-Hill B.ook Co . ^ ^ / 
New Vorfe/ X97D ' 

. - . . - * " . , 

lJ*S. Nev7S and Wo^ 14 Report - 

Incoine Tax \ ' 

News and World Report/ Ihc. 

Wa^shingtonr DX.\ 

U.S. News and Woirld Repiprt 

Investments/ iiisurai^ Wills Simplified 
U.S. News and Worl^d^y Report ^ Inc / - ' 

Washington/ B.C. • " "^^^ 

Warmke^ WyJ-lie/ Wilson and Eyster - ^ 
; 0 Corigiimer Economic Problems> ^> : - 

South-Western' publishing Co. 
Cincinnati, Ohio ^ ^ • 



J" 



Wilhelms/ Heimdrl/ and Jell ey 
Consumer 'Economics 
* McGraw-Hill Book Co* 
New York >' \ \ 

A. Xerox Company - 

Consumer ]^ducation Series 
Gmn and Company 
Boston ' / 
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Magazines with hfej!p£ui consmner sections : 
Better 'Homes apd Gardens " 

rdood Ht)USQke'eping >y :^s . 




275 



282 



ERIC 



?jV!merie^^ Council on Consumer Interests 
i3%i Stanley Hall • ^ /' 

OniV^^sity o£ JliffBouri - Columbia 
.:C<>X\imbia| Mi^Si?^^ 65201. _ - 

Airfericm 

Meridan Ediidlttlon l^ublicatioris 

l-Eau^^tibftyCent^^^ , '• , •■ 

:jqdlumbusr 

i^fllJcis^^ Peaeration of~I.abor and Congress v . 
' : A:oi" 3^ Ojjgatiization^. . - 

.815 Sixteten-th Street, • N.W. 
; WasMiig^Qn, p . C . 20 OOlS 

. Ai^^^tion? M Home"?S^ Manufacturers 
' 20 N; WiacKer -Drive j:> i 
Chicago /illinoisy . . 

■ Bureau of Iiafeor Statistics 
Washington; D.: C . " . ?02 10 - - - 

Chamber of Commerce " of States ^ 

1&15 H Street, B^^^^^^^^ 
Washington^ .fiii^^^^^^^ 

Changing - ^^^^^ Edi^dation. Service 
1729 H Stree^. ^..W,^^^ ' ' 
Wasiiington,^ D. C./^2tW • . 

Consum^r^fiducation Bibl 
Office of Consumer Affairs 
Superintenderit of Documents J' 
vd&vernmeht printing Of f ice . 
Washington, D.''.C. 

The Cooperative League of the U.S.A. 

59 E* Vaii Bur en Street v. • , 

/Chicago* Illinois 60605 ^ ^ 

•' Cduncil for Family Pinanciai Education 
, Twin Towers 
; Silver Springs, Maryland 



Family. Financial Education jPrograim 
Contihehtal Illinois National Bank and 

Trust Co. of Chicago 
Chic|igo, Illinois 

Federal Reserve Bank- of Atlanta. 
A^l^ta, Georgia 30303 

Federal Reserve Bank of .Chicago 
BOX 834 • 

Chicago, Illinois 60690 

.'Federal Reserve Bank of Cleveland 
Cleveland, Ohio 44101 

Federar Reserve Barilc of - Dallas ' 
Station .K , " 

pai%aBT T^}ia& , 75222 " • ' 

Federal Reserve Bank of Kansas city 
Kansas City, Missouri 64198 

Federal Reserve Banki of "New York 
33 Liberty Street / ' *■ ' 

New York, New York I0045.i;.' 

Federal Reserve Bank of Riclutond 
Richmond, virgipia .23213 " •♦x 

Federal Trade pommis a loll ' 
. Washing tori , D . C v . . ' 

.Health lnsura|nciB Institute .'^.^X^ . 
277' P^rk Avenue • ' " ' 
New York New York 10 0,17 . , 

/- . -' v. ^ .■' . ..■ ■'■ : ' 

iristittxtfe- of Life Insurance . 
• 277 ?ark Avenue ... >, '■• 

New York, N^ York* 1,00.17 

> Insurance. Information instit'ute 
110 William Street 
New-York^. New York 10038 v 

join4- Cgunoil on Economic ^.Education 

P.^^. Box .1900, . ' • ' • 

Radio City, Station. , 

•l^w York/ New York IQOl? - 



Leather tndustries of America 

411 Fifth Avenue ^ 

New'York, New York 100X6 : . . 

Merrill . Lynch, Pierce , Ponner & Smith, ; Inc, 
70 Pine Street; , ^ 

New, York, New York 10005 

Mobile Home Manufacturers Associatioh' , 
2b N. Wacker Drive - » ' ' 
Chicago, Illinois 60606 " > 

Money Management Institut^v 
Hpusehold Tinancie CorporaMon , • . 

^udential Plassa . " _i 

Chicago, Illinois. y 60601 ', v, 

■ .-.r . ; . , ■ ■ - \ 

National Bureau of StandaraC 

UV S/ Department o_f 'Coiimierce' " . - 

Washington, D. C; • > 

National Consumer Finance- iSssociation 
1000 Sixteenth Street, N.W.; . 
Washington, D. C, -20036 • 

National Cotton Counctl bf ^toierica 
P. O. Bqx 12-285 

Memphis,- Tennessee • 38112 ' • - . 

National Education Association 
' Department of H[bme Economics 
1201 Sixteenth Street, N.W. 
Washini'fon, D.C. 20036 v , 

National Foundation for- Consumer Credit 
i819 H Street, ,N.wr , v 
l^ashington, 6". C. 20006 

J. C. Penney Company, ' Inc. ■ ^ ' ' ' 
.1301 Avenue of this Americas 
New York, New Yorjp 10019 

Population Reference Bureau 
1755 Massachusetts Avenue, N,W. 
Washington, D* C. , 

Public Affairs Committee, Inc. . 

,381 Park Avenue South 
New 4ork, New York ^10016 » 
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Sears , Rbeblick and Company • 
Consumer Information Ser^^ices - 
Department 703 V , -v 

303 E. Ohio Street , ' 

Chicago/ IllinoiB=-^0611 - ■ 

•. ' • , * ' ^ • , . 

A . The Sperry & Hutchinsoln Company 
.3003 p. Kemper Road . 
Gindinnati, dhio ' 45241 ^ - 

Tax Foundation/' Inc. ^- ^ . 
50 Rockefeller Pl§2a ;^ : 
• New Yorlcr New^ 

U". S .^v department df Agriculture 
. Washington, D. C. ^ 20402 ^ 
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-* "U.'S. Department of^Housing and Urbin Development - 
; v>Washington> -D-^ C;''^^0410 / : v . « ^ 



• S. Department 0£ Labor * 

Washiji^tonV D. C. 204 tf2. 

U. S. TreA^ury ^ 
Washington , . p .; C . 

A\ XerQX^^COTJgtany, ' • - 

"Education. Cehrot . ^ 

- Columbus/^ Ohio 43216 ' 
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r' The material- contained ijiLjfehis' publicatidii' cajft be 
/ reproduced with written 'consent of. the aujthoirs. ^ ' 
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